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About the Conference

I. Introduction

Since teacher professional development is crucial for schooling, major countries around
the world all regard the promotion of teacher professional development as an important
educational policy. In Taiwan, the “Teacher Professional Development-Oriented Evaluation
Program” was initiated in April, 2006, which encourages schools and teachers to voluntarily
participate to enhance teachers’ professional competence, instructional quality, and students’
achievement. The Ministry of Education has continuously implemented the program to ensure
that the evaluation can exert its influence on teacher professional development.

Examining the three-year-long process of the program, the participating schools and
teachers have accumulated valuable experiences, which are useful for the future sustaining
implementation. It is hoped that the evaluation can broaden the effects on teachers’
professional development, and focus on the potential models that integrate teacher evaluation
and professional development so as to meet the professional needs and developmental stages
of teachers.

In order to explore the related issues about the integration of professional development
and teacher evaluation, we hold this international conference, inviting domestic and foreign
experts to introduce the models and practices of teacher evaluation as well as practitioners to
share their experiences of the program implementation. Through various forms of
presentations, such as forums, plenary sessions, paper presentations, and exhibitions, we may
have better understanding concerning where we are and the way we can go. We hope that this
conference may stimulate new ideas and practices to achieve a further stage of teacher

evaluation and professional development.

Il. Themes

1. The teacher evaluation models integrated with professional development.

2. The implementation of teacher evaluation for teachers with/without professional status.

3. The use of teacher evaluation results and the assistance for professional development.

4. The implementation analysis of the “Teacher Professional Development-Oriented
Evaluation Program”.

5. The sharing of the “Teacher Professional Development-Oriented Evaluation Program”

outcomes.
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SN EETBRAR
Conference Agenda

December 1, 2009 ( Tuesday) -Taipei

Time Session / Chair/ Theme / Speaker/ Translator
08:30-09:00 | 30 [Registration _
Venue: Entrance,Union Building
Opening Ceremony
I-Hsing Chen (Deputy Minister, Ministry of Education)
09:00-09:10 | 10 Yi-Shun Gou (President, National Taiwan Normal University)
' ' Hui-Ling Pan (Professor, Graduate Institute of Educational Policy and
Administration, National Taiwan Normal University)
Venue: 2F, 202 Auditorium, Union Building
Forum |
Chair: Lai-Chang Cheng(Vice Director, Department of Elementary
Education, Ministry of Education)
Topic: Malden Public Schools Supervision and Evaluation: The
Professional Growth Cycle
Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
09:10-10:50 | 100 Schools)
Topic : Overview and History of Teacher Evaluation Model: Taipei
American School
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)
Venue: 2F, 202 Auditorium, Union Building
10:50-11:10 | 20 _____ (Gl el
Venue: 2F, 202 Auditorium, Union Building
Plenary Session |
Chair: Hsieng-Cheng Tseng (President, National Hsinchu University of
Education)
Topic: The Professional Growth Cycle in Malden Public Schools:
11:10-12:40 | 90 The Standards | | |
Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
Schools)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)
Venue: 2F, 202 Auditorium, Union Building
12:40-13:50 | 70 Lunch

Venue: 2F, 202 Auditorium, Union Building

16




December 1, 2009 ( Tuesday) -Taipei

Time

Session / Chair/ Theme / Speaker/ Translator

13:50-15:40

110

Plenary Session 11

Chair: Chin-Fa Huang (Deputy Director, Central Region Office,
Ministry of Education)

Topic: Supervising, Monitoring and Improving Instruction through
Classroom Visitations in Malden Public Schools

Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
Schools)

Translator: Liu-Wei Wang (Professor, Department of Education,

National TaiTung University)

Venue: 2F, 202 Auditorium, Union Building

15:40-16:00

20

Coffee Break

Venue: 2F, 202 Auditorium, Union Building

16:00-17:30

90

Paper Presentations

Session A. Venue: 2F, 202 Auditorium, Union Building
Chair: Wen-Chyuan Hsieh (Professor, Department of Education,
National Taiwan Normal University)
1. Presenter: Hui-Ling Pan (Professor, Graduate Institute of
Educational Policy and Administration, National Taiwan
Normal University)
Shu-Huei Cheng (Assistant Professor, Department of
Education/ Graduate Institute of Educational Policy and
Administration, National Taiwan Normal University)
Wen-Yen Chen(Doctor, Department of Education,
National Taiwan Normal University)
2. Presenter: Kou-Liang Yen (Professor, Department of Education,
National Hsinchu University of Education)
3. Presenter: Hsiu-Huia Wang (Professor, Center for Teacher
Education, National Taiwan University)
Yu-Lin Wang(Post Doctor, Center for Teacher Education,
National Taiwan University)

Session B. Venue: 2F, 201 Conference Room, College of Education
Chair: Chih-Cheng Lin (Professor, Department of Education, National
Hsinchu University of Education)
1.Presenter: Su-Jen Chang(Assistant Professor, Office of Teacher
Education and Career Office, National Taiwan Normal
University)
2.Presenter: Te-Sheng Chang (Professor, Graduate Institute of
Multicultural Education, National Dong Hwa
University)
3. Presenter: Chuan-Chung Hsieh(Assistant Professor, Department of
Education, National Hsinchu University of Education)

Fang-Ju Li(Director, Miaoli County Fu Tian Elementary
School)
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December 1, 2009 ( Tuesday) -Taipei

Time

Session / Chair/ Theme / Speaker/ Translator

Session C. Venue: 2F, 202 International Conference Hall, College of]
Education

Chair: Bau-San Chen (Professor, Department of Education, Chinese
Culture University)
1. Presenter: Ming-Dih Lin(Professor, Graduate Institute of Education,
Nation Chung Cheng University)
2. Presenter: Chui-Ching Lu(Professor, Department of Education,

National Taichung University)
3. Presenter: Ju-Whei Li(Assistant Professor, Department of Early
Child Education, Asia University)

17:30

Dinner
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December 2, 2009 (Wednesday) - Taipei

Time

Session / Chair/Theme / Speaker/ Translator

08:30-09:00

30

Registration

Venue: Entrance,Union Building

09:00-10:30

90

Plenary Session 111

Chair: Hui-Ling Pan (Professor, Graduate Institute of Educational
Policy and Administration, National Taiwan Normal University)
Topic: TAS Standards Based and Multiple Data Source Approach
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-wei Wang (Professor, Department of Education,
National TaiTung University)

Venue : 2F, 202 Auditorium, Union Building

10:30-10:50

20

Coffee Break/ Exhibition

Venue: 2F, 210 Gallery , Union Building

10:50-12:40

110

Plenary Session IV

Chair: Shin-Jen Chang (Professor, Department of Education, National
Kaohsiung Normal University)
Topic: Examples of Feedback from Multiple Data Source to
Improve Quality of Instruction in TAS
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 2F, 202 Auditorium, Union Building

12:40-13:40

60

Lunch/ Exhibition

Venue: 2F, 210 Gallery, Union Building

13:40-14:40

60

Sharing of School Practices

Session A. Venue: 2F, 202 Auditorium, Union Building
Chair: Chui-Ching Lu (Professor, Department of Education, National
Taichung University)

Topic: Sharing of Evaluation Process and Results

Presenter: (1)Taipei Municipal Da-Zhi Senior High School
(2)Kaohsiung Municipal Fwu-Shan Junior High School
(3)Elementary School, National Hsinchu University of

Education

Session B. Venue: 2F, 201 Conference Room, College of Education

Chair: Bao-Mei Shieh (Professor, Department of Education, National
Taichung University)

Topic: Professional Learning Community Integrated with Teacher
Evaluation

Presenter: (1)National YiLan Senior High School
(2)Kaohsiung Municipal Ming-Hua Junior High School
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December 2, 2009 (Wednesday) -Taipei

Time

Session / Chair/Theme / Speaker/ Translator

(3)The Experimental Primary School of National Dong
Hwa University

Session C. Venue: 2F, 202 International Conference Hall, College of]
Education
Chair: Min-Chih Sun (Professor, Department of Education, National
PingTung University of Education )
Topic: Assessment of Teaching Portfolio in the Evaluation System
Presenter: (1)Pual Hsu Senior High School
(2)Taipei Municipal Xin- Yi Junior High School
(3)Taichung County Yuh-Ing Elementary School

14:40-15:00

20

Coffee Break/ Exhibition

Venue: 2F, 210 Gallery , Union Building

15:00-17:00

120

ForumII

Chair: De-Ruei Chang(Professor, Graduate School of Educational
Administration and Evaluation)

Topic: Malden Public Schools Professional Development

Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
Schools)

Topic: The Use of Teacher Evaluation Results to Inform
Professional Development Plans in TAS

Speaker: Karen Moreau (Assistant Superintendent for Learning, Taipei
American School)

Translator: Liu-Wei Wang (Professor, Department of Education,

National TaiTung University)

Venue: 2F, 202 Auditorium, Union Building

17:00-17:20

20

Closing Ceremony

Chair: Chang-Yu Yang (Director, Department of Elementary Education,
Ministry of Education)
Hui-Ling Pan (Professor, Graduate Institute of Educational
Policy and Administration, National Taiwan Normal
University)

Venue: 2F, 202 Auditorium, Union Building

17:20

Departure
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December 3, 2009 (Thursday) -Tainan

Time

Session / Chair/Theme / Speaker/ Translator

08:30-09:00

30

Registration

Venue: 10F, Conference Room, Library & Information Center

09:00-09:10

10

Opening Ceremony

I-Hsing Chen (Deputy Minister, Ministry of Education)
Hui-Ling Pan (Professor, Graduate Institute of Educational Policy and
Administration, National Taiwan Normal University)

Venue: 10F, Conference Room, Library & Information Center

09:10-10:50

100

Forum |

Chair: Lai-Chang Cheng(Vice Director, Department of Elementary
Education, Ministry of Education)

Topic: Malden Public Schools Supervision and Evaluation: The
Professional Growth Cycle

Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public

Schools)
Topic: Overview and History of Teacher Evaluation Model: Taipei
American School
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

10:50-11:10

20

Coffee Break

Venue: 10F, Conference Room, Library & Information Center

11:10-12:40

90

Plenary Session |

Chair: Hsieng-Cheng Tseng (President, National Hsinchu University of
Education)

Topic: The Professional Growth Cycle in Malden Public School:
The Standards

Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public

Schools)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

12:40-13:50

70

Lunch

Venue: B1, Restaurant, Library & Information Center
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December 3, 2009 (Thursday) -Tainan

Time

Session / Chair/Theme / Speaker/ Translator

13:50-15:40

110

Plenary Session 11

Chair: Chin-Fa Huang (Deputy Director, Central Region Office,
Ministry of Education)

Topic: Supervising, Monitoring and Improving Instruction through
Classroom Visitations in Malden Public School

Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
Schools)

Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

15:40-16:00

20

Coffee Break

Venue: 10F, Conference Hall, Library & Information Center

16:00-17:30

90

Paper Presentations

Session A. Venue: 10F, Conference Room, Library & Information
Center
Chair: Ching-Shiun Chang(Professor, Graduate Institute of Education
Administration, National PingTung University of Education )

1. Presenter: Bao-Mei Shieh (Professor, Department of Education,
National Taichung University)

2. Presenter: Jui-Hsun Wang(Associate Professor, Teacher Education
Center, National Chiayi University)

3. Presenter: Jin-Shiang Wu(Professor, Department of Early Childhood
Educare, Chung Chou Institute of Technology)
Cheng-Tien Shih(Professor, Department of Applied
Gerontology, ToKo University)
Mao-Yuan Chang(Principal, Yunlin Country Tuku Town
Pijiao Elementary School)

Session B. Venue: 1F,Classroom 1, T&R Building
Chair: Su-Jen Chang(Assistant Professor, Office of Teacher Education
and Career Office, National Taiwan Normal University)

1. Presenter: Min-Chih Sun (Professor, Department of Education,
National PingTung University of Education )

2. Presenter: Li-Yia Feng(Associate Professor, Teacher Education
Center, National Kaohsiung Hospitality College)

3. Presenter: Hui-Chung Ho(Associate Professor, Department of
Education, National Taichung University)
Su-Ju Chang(Teacher, TaiChung Municipal Sie-He
Elementary School)
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December 3, 2009 (Thursday) -Tainan

Time

Session / Chair/Theme / Speaker/ Translator

Session C. Venue: 1F,Classroom 2, T&R Building
Chair: Bau-San Chen(Professor, Department of Education, Chinese
Culture University)

1. Presenter: Shin-Jian Gau(Professor, Department of Education,
National Taichung University)
Chih-Cheng Chiang(Associate Professor, Department of]
Education, National Taichung University)

2. Presenter: Hai-Hon Chen (Professor, Department of Education,
National university of Tainan)

3. Presenter: Chun-Hsien Wu(Assistant Professor, Center for Teacher

Education, Providence University)
Jin-Huei Wu (Lecturer, Center for Teacher Education,
Providence University)

17:30

Dinner
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December 4, 2009(Friday) -Tainan

Time

Session / Chair/Theme / Speaker/ Translator

08:30-09:00

30

Registration

Venue: 10F, Conference Hall, Library & Information Center

09:00-10:30

90

Plenary Session 111

Chair: Liu-Wei Wang (Professor, Department of Education, National
TaiTung University)
Topic: TAS Standards Based and Multiple Data Source Approach
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

10:30-10:50

20

Coffee Break/ Exhibition

Venue: 10F, Conference Hall, Library & Information Center

10:50-12:40

110

Plenary Session IV

Chair: Chih-Yang Chao (President, Lee Ming Institute of Technology
Topic: Examples of Feedback from Multiple Data Source to
Improve Quality of Instruction in TAS
Speaker: Sharon Hennessy (Superintendent, Taipei American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

12:40-13:40

60

Lunch/ Exhibition

Venue: 10F, Conference Hall, Library & Information Center

13:40-14:40

60

Sharing of School Practices

Session A. Venue: 10F, Conference Room, Library & Information
Center
Chair: Li-Yia Feng(Associate Professor, Teacher Education Center,
National Kaohsiung Hospitality College)

Topic: Sharing of Evaluation Process and Results

Presenter: (1)Taipei Municipal Da-Zhi Senior High School
(2)Kaohsiung Municipal Fwu-Shan Junior High School
(3)Elementary School, National Hsinchu University of]

Education

Session B. Venue: 1F,Classroom 1, T&R Building
Chair: Te-Sheng Chang (Professor, Graduate Institute of Multicultural
Education, National Dong Hwa University)
Topic: Professional Learning Community Integrated with Teacher
Evaluation

Presenter: (1)National YiLan Senior High School
(2)Kaohsiung Municipal Ming-Hua Junior High School
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December 4, 2009(Friday) -Tainan

Time

Session / Chair/Theme / Speaker/ Translator

(3)The Experimental Primary School of National Dong
Hwa University

Session C. Venue: 1F,Classroom 2, T&R Building
Chair: Jui-Hsun Wang (Associate Professor, Teacher Education Center,
National Chiayi University)
Topic: Assessment of Teaching Portfolio in the Evaluation System
Presenter: (1) Pual Hsu Senior High School
(2)Taipei Municipal Xin- Yi Junior High School
(3)Taichung County Yuh-Ing Elementary School

14:40-15:00

20

Coffee Break/ Exhibition

Venue: 10F, Conference Hall, Library & Information Center

15:00-17:00

120

ForumIl

Chair: Shin-Jen Chang (Professor, Department of Education, National
Kaohsiung Normal University)
Topic: Malden Public Schools Professional Development
Speaker: Nancy Kassabian (Assistant Superintendent, Malden Public
Schools)
Topic: The Use of Teacher Evaluation Results to Inform
Professional Development Plans in TAS
Speaker: Karen Moreau (Assistant Superintendent for Learning, Taipei
American School)
Translator: Liu-Wei Wang (Professor, Department of Education,
National TaiTung University)

Venue: 10F, Conference Room, Library & Information Center

17:00-17:20

20

Closing Ceremony

Chair: Chang-Yu Yang (Director, Department of Elementary Education,
Ministry of Education)
Hui-Ling Pan (Professor, Graduate Institute of Educational
Policy and Administration, National Taiwan Normal
University)

Venue: 10F, Conference Room, Library & Information Center

17:20

Departure
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Conference Rules
Conference rules are as follows:

Forum

I.  Topic: Malden Public Schools Supervision and Evaluation: The Professional
Growth Cycle/ Overview and History of Teacher Evaluation Model: Taipei
American School

10 minutes are allocated to the chair, 30 minutes to each speaker, and 30 minutes to the
translator.

Il. Topic: Malden Public Schools Professional Development / The Use of Teacher
Evaluation Results to Inform Professional Development Plans in TAS

1. 10 minutes are allocated to the chair, 30minutes to each speaker, 30 minutes to the
translator, and 20 minutes to open discussion.

2. Open discussion is limited in 3 minutes for each turn.

Plenary Session

I.  Topic: The Professional Growth Cycle in Malden Public Schools: The Standards
10 minutes are allocated to the chair, 50 minutes to the speaker, and 30 minutes to the
translator.

Il.  Topic: Supervising, Monitoring and Improving Instruction through Classroom

Visitations in Malden Public Schools
1. 10 minutes are allocated to the chair, 50 minutes to the speaker, 30 minutes to the
translator, and 20 minutes to open discussion.
2. Open discussion is limited in 3 minutes for each turn.
I11. Topic: TAS Standards Based and Multiple Source Approach

10 minutes are allocated to the chair, 50 minutes to the speaker, and 30 minutes to the

translator.
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IV. Topic: Examples of Feedback from Multiple Data Source to Improve Quality of
Instruction in TAS
1. 10 minutes are allocated to the chair, 50 minutes to the speaker, 30 minutes to the
translator, and 20 minutes to open discussion.

2. Open discussion is limited in 3 minutes for each turn.

Paper Presentation ( Tuesday, Thursday )
1. Speeches: for each session, 10 minutes are allocated to the chair, 20 minutes to each
presenter, and 20 minutes to open discussion.
2. For each session, 20 minutes are allocated to the presenter. There will be one short
ring at the 18th minute, and one long ring at the end, when the speaker should stop.
3. Open discussion is limited in 3 minutes for each turn.
Sharing of School Practices (Wednesday, Friday )
1. Speeches: for each session, 5 minutes are allocated to the chair, 15 minutes to each
presenter, and 10 minutes to open discussion.
2. For each session, 15 minutes are allocated to the presenter. There will be one short
ring at the 13th minute, and one long ring at the end, when the speaker should stop.

3. Open discussion is limited in 3 minutes for each turn.
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- R
« Nancy Kassabian
(Assistant Superintendent of the Malden Public Schools)

Nancy Kassabian majored in Foreign Languages at the
Graduate of Simmons College, and got Master’s degree from
Tufts University, M. Ed in Education.

Born to first generation immigrants and raised in a bilingual and
bicultural Armenian home, Nancy has the passion for learning
and teaching languages. Therefore she taught French, Latin,
Spanish and English as Second Language to all levels and had

served as the Foreign Languages Department Head from

1995-2001, Director of Foreign Languages, World Cultures, and
International Relations from 2001-2006. Eventually she entered
into the field of educational administration, and now is as her
present role. Since 1999, she served as the adjunct lecturer and a
cooperative teacher and supervisor of student teachers in Tufts
Graduate School of Education, and now she is the assistant
superintendent of the Malden Public Schools, the workshop
presenter in the area of mentoring, induction programs,
supervision, evaluation, technology, curriculum, instruction and
assessment at the state and regional levels, the facilitator of
workshops and courses on leadership, and professional learning

communities.
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- Dr. SHARON HENNESSY
(Superintendent, Taipei American School)

Dr. Sharon Hennessy has led the best public and
private schools in the United States for twenty-five
years. She was for many years an adjunct faculty
member at Boston University, where she was recognized
with the Excellence in Educational Leadership Award

from the University Council for Educational

Administration.

She held a joint appointment from the United States
Secretary of Defense and the Secretary of Education and
served on the School Board for the Departments of
Defense Dependent School System world-wide. She holds

five graduate degrees, the most recent from Harvard.

- KAREN MOREAU

(Assistant Superintendent for Learning, Taipei American School)

Karen Moreau has been involved in curriculum and professional
development since 1987 and in international curriculum since
1998. She is currently the Assistant Superintendent for Learning at
Taipei American School (TAS). Prior to this she was Director of
Curriculum and Professional Development at Academia Cotopaxi in
Quito, Ecuador; Curriculum Coordinator at International School of

Bangkok; and Curriculum Coordinator in Federal Way school district

in Washington State, USA. She has been an international consultant
in curriculum, assessment, professional development and differentiated
instruction as well as presenting workshops at numerous conferences
around the world. She has worked with schools to develop curricula
based on the principles of American education, international education
and the three IB programs. She has taught at all levels of education -
elementary, middle, high school and college. Karen resides with her

husband, Paul and two cats in Taipei, Taiwan.
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1. Malden & % el 83338 KEF L ¥ S L A%k
(Malden Public Schools Supervision and Evaluation: The Professional Growth Cycle)

: The Professional Growth Cycle

Malden Public Schools
Supervision and Evaluation:

Malden® % (AL E 2138
o ;?(EFFE; %E\; £, J‘“Iﬁi

Nancy Kassabian, Assistant
Superintendent

Malden Public Schools
Malden, Massachusetts

THE SUPERVISION AND
EVALUATION PROCESS.....

* WHO? = 1@ = )
* HOW?  yoinie 7m0

RN R
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WHY ARE TEACHERS

v

EVALUATED? = P A & &< =87
By order of state law / regulation
gy A e BAREES R
1 A formal process & - &1 ;* a4z
@ ]* A Collective Bargained Agreement

with the Malden Education
Association (teachers’ union)

o ¥ - >Malden¥k 7 # € ((FF1 €)=
[k X

HY DO WE EVALUATE?

PP PR R SR

* Provide constructive feedback
| EER M AR

* Recognize and help reinforce
outstanding service

PRF A BN B4 G 1L IR R PR AR
* Provide direction for staff
development # 3% f 4 B 7 w
» Provide evidence that meets
professional standards
FU LB E R RE g
» Screen out unqualified personnel
FE A F LR R
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Teacher evaluation is an event
within a larger system of constant
examination and improvement of

teaching.

REFFEL - FEE 0 ¢ 7 7 STl 2 i
i xEaRamine o
The emphasis of the “cycle” of events
in different years is professional
growth.
b THEBREAR ) ¢ 3 BT A

RN

wrip i B LS E o

Malden’s Supervision and
Evaluation Process:
“The Professional Growth Cycle”

alden® ¥ il W2 s g AR | KPP L £ S K B
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Itis: #kprd ¥ L& U Do e ik H e

» A collaborative opportunity to discuss and
improve effective teaching practice.

A B EHEG AR L T E
* It is designed to maximize student
learning through the continuous
improvement of enhancement of the
professionalism and accountability of
teachers,
FPE E £ BRAFAGEESFY L ek
Friiie ii’j:fm%%'* iF 5 Dl
* and the ongoing refinement of the
instructional program to assist all students
in performing at high levels.
TP EFB D KR R 4 ok
B e TR
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Because the integrity of the professional
growth process is critical to the success of a
school district, the process identified by the
Malden Public Schools supports the goals
and ideals of the School Committee,
Superintendent, administration, faculty,
parents and community-at-large as
represented in the Malden Public School
District’'s Strategic Plan. (please refer to the
2009-2010 Strategic Plan Document)

Flo KEFE XS L FANE2HE FT o £ L A Raga
Ft > d Malden® ¥ #7iE = chig R & X 2 L iEAT LT F
AFERLAEE FRAE -FrrE kB - REEH
BALFE b P 2R E DT > FyeMaldens = £ K E &
g3 E o %5 2009# -2010# Kk F v i)

10

Connections to Professional Development
,,k: E 'Jql‘_]’} B mj 4L

It should be noted that, over the past several
years, the Malden district has made available to
teachers courses in Research for Better
Teaching’s “The Skillful Teacher,” which is the
basis for the principles for teaching and learning
that influenced the development of the newest
standards for Massachusetts teachers.

- 1@ 5 ,T R E_ o iE3 m*&‘ =2 Maldené‘f T 1——?{5&' d
P+ ?q%ﬁp,t 1 (- r’“ﬁlﬂ_ﬁkmm Frcr RE L Eha
f) L@»fg R 13 'Hj_f Fv;, jiﬁ ICEF | o U K;z(g* b4

FR mztkﬁ SRR Y B R KEE B *’?F B AT HE
" m’;} &
* Professional Development is also aligned to
Strategic Plan — District Goals

KEBEF RS BE AP E—F %0 - X

11
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Administrators’ Professional

Development {75z 4 B ch& £ B

« All administrators in coursework for
“Observing and Analyzing Teaching”
S R A R ARR B TREZ AT RE ) o
PRAE

It is aligned to “The Skillful Teacher”
SRR EE NI

+ All administrators trained in common
language / common district teaching
and learning strategies

WERERET /R R R RE 2 EY kK
?—;J":‘;ﬁ’-"ﬁ"ﬁ 17 FT A R

IDEALLY... 3w d .-
IT SERVES TO UNIFY TEACHERS
AND
ADMINISTRATIVE PERSONNEL
IN THEIR COLLECTIVE EFFORTS
TO EDUCATE STUDENTS

CRABEFE A R Pyt LAk o 1

‘T =
E g o/ )0

13
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WHO IS EVALUATED? g% 3=8?
EVERYONE! =@« |

» Teachers and Administrators #f* 2 75z A R

» Teachers and Administrators via Contractual
Bargained Agreement (Teachers’ Contract)
ﬁﬁawﬂkﬁaﬁbJm@WF*”%ééﬁwbam
. TR
' Q T - FMaIden's Professional Growth Cycle
Malden=% % = £ #5%
 Four Year Cycle = & #j 2

5 _ z# » Year One: All Standards *77 &%
% - & » Year Two: Professional Goal & % P &
% = # » Year Three: One Standard H - &

*# T # . Year Four: Professional Goal®% ¥ p & 14

WHO DOES THE EVALUATING?
AR RE EY

Administrators: {7yt
e Superintendent ¥ % %%
o Assistant Superintendent & &%
* Principal &+
« Assistant Principal, &l k&
e Curriculum /7 Program Director
AR/ F AR =

15
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Every teacher is assigned to the Cycle

S g A DR B

Non-tenured teachers are on “Year 1”

for three years

ALK PrEEE pﬁiﬂ I P =l

BFFE Y=

» All teachers move in the cycle each year
unless standards are not met
AR TG KR ENRIETR LY i

 Teachers can be put on a Performance

Improvement Plan

ZOEF PV AL B B A IRiTE S Y 14

|+ The process involves a minimum of

- Year One: Non-Tenured Staff
% - & 1 2LE Bendge

* Non-tenured staff (under three year in
the district) on Year One for three years

A ERPHF(TAE RPN EFT P AR E)R Y
B Y R - BN ERE Y Sz &

three observations and an evaluation
based on the observations with pre and
post conferences

T BEARL Ve 72 ABREE RRGER (S
£ R TR X3P
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Year One: Tenured Staff

- & K BEiER
 Tenured Staff on Year 1 of Cycle
£ PR ge R Bt TR ) Y g - &

e Observed once (1) with pre and post
conferences

WRE- 52 RET §RE BB E &K
One evaluation completed on the all
standards: Planning, Instruction,
Curriculum, Management, Motivation,
Equity

TR RS E ) ATF RN F
RARRD] C KEEE  FA KR EY il
Wi E s 19

WHAT 1S THE PROCESS ?

=T 2= 0L 0L g
‘::I‘g;‘:’f’j/u“ﬁi = i3 ?

* A pre-observation conference %7 ¢ %
* Non-tenured: three observations by the
designated supervisor during a specified time
period
q 3 AER- D AR B TFR R BALE LR
4 PTRAENZ LR
e A written report of the findings &% % 2 5 32
+ Post-observation conference: BEL% (s ¢ i&
— Feedback to the teacher ¥+ #EF ¥ 4%
— Commendations / Recommendations / Expectations
WAl RS9
* A Formal evaluation based on evidence from the

observations & B % i & ATt 3N R
19
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| A CLASSROOM OBSERVATION IS
{ ACHANCE TO..xz 22 B¢~

* see the interaction between teacher and
students
BLREF 4 s &

» observe how the teacher engages the
students in learning

BRRFAm 4L P 5Y
* observe how the teacher establishes
and maintains standards of conduct

PR AoE 2 3 a3 7 5 8

R LA R RN R T e T

20

" What does the write-up look like?
EEAP L L RS T

« A report in narrative form with
statements concerning the
standards all backed by evidence
‘.| observed:

p — Evidence: directly observed, direct
quotes, samples of handouts, notes,
activities, lesson plans, etc.

EEAR L AT S N ER o RERRT SRR

i%?w%#mﬁﬂo

— R #&EV-’%E' SR IF =S LRI - = N
ERCRREY (R B (T
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- YEAR TWO AND YEAR FOUR: % = ~ =z &

SETTING GOALS: %k %P &

* A goal is designed between the
teacher and the administrator
PIEED KiFfrFict Bk Ko

* Itis aligned with the District Goals
(see Strategic Plan)
PIREFRI#F- R(LREFH)

* Planning, Implementation,
Evaluation at the end of the year
SF W EHEE S aEE

24

KEFEEFEFEEAR

» Peer Reflective Conversation

1. PRI PARY L

Professional Visits
BEFEITR

Action Research@## 3
Study Group®¥ ¥ # =

e Audio/Videotapingér§ ~ &%

e Delivery of Workshops / Courses1 i&3*

B AR
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YEAR THREE: FOCUS ON ONE
STANDARD % = & @ 4R 32 -

PROCESS: :ifF#% :

* Pre-conference gz ¢ &

« One observation - =%

* Written account of observation with

commendations / recommendations
on ONE of the six standards

£ 41 WA S chh P - I DG
R 2 R ST LR T b
» Post-conference EL% 1 € %

21

Personnel File i A #%%

» All signed documents become part
of the personnel file of the teacher
TR R PR LR B AR - e

* The teacher is allowed to make
comments

T UFLBAZL

» Both parties must sign within the
designated time period

%—’ L—#F] mei:};'& INA /F‘ pﬁp,\;

28
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EVALUATION OF TEACHERS #Fr ;&8

COMMUNICATING #:id

WHAT THE STUDENTS
SHOULD BE EXPERIENCING

**See Standards Presentation
;ﬁ_b}'ﬂ‘; TR G SR A
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2.5 4 % FE ROKCH SIS e 2 A

(Overview and History of Teacher Evaluation Model: Taipei American School)

Overview of Teacher Evaluation

S A O e

Ié

Dr. Sharon Hennessy ﬁ%w.
Superintendent 5§ -=
Taipei American SchooI’F",‘ = BIEE

Why do we need evaluation?
% MRS
To satisfy the human need for improvement
« L Ol
* To satisfy the school need for accountability

ORI A
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What questions should an
evaluation system answer?

EIU)([ H\JF"L'T;T‘%H [ @TUPHB—‘ l:|

. How can | do better?
=5 B I e R 2

. Is this the best that there can be for this
institution?

SR F, apkd LRl
3. Are we doing the best we can for our
students?

STl fEl =

Who should be evaluated?

B S G RLED

Everyone in the institution should be held
accountable: superintendent, governing
authority, teachers, staff members
TSRO RS, S
F, r)?,; ;HF‘ ; %F
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Superintendent Evaluation 7f% ~ E—T%

. INTERACTIONS WITH FACULTY??FEE[F]IE'IQ} 4]

. Ability to relate to teaching staff <= H%}i”
. Communicates effectively with teachlng staff f?ﬂfr il ”1—_5 lﬂf
. Understands climate of school as relates to faculty morale
1 R, SIS R
. Visible and accessible to faCIT FHFFI It
. Ability to retain good faculty F}[’ SN ESS iﬂpf
. Ability to recruit new faculty ) @%@?ﬂfﬂﬁ FYf] JFe
. Success in expanding venues for TAS recruiting F‘fﬁqj?%i;" Sfﬁrrﬁ' [ JiﬁF ]
. Ability to use data and research to evaluate faculty compensations levels
= P TR 250 AL S S R pu e Al
i. Ability to make faculty feel respected fj= H Z[|F IV ETEl
Ablllty to link Professional Development funding to student learning needs
] PR 3 R e PR 7 2% S
. Ablllty to 1mplement gorous teacher evaluatlon processes and identify
problem areas r oy rf%%#‘ﬁll ?ﬁfr o ﬁ%'&ﬂ%r?ﬁ
. Success in aligning faculty 1ecoomt10n and celebration events with faculty

preferences and needs 55 J5R{ 5 ﬁ*ﬁ'g‘:%'%?fﬁ[frifﬁ,% i{,éﬂ’rf'w?f

2. INTERACTIONS WITH ADMINISTRATORS
‘gzﬁﬁﬁ,—:r;"- ILF'[EJ ,Fﬁ)
Ability to relate to administrative team ﬁ AEERE AL Jﬁg
Ability to motivate administrators to high levels of professmnahsm
and commitment to TAS gefmld ALY ¢ F‘L—SF“FI ToEl > ESp Jﬁ 1 g JJ
7 SR = S A SR NG
Success in evaluating appropriateness of current admin
organizational structure H»E‘WJJF T JF[ I*L%“Fh IR aﬁ&i?fﬁ
Success in building cohesive administrative team 5% ZJr £ * J[fj )
Ability to recruit new administrators Huﬁ' (= s R b E
Ability to retain good administrators = S Q?EEJI?LJ P=El - Ed
%”%tﬁ delegate appropriately to administrative team members 'J
S(

Vlsfible and accessible to Admin Team members ﬁrf = - F 3 ﬁ
PUE[> i = =
Ability to have Admin Team members feel ownership of their areas of
responsibility H mr‘p‘“ﬁh &3 F F”THJ
Ability to assure accountablllty of each Admin Team member for their
areas of responsibility fj mrfp‘“ﬁ voE BT A
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Conclusions ﬁ“ﬁ?r—fﬁ

Evaluation is a response to a human need
7R e

Evaluation is a response to a moral
institutional requirement
R S B O 5
Education has a responsibility to have
students at the center of all we do

ST AL e 9 o
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Teacher Evaluation
P

Three Tracks for Professional Growth and Evaluation

e RN Es R 2 ur

1. New Teacher Track #7i& ¥ FF #ig
2. Professional Growth Track % # = & #u:§
3. Self-Assessment Track p 338 #Lig

Teaching Performance
Conterence with Evahator

EFHEA BIETTHEREHEH

e

Teacher Preserts Salf Asses smmant Foom to
Evaluster BUEHIRZ B PR B5EETIE L B

/

Aralyzs Data Source:, Reflechon
Complete 5 alf Assessments Form 55
frEsTE-ER - SRass

I

- Years |-2 BB—F 4

Fow Teacher
= Cmentation
Growth : HE 25
Hrae R s Hewr and Bl
Eatarming
Hew Teacher
| and
Professional FacilitatorSet
Goalls) FES

Growth and Armal Goal Settire, EREE EEY
Shared with Facihitator And T =k

Self- Assessment

Evahiator

Tracks i

B LIRS ERE BRE A A

and Evahoator HEMR T HERERERSEHE

; Wirikes Progress
Collecting Data Into Profess iomal
Growth Folder #5056 BISHIE A, BEREE
BEMERE
] HGE
Anmal Data Colle ction 5 M2 2L 85
L 1 Infornal Avsual §elf-Ass e mand writh
Teacker Prese s G calis) to Goal Setting Facilitator Evahiator £2 5FE THIETEEEET

roeal Attavnvent Mesting with

Y

Creafe Profassiomal
Growth Plan BiE5 H R 5t
it
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(Z)EAGRE D
1. Malden ¥ % 1% ¥ = £ .3
(Malden Public Schools Professional Development)

Malden Public Schools

Professional Development
Malden = = B ez KiF % £ 58 2

Nancy Kassabian
Assistant Superintendent
of Schools

Malden, Massachusetts
USA

Making Connections
Strengthening Capacity
ii::'_@/i‘fé//é%bz{

Professional Development serves as the
bridge between where prospective and
experienced educators are now and
where they will need to be to meet the
new challenges of guiding all students in
achieving higher standards of learning
and development.

Building Bridges 2000

KEF % ?:l"é%}“/%#'\/?ﬁ’-?
TR R PR
ﬁﬂﬁi%i%@ﬁ%@%%
43P REEY 2 FEEE S FTHR
\F"*m%%ﬁf‘? o
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Agenda
RAL
e Guiding Principles —
— Where Are The Connections?

—What Are The Models?
— How Has Malden Facilitated PLC’s

—What Are The Roles Of The
Leadership Team Members?

i —

- i BL A TR D

- AR D

— Malden® % 4rie REEHFF 8 ¥ AL 9

~ARHEE S Rk d LA PRD

Effective, High Quality Professional Development in
Malden is
Malden® % i s § 7cf B & Fendcfr & ¥ 3 B 2.
A |
Q Purposeful 3 p &n
0 Ongoing & Intensive # % ® 2 & o
U Collaborative...including everyone on the faculty
Lifch> & 54 RB =
U Focused on the analysis and continuous
improvement of instruction and student work
(Professional Growth Cycle / Visitation Guides)
FENRFFRENZ L ERhs 72 Fcik
(KEF &£ LR/ FEPRIL)
Q Aligned with district and school goals and
initiatives
SEHFRD BRI EES
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Malden P.D. Assessment Checklist
Malden® % &7 & £ 3% B =L {2 &

Professional Development.... & fF & £ E £ F ---

O a teacher-centered model? r #fF 5 # wo efit;8 2

O an organization-wide, collaborative learning
opportunity? & - & > ﬁ‘-ﬁ#m RV s E?

U based on teacher research and inquiry?
VIR B R L AHT

0 embedded in classrooms; often launched by
workshops? e a3 2 7 J F U1 TP HFLL?

O focused on practical tasks of instruction and
assessment? ¥ & A F B REF L EL 1 0E?

QO consistently monitored, with ongoing feedback and
follow-up? 3 4§ v 27 15 i de (7 > ki il B2

Making Connections: PD is Integrated and Aligned
Eril LT - Fenb £HE

District and
School Goals

Performance g S LA
Evaluation Standards
System AR
R Professional
Development
Mandated KIFEEFR
Initiatives
& e &

Visitation
Guides
FRE AR 5

Adopted
Curricula
E e =i
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A EE—
District Role and Goals
ERid2pit

A

“... professional development works best when it
Is part of a system wide effort to improve and
integrate the recruitment, selection, preparation,
initial licensing, induction, ongoing development
and support, and advanced certification of
educators.”
I LR X F B E Teng R HKEFEEFEL
PR Y A 2 - o m F A FE T A
FInE -~ GE TR A RE S PR B
VE BB FE R T AR uERRE o

e http://lwww.ed.gov/G2K/bridge.html

Aligned to
District Goals
BEERDERER

“Professional development in each school and district-wide will
focus on the achievement of the Malden Public Schools goals and
objectives.” * & ¥t & fx 11 2 § % [ ehdcfF & ¥ 3 B #4172 2 Malden ¥
P RS A e

“Common planning time will be scheduled at least twice each week
for pairs or teams of teachers who teach the same grade, course or
subject. Participants will examine their lessons, student work &
data; assess progress; set new objectives; and plan next steps
regarding curriculum, instruction and assessment. Supervisors will
support and monitor this work and participate in meetings to the
greatest extent possible” %t & & ~ F3kA2 ~ B AP ] 28 KEFE
o #1 PPEA 5P ORARRIFR o 2R E e RARE KT - F
ARFETRIFEFYV BN K AT IR S RlE R s KE
s A Rt B RS SRR o SR L L
T FEER

*  *From the MPS District Goals
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Aligned to
School Goals

BERPERTEE

Improving the capacity of individuals, teams, and the
school to learn collaboratively
BEB A S B 2 FRETTEY i

» Gathering and analyzing data about instruction and student
performance # & & ~ 47 B 5 F H F 4 L ROF A

> Setting goals % Z_P &

» Building shared beliefs and understanding of the goals
EHP R FREAZ G

» Aligning learning and improvement efforts (at all levels of
the school) with the goals
KB Y 2ray 4 (FREAB)EPHFPE- K

Monitoring and assessing progress towards the goals
FHI R E» 1§ PR 2R

All Referenced to

Student Learning
Er R EY M
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Models of Professional Learning
BEEY i

Model #-5¢ How It Works 4@ & iT

Lesson Study Teachers, coaches and other participants
HEFT collaboratively plan, observe, assess and improve
lessons and related student work.

AT IS CERE LY S RN R ETRS )
N e L BN T

Study Groups Groups come together to study and make decisions
PR rlf i) about a topic or concern of interest.
e BB ERT 0 B H R B A AT MR A

Mentoring/Workshops/ | Experienced practitioners share their knowledge with
Institutes/Courses one or more colleagues who have a desire to improve
S VN some aspect of their professional knowledge and
e ] practice. = .. ,

(R gyt :F-ﬁ ARZHEERBL- 8 FimF
Pt G E R i oo

Model $i3% How It Works+r i@ i& iF

Video Lessons/ Teachers and administrators observe videotaped

Case Studies lessons or examine case studies to promote

¥ T professional dialogue and refl_ection. Observations

% pFt g are rgcorded and analyzed to inform ongoing

” practice

FEF L e R BT SR R (7 5 b

ToMEBELREDHEEEL  c BRES VEE

T R D RFAY S EFREORET

BREFTR

Meetings: Faculty, Protocols/norms are established to guide

grade, content/ professional dialogue. Team members adhere to

department, team. anhobjlectiv?-d_rrir\]/en age(r;dg alligged with distlrict olr
% . yrmh oy school goals. The agendaincludes action plans

gk ?{%ﬁ E S next steps. Notes are recorded. P

?ﬁvfi/‘vﬁiﬁé%‘;ﬁ B s Al R RS MR
Fx BEE T2 ERP BT ROD HRERAE - B
AL O AR R/ REAI S FRT G,
b o
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Integrated with
Visitation
Guides
BORE VA IEE
A |
* Alignment of Professional Development to
planning, instruction, curriculum,
management, assessment
KEFLEEFRETE - KT B TLBREY 2
R
Feedback integral in providing data (target)
for Professional Development planning for
the teacher, school and district. (Formative
Assessment)
Mew BEEE LK ERE FRRE EFED
R BT AR )Y o (R

Visitation Guide
at Work!
FTEF #Pu#fa 5l e iE

61



Standards
2

District statements of what students should know and be abl
BREWE 4 Aoy 2 i R o AT

Are clear and rigorous % i ¥ P mE @ it

Apply to all students with high expectations for success

B FA A RAF AW Y

Let students know what they are learning

RELF e P r e gy O R

Begin the planning with standards
BRI ke FRE R

Practice activities are aligned to standards

Y B E AR et

Require teachers to make daily, appropriate, and purposeful
instructional decisions

EREFPANE PO Eras G P RORE AT

Students have multiple opportunities to demonstrate achievement of
standards

F2F 5Lt g KBRS Sjec LIRS

Performance
Evaluations
+ B

Standards Observations Progress

and Goals Feedback Improvement /
A R A % Validation
T AR A~ L R
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Supporting
Adopted
Curricula

R s

— Outside (Publisher) Consultants to
L S-DE NS

» District & %

e Administrators 75+ R

« Coaches # £l &

e Teacher Leaders 47743 FF

» Team / Grade Leaders B[}/ & AR ;,a-—g

Professional Development is Differentiated:
A Continuum for Educators
TRt R EFE KT AR B B

Administrators
FEcA R

Coaches, Teacher Leaders

Novice Educator Experienced Teachers
AT AR B AL PR AT BT G5 ST

Targeted Needs: Knowledge/Skills

o3 ffeng 4 ao/a i

Induction Programs '§trategic Planning
2% A

QO‘U rses Shared Leadership
2 3% e AR

Licensure Requirements

2R b Licensure— re-certification
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Induction Program
Aligned with ATEFCET R~ 3 %
District Initiatives
S % AT S & — Formal: Professional

(B Growth Cycle
L3 BEESE AR
— Informal: Visitations
RN IEREEAR
All regulations (such as
Special Education)

Evaluation Tools =% 1 £

THE P.D.

CYCLE
KEFE X
Reflec Research %} JE V?Tlﬁ
Assess . .StUdY .
Redirect Initial Trglnlng
% n Plannbmg
V)
b
Practice # %%
Model A3
Lesson Study
Observe
Co-teach
iﬁ Sﬁi!
7§
BEFY
Bz
tERE
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Partnershlps and Collaboratlon
: ’J FE A L

J-—‘ —

“A Dayin
the MPS” A JE L% James
&MPSeh- % Great ideal! llearned so |\ :hyrs ¥ # 3
| feel so isolated much from s
d sometimes! observing
e James at [ o
class- (9 work!
room? o .
EAEARSAF ; RNy It's really
FE- 2 r iz 2 g 7/l | helped me! :
FE ! rtLdﬁ\:‘! = o p
PRz R AR
. 3 Fles! N

Sally gave me Brilliant
some great ideal!
feedback! B e i |

e ‘\-h
&

. Julie

Sally% i 23 § x4
w4 |

Let's develop
this idea so that
everyone is

involved!

i

0"

o)

— James made me - dedd ( Fred

realise we have f%i{:??é} ﬂ’} Fantastic! 4"'
. similaf problems! <y 5 m Py m

www.deet.gov.au Jamesit # 7 2 5]

A gl '.L'
e —,
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Time

iy

Faculty Meetings
RKER €&

Team meetings
BF5 € R
Grade-level meetings
ERCN

Content Meetings
g4 E
Leadership Teams
LR 200

Data Meetings
TR ¢
School / Classroom
Embedded P.D.

BER/ REF AP E D
EEFE

Study Groups

Py B

Partner: ex. Peer
Observations

P blHe s RS
Vertical Teams

L3 (5P ) BIF

Checklist

4t ?

A Professional Learning Community Assessment

Is/are there....
EEFYAHETERTL

?

§ 5
P

interdependent
roles

time to
meet and
talk

Supportive conditions
for professional
leamning

availability
of
resources

Upportive
leadership

http://www.deet.nt.gov.

P

shared goals &
understandings

3 hp theg

well-developed
communication
strategies

proximity of
staff to one
another

teacher
empowerment

FE H i 5 4E
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Building Capacity and Independence
F2o B gh

High quality PD respects and nurtures the intellectual and

leadership capacity of teachers, principals, and others in the
school community

BETRFLEEFELELEI R T RIF RENZE A FRAFELE

.m%;ru B A
Moving from workshop-outside consultant model when
possible to consensus model
Bt INE F B Rl (TP st > G N R TR R
Based on research /benchmarking m# 3 ~ &5 5 A&

Moving towards building capacity in our own providers and
developers of PD

PHEN AP REFLEEFRREEFZFRF i Fig

Using data from district to determme needs of teachers

g BEFA kAT KEFP T R

Tralnlng for a P.D. Academy: facilitators and developers
V- BREFLEFELE S RCEZLEFEAR

With schools today facing an array of complex
challenges—from working with an increasingly
diverse population of students, to integrating new
technology in the classroom, to meeting rigorous
academic standards and goals—observers have
stressed the need for teachers to be able

to enhance and build on their instructional
knowledge

dON ARSI 6 Te- P AR R R E AR R

Flag 2 3 Pl AT EEERIREN S LR E

Bl YRR 2P —RYRBERIC B3
R SR E U L (- e

(National Commission on Teaching & America's Future, 1996).
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OUR COLLECTIVE ROLES AND
RESPONSIBILITIES

Apesid bd Bt

OBSERVE g% SUPERVISE #-3#
I I

COLLABORATE & i® EVALUATE =&

ENCOURAGE % | COACH 4, %

»

SUPPORT % 3% FACILITATE e

* |

MONITOR 7% % L] ASSESS =

TEACH% & CLARIFY
%4

We Are Not in Private Practice
ENNTE ! {’f‘ AR E

TEACHER
| coACHES % 12 5 LEADERS
AR FEF

MENTORS

$oF HiT ~

FCURRICULUM DIRECTORS

PRINCIPALS#

PEERSF #

SUPPORT STAFF
ASSISTANT PRINCIPALS ek 2 HB R

B 12+

ADMINISTRATION
T H
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Everyone’s Responsibility / Everyone’s a Partner:
What are our individual roles and responsibilities?
= B A mpzﬁk—jph/f:; B A ?&{ﬂﬂg [E
AipE s R ABRF AW
AR

Superintendent & % % %
+ facilitate development of district goals
REHE % P ez 3R
lead the organization on the district-level
FEE TR B
lead and facilitate the work at the district level with the
Leadership Team
BUAFEB - RARET RAEE R K s (T
observe and provide feedback to principals, other
administrators and teachers

BPARIRETALRE HW TRk | g

Everyone’s Responsibility / Everyone’s a Partner:
& B A mﬁ%k?r/i # A %’K{ﬂ;;é I

Assistant Superintendents &% %

» facilitate development and support of district PD with principals
and directors

frREZ1E-FREFFLKFLEFBENFBEE L

lead the organization of the program on the district-level

AR R R edr e

support, monitor and assess implementation

AH S R R SR R

collaborate with program directors, coaches, teacher leaders, and
other administrators

BB T BRKR A KEFIE B AR BiR AT
observe and provide feedback to directors, teacher leaders and
teachers

LRI WA AT S A A SR R KR

Collect data to assess implementation of curriculum

T R AR )

Monitor alignment to state, district and curriculum goals

WALG N S FRrEgARD P2 R ER
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Everyone’s Responsibility / Everyone’s a Partner:
A B A mB,%& = A ;&{i@;;g S

Principals and Assistant Principals: & & gl &
facilitate development of school goals
e g e p R F R
lead the organization of the program on the school-level
AR B H R 2 AL
support, monitor and assess implementation
A RALUZ R R
collaborate with coaches, teacher leaders, program directors and
other administrators
BRI AR~ AR T BB Fgc A BEFE Y
observe and provide feedback to teachers
BRI A Ky A
collaborate and co-teach one another, building on their individual
skills
WL e HER I B A s g
facilitate the time and resources needed for collaboration
HWie & irer g 2 PFRE B TR

Everyone’s Responsibility / Everyone’s a Partner:
& A BREE A AR

— Program / Content Directors: &2/ 1 iz -
« facilitate development of district content goals
LELE S & S S A e
. :eadlthe content professional development at the district
eve
R R A
e support, monitor and assess implementation
LI~ ER R R R
e collaborate with principals, coaches, teacher leaders,
and other administrators
BHE S BPRR A FEFE B Frct | AT
« observe and provide feedback to teachers
BRI  fef w4
e collaborate and co-teach one another, building on their
individual skills

EIGRREE L REE & E R
e Other...... # #

70



Everyone's Responsibility / Everyone’s a Partner:
A B E A SR g

Coaches, Teacher Leaders, Mentors & # &5 ~ Af4h JfF ~ KHF
Eir
« facilitate development of district content
RSB H T kAT B
lead the implementation of PD goals at the school level
AR R E R PR A
lead and support data analysis, LSW, and lesson study
AREZ LT LSWI E REF T
collaborate with principals, program directors, other
coaches and teacher leaders

BRE BRI E B ERRRE R REFREF ST

visit and provide feedback to teachers

FARGRE T B K AR

g(lzilllﬁlsborate and co-teach one another, building on individual

IR S S B B REE S 25

A
Everyone’s Responsibility / Everyone’s a Partner:
& A EE/E R A WA P

Lead Learners and Developers:
%?%%%ﬁ%%ﬁ%lﬁ%:

provide aligned professional development in areas of
identified mastery

FiEi P EEHRAB RIS £ R

collaborate with principals, directors and other
administrators

BRE A EE s A BT AIE

Participate in trainings for developers and lead learners
on professional development and adult learning models
FHILEFRL TF RV TR EORY > Y L E
R G AR st
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What are the vehicles/tools that enable or facilitate the effective
implementation of the professional development program?
Bt R KPR EFEE NG T &g vmat ?

School schedules: facilitating common planning time/
faculty / team /grade-level / data meetings and teacher
partnerships £ R i7ERE|  HiEX F § éﬁ:ﬂ?iﬁ?/f%i%k B /@ g/
£/ FALDE R IR Y L

District-wide workshops & % & &1 5

School-based workshops £ & & iz £

School-year courses ¥ & A%

Summer institutes/summer school with afternoon PD
BHEH/ B BRFE LT E 2 HAR

Induction program #7i&#cfw 3~ = %

The visitation guide/classroom visits with feedback (by
coaches, teacher leaders, other teachers, administrators)
FREFRA /R E AL Y G (F F R RR AR R/ B R/
FeA R AE{T)

Please refer to plan in handout %4 :#%& 7 97-3)

Assessment i

Professional development is evaluated ultimately on
the basis of its impact on teacher effectiveness

and student learning; and this assessment guides
subsequent professional development efforts.

KEFLEFREES L bkfran 284 8y 2 BF
BTG s TR SRR EFE Y
& o
How to assess impact?
Yo e 2T B9
Who does this work?
RS L TE Y

y
%
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Assessing Impact: Everyone’s Work
TERE A A BA mﬁir,k—g-

Data Collection:
? P Reflect Research

Study
ASSGSS Initial Training
eLooking at Redirect Planning
student work RS g

HALE 2 iF 8 oy =
e €475 4 i B
*Progress in = ey
local and state
assessment
PR CNITE e Practice
*Data meetings Model
ool & o2x Lesson Study
F‘.‘}. 5 = e Observe
*Visitationsk % # 4R Co-teach
*Feedback w 4% Ry
T
BEFE
B
ELE S

The Timeline and Activities
for 2008-2009
(2008-2009F% ¥ 4 22 /585 )
K-8

=

 See MPS PD Plan
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y_
2008 and Beyond... (Curriculum Adoptions)
2008 £ 2 {3 B3 cride

2008-2009:
— K-8 English Language Arts K-8#% 3%
— 11t Grade World History 11#& e F fr ¢
— K-8 SEI/ESL K-8%~ it% % - %=
— 9-12 Mathematics 9-12#%
2009-2010:
— 9-12 English Language Arts 9-12#% %
— 6-8 Science and Health 6-8#1% &2 i &
— Visual Arts AR £ jix
2010-2011:

— 9-12 English Language Arts 9-12#% %
— 6-8 Social Studies 6-84+ ¢

. P.D. =Time to Learn, Implement, Share,
Reflect and Grow...
KEFLEZFE=FY REF L3  FLESLNER

|
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Supporting the Balance of:
X FNT T

» Meeting District, School, Content Goals,
Standards, and Expectations

ENNEF - FR-FHPEREZHY

B AND = ¢
LR

> Facilitating the Growth Of Content,
Skills, and Creativity

RAEH A~ HITLE AR K

In the name o
Student Achievement!
i1 g 4 0G5 B4 chdi |
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2o FRERKFFERFLET AL ES L2 v 4
(The Use of Teacher Evaluation Results to Inform Professional Development Plans in TAS)

Teacher Evaluation and the Role it Plays in
Determining Professional Development Needs
SR e S|
= Jliﬁ‘}:%ﬂ/ﬁj,? :

Karen Moreau E1§" [
Assistant Superintendent for Learning F,'J?’F.iﬁ;'%
Taipei American School ’F"I:I"‘%“L[E&I?ﬁﬁ

Why do we have teacher evaluation?
25 (PRSI e 2

To satisfy the human need for improvement
AR

To improve student learning
LR B I

To help good teachers become better

RIS PR SR R

To identify teachers who are having difficulty

TR R
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What is the Purpose of Professional
Development?
PHRE D REVEVR
The primary purpose of professional
development in an educational environment is
to increase the effectiveness of all who are

engaged in the teaching-learning process
thereby increasing student achievement

;;E Iall i
ﬁl% F p UFESR, (:f_i{lljjj:ﬂ:}(l £4 3 E&;F'sr

What are some good
sources of data that
can guide us to
determine
professional
development needs?
HPE Bkl py ?‘ﬁl"*l 1
CRENE & IF'EJ
ﬁf’?}'wﬂ J3=
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Classroom Observations fll [ 13Eag

Effective teaching strategies & | #5520 Pl
Classroom management strategies

Content knowledge = AH I Ik
Classroom climate 752" 5 7+

Use of formative assessments to check for
understanding {QE'J%E?’F}%%??_"E‘}}W
Differentiation for differing abilities

(BT [RlR=1 gﬁi‘ﬂ

Lesson Plans F{AHEE!

e Ability to link lessons with objectives
SR | R

* Planning for differentiation
257 g I AIET [RF=FaT &

* Assessment strategies I?E H Pt
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Self-Assessments [ I:“&F £

Use of student data in the self-assessment
i85 YRl IR

Identified needs for improvement
VRS

Does self-assessment match other data
observations

(BT (] polhes s fiep 129 =

Portfolio Assessment E%'ﬁf' FA

Student assessment strategies
se 4 = _fJ %

|

Writing effective lesson plans
B | VR
Communlcatlon skills Jﬁ@ﬁf

Content knowledge FAE 15 —

Student achievement data

=T %‘F’?E‘%ﬁ\' s
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Student Work Samples
4 7 [edmly]
Assessment strategles =Ry **]El

Content knowledge 7\1@;[!%
Effective feedback | 3>pilf&

Grading practices =" s 73 HE

Results of Evaluation ?’I%E\l

. Goal for improvement @53 & | [1&

. Plan for attaining goal [ &=

. Timeline E?FF'E?J%

. Assessment of effectiveness ?’—f—“ﬁ-} By ¥
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Goal Setting — SMART Goals

: ‘1‘?%‘@_ SMART

— Specific =! ‘EE}EI’:J

- Measureable fi’ i fi
- Achievable fi' 2@ Y Y

— Realistic Bf[FH™

— Time-based = Eﬁf PEpY

Developing a Plan — what actions will be
done to achieve goal

il R BRI

e Professional growth EJ!%HL’?%%
 Peer observations fﬁj' 3RS
* Get more feedback — surveys, interviews

R IR S AL

* |dentify who can help 5! p’ ﬂ“[tﬁp_
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Types of Professional Growth Activities
BRI
Course/workshop _F%l/’pﬂ%]‘ 2
Classroom visitations %&'}Li’aﬁﬂ I
Reading resources [
Online courses 7k FFFH
Videos £/
Mentor 2]
Conference 7 3%

Time for collaboration with another
professional =&l ﬁ;ﬁ%@ sl Fﬁ[ =

The real work and benefit of teacher
evaluation is in helping good teachers get
better.

ARSI (SR
RLEEVR AT BT E
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Teacher Evaluation and the Role it Plays in Determining
Professional Development Needs
KEFFES B o2 B ¥FRG Lo imand d

REFFFEAF FIUT A B R ha K3 R RS U E S0 MR EF RS L

Effective Teacher evaluations 3 3ceffcf® 38

P Y R RS T e S LA %ﬂ%k%ﬁﬁmﬁgﬁiﬂ*
Rk~ 6 e G RTINS 2 AR R R R R AR T
FEenfe s 2 R RR R

B E R PR I N
TR
2

AIEEB AL TR AL E R BT Y AR E A2 S RAEAR
BEILEE RS

BT Frc A ey A TR LRI E AR EF B AR Ve EA R

I. Classroom observations # % &
FoR BRI BT RRERE N1 L o ok Y LA R AR
¢ B RpT B A o

Potential for Professional Development 2 ¥ % & 0¥ iy

CFR R A AR E -84 ME’& CKEALR S BRAgRSDT Kk E R

%
e
%J- J‘r’ﬂu

CFEREF U AT RGARLE 2 L h TIL R 4 )R g

II1.Lesson Plans A2t %
”**%ﬁ#&ﬁfa i &ﬁ @»mﬁﬁﬁz%

Potential for professional Development 2 ¥ % & ¥ it
S I RS EE A
cheR R 2 DY P RS REFER PG S?
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HF L BT BHE L g RN

I11.Self-Assessments p 33§
FRAREFEL TR A0 RS d- Bl F AR LA SEL e
_\‘
E

FERY BHBRIFEFE FHTE ) KERZ 2 LR fER %g%—’&mi?fé;
LRSS S

« L pAF ,\,&i\gﬁxe‘.ﬁJfr;\»i}umpmj\mg:T%??Jf:}»i}?

o £ iTe I

IV. Portfolio Assessments #% % =&
BB R E R ARATE S 0 ¢ SRR AP E R B R
I:”J—JFI\‘J E"}\‘-Ao\‘)f‘-'r %4]? m*%ﬂ\\i?{§$¢%§4wﬂég_m |Jo

5?\

EEFRE GO
CER R A
CEBRT F iﬂ:h”éﬁcﬁ;"r_‘é n
= LIS
- B e

V. Student Achievement Data £ # é»i&fau
FLFRER Y 2 RS RITEREFEE 2 FY DR
B LR E T

- Jree g4 NEPGEY FOEPOBE G

VI.Student Works Samples & # i% -k &
A B A PR IEET G R 4 e £ 2 K ehg ol
LG E GV

s

’L—% g\ax
CHEd AR AR R R kgt Y
. ??’L:’T’E&‘
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Setting Professional Development Goals 3% = & £ E p &

REF RS P rRcE AT SR TR KA T A B RRY @ A 5
I RN O P L T A U VR SRR SCE

- LA TR RS REFBGEAH TR IRNOT G T e B P AT RS
KFHF NG ERDBEZ oL df B A ML g RPIER R L ?

FH- L 23 KRR T ARy P Sl d PRI FERT
Bk R R o rp R LH- B 5 " Smart B AR (40T 1)

REFPFELPIRDERRZERETLAFRAR AR o - L iR Sda ﬁ*"f’}’@
ARRART B A s E o

SMART GOALS T"SMART | #p &

SMART #74p e p 245 2~ V3R e~ 7 E P~ F F ez § R 2E 4

P¥rg e 40714, —‘L*{" BH N AR ERER R L2 FIE N o A2 R e
A L2 T TR N R PR LR T
R TS o A D R AR T F G TR ek T
R PR AR R AL et - K L BT LR

HE
AR R L0 BEE LD R
By E A SRS

Fo0S
£y

i
[rel

3
oy e

«

=5 2 p B
CPERRE BT IRR ¢ LA R IFRR S D 0 I S
,\g e ﬁ%—,;r’? RIEFYAEDP R
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o L2 T AL T 1L (R )30

-

TR TR P EFE e e LT e PRT UK TP
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Teacher Evaluation and the Rele it Plays in Determining
Professional Development Needs

Teacher evaluations are olten designed to serve TwWo purposes: 10 measure teacher competance
and 1o foster professional development and growth.

Effective Teacher Evaluations

& teacher evaluatian system should give teachers useful feedback on classroom needs, the
opportunity to learn new teaching technigues, and counsel from principals and other teachers on
how to make changes in their classroom. To achieve these goals, evaluators must first st specific
procedures and standards, The standards should:

» Relate to important teaching skills
Be as objective as possible

s Be clearly communicated to the teacher before the evaluation begins and be reviewed after
Lthe evaluation is over

s Be linked to the teacher’s professional development

Typical sources of infarmation about a teacher's performance and how it can guide us in the
professional development arena

1. Classroom observations
The classroom chservation is the most commonly used tool for evaluating teachers. Itis difficult to

use this type of evaluation effectively unless the chserver has had an opportunity to talk through
the lesson plan with the teacher,

PFotential for Professional Development

¢ Research based teaching strategies — student engagement, differentiation of instruction,
effective teaching strategies for the subject area

& (lassroom management

e Contenl knowledge

s Assessments — especially formative assessment to check students’ immediate
understanding of concepts

2. Lessan Plans

Lesson plans can reflect how well a teacher has thought thro ugh instructional goals, Looking at

classroom records, such as tests and assignments can indicate how well a teacher has linked lesson
plans, Instruction, and testing.

Potential for Professional Development
= Writing effective lesson plans
+  Howto link student learning objectives with teaching activities

« Differentiation of instruction - have accommedations been made for differing student
neads?

3. Self-Assessments

1
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Reflection is a process in which teachers analyze their own instruction retrospectively. It can ocour
in a variety of ways: professional conversations with other teachers during grade or subject area
meetings; pre and post observation debriefings, the development of a portfolic, or an individual
professional developrment plan

Potential for Professional Development
= Collecting and using student achievement data for the purpose of self-reflection and
improving student achisvement
¢ Skills of collgboration

4. Portfolie Assessments

Portfolio assessments tend Lo comprise several pieces ol evidence of teacher classroom
performance, including lessen or unit plans, a video of classroom teaching, reflection and self-
analysis of teaching practices, examples of student work, and examples of teacher feadback given to
students.

Patential for Professional Developrment
s Assessment strategies — formative and summative
s \Writing effective lesson plans
»  Communication skills
»  Content knowledge

5. Student Achievement Data
Some evaluations use student test scores to assess the teacher's contributions to student learning,

Potential for Professional Development
e Content knowledge and ability to help students achieve the expectations for the subject area

6. Student Work Samples
Analyzing a few students work samples over time can be helpful in determining student growth and
the effectiveness of instruction

Potential for Professional Development
®  Assessment strategies
s Research based teaching strategies for improving student learning
+  Content knowledge
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Setting Professional Development Goals

Teachers should collect data on their performance, This data should be fram the feedback obtained
from any of the six sources listed above as well as from feedback from students. Some teachers
may also want to collect feedback from parents.

Once all the data has been collected, teachers should reflect on what the data tells them. What
trends or patterns do they see in the data thal are areas of strengths and areas for improvement ?
What specific comments for improvement are mentioned?

Once the data has been analyzed, teachers should set improvement goals based on the data. These
improvement goals should include any needed professional development. One strategy for
effective goal setting Is Smart Goals [see below).

Ateacher’s progress toward these goals should be shared with a colleague or administrator. Once
goals have been attained, this achievement should be celebrated and shared with others,

SMART GOALS

SMART. refers to goals that are Specific, Measuroble, Achievoble, Realistic and Time Framed.

Specific describes the details of what is to he accomplished in a clear and simple way. & specific,
well defined goal has a much greater chance of being accomplished than a general goal. The goal
must be easy ta understand and well defined in order to make achieving it possible, Unclear goals
are easily misunderstood and therefore typically do not accomplish the desired results. Being
specific answers the question of what has to be done so that appropriate actions can be taken.

EXAMPLES:
Increase the number of students whao are actively engaged in my classroom.
Learn about and use classroom instructional strategies that increase student achievement

Measiurable =

Establish concrete criteria for measuring progress toward the attainment of each goal you set.
When you measure yaur progress, you stay on track, reach your target dates, and experience the
exhilaration of achievernent that spurs you on to continued effart required to reach your goal,

To determine if your goal is measurable, ask guestions such as......How much? How many? How will |
know when it is accomplished?

Attainable means the goal is within the ability and capability of those invelved while stretching their
collective talents to reach the most desirable target. it means that the defined goal is both possible
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and realistic while still being challenging for the organization and its people. Having a goal that
stretches people and allows for growth opportunity often leads to very worthwhile business results.

Ask wourself: What dol need in order to attain this gosl? Do you need professional training? If so,
what kind of training? Where can you get it?

Realistic =

To he realistic, 2 goal must represent an objective toward which you are both willing and able to
work. A goal can be both high and realistic; you are the anly one who can decide just how high your
goal should be, But be sure that every goal represents substantial progress. A high goal is frequently
easier to reach than a low one because a low goal exerts low motivational force. Some of the
hardest jobs you ever accomplished actually seem easy simply because they were a labor of love.

Your goal is probably realistic if you truly Befieve that it can be accomplished. Additional ways to
know if your goal is realistic is to determine if you have accomplished anything similar in the past ar
ask yoursell what conditions would have to exist to accomplish this goal,

Time-based defines a period for meeting the measurements in the goal or a deadline date for
accomplishing the overall targat goal. Having a time frame established allows a freguency for
monitoring progress, staying on track, making adjustments to meet the averall goal, and gaining
mamentum with each accomplishment along the poal path, Without a time-based element to the
goal, it will be impossible to make a targeted plan.

For example: By the beginning of second semester, Fwill have incorporated 3 new, research based
instructional strategies into my teaching.
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(2)148F73 IMalden & B REF & £ = & /% - ¥
(The Professional Growth Cycle in Malden Public Schools: The Standards)

THE PROFESSIONAL
GROWTH CYCLE:
THE STANDARDS

K it i

GREETINGS
TO MY
COLLEAGUES IN TAIWAN!
Nancy Kassabian, Assistant Superintendent
Malden Public Schools, Massachusetts USA
1

Professional Growth Cycle Standards
KEFh K IR L TR
Planning SKills A2 & & R3] chH 77
Instructional SKills # % #3779
Classroom Management SKills s 5 3 ek 37
Motivation Skills 51 & 4 5 % % B 17
Currency and Consistency with the
Curriculum 22 248 - R T iy 2 pFiEE
Promotion of Equity and Respect for Diversity

o ohrLONE

Operational Duties % & %% § {08 (v
Professional Relationships & % & %
. Relationships with Parents and Community
BRE AT M G
10.0wn Professional Developmentp ¥ e% % 3 E
3

© 0N
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Standards and Performance & & g7 4. 11

m Each standard has accompanying
descriptors in the document

= REEE A B 2 H R

m There are also descrlptors in the
Visitation Guides, school and program
guides and expectations
Léﬁci ’WH 50~ BRAgARpI P ER
fi‘l—' A» }3 F&'g *“#ﬂ}mﬁ 3t

m Teachers must meet the standard

FOFF S O i PRI

W) EOE R e wmd| D -Ili

. Plannlng Skills A2 R3] chp 37

PLANNING 317 »cigg e gy
For Effective Teaching And Learning
Motivating/Beginning Activity k% 3142 4% 2 5 £ 5
v/ Jump-start ¥z#
Reveal Lesson Objective and Agenda =% i#kA%2P 12 F 5425

v Describe the strategies which will be used to teach
the lesson #5 i &5 + € i€ * 3| ehifek

Core Learning Activities: 5. e ¥ B

Model the lesson: Teacher directed 7 = #A2p % © d FKFF L F b
Check for comprehension / Effective Feedback %% 2 gﬁiﬁfi/’ﬁ P 4
Guided / Independent Practice Learning Activities: 51 %u\ g/ Y gy

Provide appropriate practice of the lesson 3z & 31_ LE ¥Ry
Guide student learning through closure 3/ &5 4 % @Azt B & 75 Y
v'Examples: lesson summary review / student

review through logs / journals / short-write /
feedback quiz

bl A Y /B LS EE R Y SRR 5
v A8 RSk AT Y
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| PLANNING |
HA R

What is the
Standard?
AR

Identify
Concepts / Skills

RV Sy

Identify
Resources

Create Assessments

Identify the
Instructional = that Reflect the
Strategies Standard and

Instruction

FET F PR
T

TR

“I1F L ‘- EEE b e

. Planning SKills kA2 43| 79

Objective/standard / aim of lesson stated,
reinforced, summarized?

REFAE © ME/5 1 2 PR AR P 1R~ 1REZ P oY
Does the objective drive the lesson activities?
FATD AT A FHRE EBY

Is the agenda public? (how they will get to
master the objective)

AT TR AT C OB F A o R D)
Do the students understand the learning
objective?

FALTHEMREY PHEY

Does the lesson have sequence, and continuity
with yesterday’s lesson and tomorrow’s lesson?

S B E ORI W4 R 2 B 2 18 e
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Iown |

Some planning descriptors i3] i #

m There is activation of prior knowledge
Joi B 2 ehd i o

= There is a lesson objective clear to the student
which drives the planning of activities
KEPRD CHFS a3 L5 BEs kb it
PR B R

= The teacher is explicit: modeling, explaining
thinking and learning strategies
KEF TP RS T RRLYEY v

m Planning involves students interacting with
content, the teacher, and each other
BARAL L E A BN F KPR S 2
R end &

m There is closure (see lesson plans in handbook
for samples and rationale)

VAR IC N EERE SIS LU LR Y
8

TI L RIrT

I. Planning SKills #2283tk 37

m Does the teacher check for
understanding and adjust instruction?
WA T HRHE A IR RE A FRE?

= Is there sequence, logic, strands
BAELEGF AR B4R BT

m Look at “the thread for the day”
themes, connections

— Also refer to School or Departmental
models and requirements

ARET2MA,i A Mg RS & 2T

BREFFAS GV E & R
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BARFRE o SRR °

11
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1. Instructional Skills (con.) # & 77
m Are there a variety of
learning experiences?

™
\§
A
3G 5 s P o %o

m Are there instructional opportunltlfes
where they are effectively interacting
with content, ideas, materials,
teachers and one another? (see
District Goals)

T ERERE W**%**ﬂﬁ*\ﬁﬁ\
?{H KIFZ2ZBAASE2(LE R R)

12

\hl -ll-i

THE STUDENT-CENTEREDCLASSROOM
CEEE N L j&-

m |Is there time devoted to student practice of the

learning - student responsibility?

FFFHRREL FRY Fchdd —F4hgE?

Are there clear instructions and expectations

(see giving instructions with clarity)?

A2 8 oD ECREs B3 8)7

Does the teacher vary the practice - individual,

small group, pairs, entire class ?

RIFATFTXRREF w2 —FA e~ ad - o

> FI?

Does the teacher circulate to assist and make

sure that they are on task ?

KIFAF N REASFE 2 T in g 4 58 goie?

Is there closure / summary of the lesson

objective? H_F W 3| 355 5 4 2 PRIt oA P Y

|-|_ld

13

=
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1. Instructional SKills # % 337

m Does the Teacher give examples of
what good performance looks like?
FOFF R B R BIEP A 45k RY

m Do Students get feedback?
4780w a7

m Do Students connect their learning to
what they already know?

B4 gy L3 adgET s

m Is “student understanding” checked

frequently?

KR TS B mng 2 0i2 7 52

m Instruction must #* % < Jf & @3] :
— Support the curriculum x% 3F %A%
— Meet the needs of the students

T y_
— Reflect best teaching and learning practices
FRbzrFagyqfix
— Reflect the district goals
FpE RO
— Move the lesson from teacher-centered to
student-centered U7 3FF 5 ¢ s AR v
P S N R S i
* Lead to a gradual release of
responsibility £ {7 & b £ - FF 2 5 §

X

15

‘-I RN e e ‘-I RN o |
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Example: Teachers must use a variety of
best practices # & @ HEF & JEIFEF £ V2 4%
ki KE F Ar

m Differentiation — learning styles
T W LB YA
m More and more heterogeneous classe
representing the total school
population
— Learning disabled, talented, gifted, at-risk
and traditional in one class
FREWE2 57 > JERRIEFTHES -3k
g4 Farra
b- BIIsE P VR E T EY Bma s TRIED

=

- 33 22 ar- 54 1 L Hp S A—.g 2

16

|-|-L—\ =1 --L-d

Does the teacher scaffold, ask for prior
knowledge, help them learn ?

KIPLELHETER RES RIS
RELEL 2k
] Cooperative learning
— Think, Write, Pair, Share
EIEEY I BT F
m Helping students to learn the process of
learning Fe* 5§ 2 | 28 ¥ &£
— Modeling
m Helping them to “think aloud” through
learning processes

—ﬁ@gn ﬁﬁiﬁgég"’%—jﬁ ‘\_.‘MT . ;H_, j{

17
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Pkt e 18 g (P42 mE A1)
Sheltered English Instruction Strategies
(for non-English speakers) :

Are the activities integrated? s .

Listening, speaking, e R
reading, writing LRl
= Does the teacher provide many®##

opportunities for practice of i’f?‘

both separate and integrated
language skills ?

RN ARE T IR ERE AR T K
FFETREFIFSIFRDBE?

18

NN EOE N v wemd| OE 0 EOE N e e

I11. Classroom Management
Skills: Pacing, Timing, Space,
Expectations
FLBGH kT L h s R IR S 3 B RN R
#H

19
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I11. Classroom Management
Skills 1% (5 % e 77

m Is there evidence of clear rules and

procedures? reCeTTe
o Regpect Yokt
T3 g TR AR A7 T

B = Are they fair? =tz e e o Teg? RS
m How does the teacher manage
reluctant students?
FEFho P B B PR IR R 4 7
= How does the teacher discipline ﬂ
B students? i

. AL ST 2 PL 22
20

= How does the teacher gain students’
attention? — &3

Ko BRI 2 i g7

m Does the space support instructiokhg
KEZFLF LFREF?

= Are the routines sufficient, understood,
efficient?
b7 e E L ARTL R0 o2 e
-, How does the teacher address off-task,
l disruptive behavior? 5 4 2 $gr:4 £

111. Classroom Management SKkills
EERCNAE 2 pF s S
m Is the classroom environment ‘learning
ready’ ? %3 &V ERELF L FY W ER?
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Does the teacher..... E g 120 S <] REY

m Respond professionally rather than
react personally?
LEEROY RF A o8ROy BH A7

m Use positive reinforcement?
&% o oensg it

m Redirect students who are not on
task? Hir A gt iad g 42

m If there is a behavior
problem....does the teacher address
the issue or the behavior; not the
student?
Lok AR L PR K LERE AT
WP PIERAEA L oA 2 A AEFAY

WD EOEE e s R EOE N e el

1V: Motivational Skills
513 8 4 8 i

[

23
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1V: Motivation 31 & 4 758 4 # %
m Is there regard and respect
between teachers and
students based on fairness,
listening and courtesy? ==8
b FERA R SAH L AT TS RN
AN B = &4
m Has anything been done to build support and
community among the students?
WA FRAWEZF A FenI pb 2 FHILR?
m Do Ss make choices within the classroom
setting?
B4 bRERFLT G TER?
m Do Ss feel safe taking risks, answering hard

questions, sticking with tasks they might get
wrong? &g‘} o~ BRI IR AT € J° 4k

]
l ERRE > 2 €7 e R EE 2R RY

24
]

1V: Motivation 31 & 4 8 ¥ & %

m Can students

take risks without fear?
FAnTETr EEEIRE?

= Is the teacher fair?
PET B E Il o T g ?

m Does the teacher “listen”?
FFF PRI 4 s BB 0

m How does the teacher persevere with
students who don’t understand?

3w ERENE L > KT REFT R ?

25
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m Tenacity %4
m Perseverance 7 A7 &
m“You cando it!” Tizgyesl ) |
m Confidence in their ability if they
exert effort?
o RO L A R I i IR
m Community? 48 4
m Support? #

18 18 .

IV: Curriculum 4%
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>R AR N kAR R B AR R
m Does the focus of lesson align / reflect the
curriculum?
KEDE AT F P St - 77
m Do Ss experience any content miscues or
confusions
2 LTI TN FOmFERLSEDTARE?
m Does the teacher clarify?

s NN 28
JopF L 4oL

V: Currency and Consistency with

Curriculum £ Zfg - R ¥ B pFiLE

m Is the “The teacher is up-to-date regarding
curriculum content”?
BES AT F 0 REFALTE A0 B PFIREY

m National Standards, State Standards
District Curriculum

'

29

V: Promotion of Equity and Respect
for Diversity iiga%z £ & 5 ~
i | |

105



VI: Promotion of Equity and Respect
for Diversity #ig35% 2 £ & 5 ~

m Are there equitable opportunities for
student learning?

F2ahF e LzHoa?
m Is there a belief evident that ALL Ss can
learn and master a challenging core

curriculum with appropriate
modifications of instruction?

L3I PO A L 5d GEBE RS g
B2 SR Y T B PR P e ?

30

NN ) RS e w0 EOE N B e

VI: Promotion of Equity and Respect
for Diversity #ig39%z2 £ &€ 5 =~

= Does the teacher adhere to the needs of
diverse populations: Guidelines and Laws (EXx.
Special Education)
FOTE AP FHM DT & Ay 0 22 B (e
PRk )

m Are there equitable opportunities for learning —
can ALL students access the curriculum?

L3 § 0% ¥ g1 2204 R e

— Integrated experiences # & 5%
— Vary the mode =% ;¢
— Modify if needed % & p¥enig o
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VI: Promotion of Equity and Respect
for Diversity #sie3a%z 5 € 5 =~

m “The teacher demonstrates appreciation
for and sensitivity to the diversity
among individuals”

REFE AT B S e i 2 SRR o
Sensitivity to differences in
abilities,contributions and social and
cultural backgrounds

KEF i B BEON S 2 TREF TR o L2
HAirg ~ 2 it F FanL f o

WO D NN N e wmd| WD EOE B B e

VII: Operational Duties
13 FEFRETIRT
m Non-classroom ~
duties?
F AR hemg ?
On time? #pF 9
Reports? 3F 4 ?
Grades? =% ? . e
Substitute plans?
BRGRREY hk Y
m Working with Ry, s
colleagues: problem &
solving, etc. j @\
2k ¥ A R AT R - & &

R
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VI1I1: Professional Relationships
B E B

m Shared
responsibility
LRREFE

m Shared expertise
and new ideas
AR R AT TR S

m Teamwork B} iF

m Collaboration

34

IX: Relationships with Parents and
Community ¥ #& % 42T M %
= Communication with -
parents ¢ R& g e P o=
m Keep parents informed _-=& -
®RE LABfRIZS duRkR .
— Constructive # % Meh e B F
— Cooperative & Tt
— Professional % ¥4
m Publicize 2m
— Bulletin Boards i 2 {f
- — Displaying student

work E 7+ & 4 %5
l — Involvement %g2

[
B e
I
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X: Own Professional Development
eI T

, m Reflection on practice

— strengths and weaknesses
KE G L(BEE 4 8)

m Examining data and student
WOrk #i (£4 8% %) §
R e

m Workshops, Conferences

FAv1 TP~ €3k

m Seeking support & i 3t

m Open to applying advice and
suggestions #>thExX L2 2 2%

d oL RETT AL e T
d WLl WETT AL e R
d WLl AT R e T,

1ol BT Ft T

R o — T —

37
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(z)ifgF 3t I:Malden & % Ei8FF#RUVEH - RiL2 22 KT
(Supervising, Monitoring and Improving Instruction through Classroom Visitations in
Malden Public Schools)

Supervising, Monitoring
and Improving Instruction
Through Classroom Visitations

R PR S RAE RS

Nancy Kassabian
Assistant Superintendent
” of Schools
‘Malden, Massachusetts USA

A Community of Teaching and # & «wid 3
Learning

VN cOﬁm?? TN

Central
Colleagues

Administration
g #L LR eI =4
Grade / / Malden
Team Education
Leaders ASSOCIGII*
The Teacher E
B FpAE E Malden#c

KEF
N \ P
/ Teacher-
Leaders Principals
Coache ¥ £

fi’té*‘vﬁ%‘r S

i Assistant
Mentgme Principals
¥ wtcE
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Connections :# %2
» DISTRICT STRATEGIC PLAN
%Rt

» DISTRICT GOALS £ % F 1%

> OBJECTIVES TO REACH THE GOALS
PETE S S I E R

» EXPLICIT STRATEGIES TO REACH
THE GOALS

E APz P v

How the Visitations Connect to

District Goals:

doie ik F AR EDEE P

 From the Malden Public Schools Strategic
Plan — District Goals - Instruction

fEMalden= = B R LW F—EF % P %%

» Goal: Students will increase their
ability to interact thoughtfully with text,
data, number and word problems,
visuals, and phenomena, on their own
and with one another, to build new
knowledge, skills and understanding.
Pie: B2 8esy & 350 ,F >
FRHES REEZRhI b+ 0 7 U2
BB A= ek s gE 2 RTEATES  HIT 8
BLLY £
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Specific District Objective That
Supports The Goal
AFERMD L HREH D
» Students will read every day and use
different strategies to interact thoughtfully
with text, data, number and word
problems, visuals, phenomena, and one
another. Their daily work (collected in
notebooks, journals, and/or folders) will
include evidence that they have...
(continued on next slide)
FAFARFLIRT ARG o A F B2
SRR BT IR REEREE
ot i p Fend iT(e iz h P
Fhkdpm)#e g P a@#p(LT - |

What tools do we use when we “visit”
DALEEF R F AR Y Efaa B

7

Please refer to the documents: Visitation Guidelines
FERHRE AR ISP AR hY
Thetool: 1 & :
» It is the same tool for all teachers -- new and
experienced teachers
ATFOREF R R P AP L L ATER FIRKEE
» Administrators’ and coaches’ role is to identify

areas of strengths and areas of weaknesses
with these visits with each teacher
Frer B2 A fendd e is BRFREFS K
B ik B
» Determining what and where are the “gaps”
» Is it the teacher’s skills in a specific strategy?
* Is it the implementation of the strategy?
A EE P TEL VA AP AYE AvE?
AR AR A g L ek TIeg Y

e

9 ¢, P Y} = 7
EAAFA AR TE?
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Use of Visitation Guides # % 3* Ahdp ol &
EI\jlaé)]"?e?}Please refer to the documents #4ripn < =

% They are helpful guidelines for the visit

E ik vikdn sl £p g sl ok L

" < Visitations focus on one or two of the areas
SOLKET T R A - 1 - BAER

s _"4-'-1:‘ The descriptors help everyone with
common vocabulary and understanding of
effective practice

R PR R R dE R~ B fRT RRE )

% The descriptors also help target teachers’
needs for professional development

G Yo kPR LB Lo i

SEE R HOR R R

Visitations vs. Observations

¥ Visitationasz i Observation #%#
. Not a part of formal e Part of athe Professmnal
evaluation process Growth Cycle — formal
2D R A 3 5 O S mggae)
Can be as short as 10 I(\:/Ilgrg;r:g(r)nm?,o minutes in the

~~  minutes in length PRy
- ERR R EE L . Feé%b‘ack mustJbe written w

Feedback can be oral
and / or written ‘ G- LRF

Séﬁ: égﬁrnfgﬁf % £ « Becomes part of the

: ‘ personnel file % 5 & + 4%
personnel file ~ e
3¢ 7 FFiF A A% F
s No imits frequent if « Limited by contract
- necessary

PR depending on the Year of
= gi‘ Lk e ,‘:” Cycle =ies & 94 4k
READ AR A E kLR
Unannounced ‘ &R S E R
B EA g0 « Announced &% ¢ 2f 9
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- Process of a Visitation-Informal Evaluation

(Formatlve) PR VARG 2T N anEE (A2 )

Who? All evaluators and content area coaches. Can be done
in pairs (Example: a principal and a curriculum director)

ALY AT IREE R R4 B dp %—fg{ » T A A - o Bilde
— R PR AR T

When? Can be announced or unannounced

HAEBFGE@MR? P2 F 83 20#9

What happens? The “visitors” will go into the classroom,
observe for 10-20 minutes, and take some notes on what has
been observed in teaching and learning. g *% = ;%? *%Pu—‘ﬁ B
REBRF0-20~ 48 0 Bed + ATRE T fﬂ%tﬁi B YRR b

The notes are the guide for the feedback to the teacher.

Commendations, recommendations for a strategy or how to

improve on the implementation of a strategy. ** k¥ ¢ “r3e{th
A ﬁgmwé&m;}ﬂf,l o WART R A %‘;g% ,_—,—,,ﬁ;_? N

}3‘- i;i\: FArP g T g w3 N o

Feedback is oral or written and should be provided within a
week (sooner is more effective) w4+ W E ur A E g A0 4
T o -|1 ‘:‘ )@’?% - _:tp\ J"’J ?{E‘F‘?"’é%(fi\}" *4 »3 )

10

Process of Formal Observation and
Evaluation (Formative and Summative)
WS RS sl P ACTE IR iy

« An formal observation is done by arranging a specific
time with the teacher and observing the class. (Refer
to the PPT on the Professional Growth Cycle and
document)

BB % L SR B B R PR BT -
GELE Kb b £ S £ st 475 )

e It must be preceded by a pre-conference and followed
through with a post-conference (dated, signed
agreements)

g_,;}‘7 g,l_g ﬁ;—‘igu g;i ) —L%;-Q _r lbg\:}\ (Jfﬂ”ﬁ p
TS 1 )

+ The observation and subsequent narrative addresses
what was directly observed in the classroom.

FEPLIEE ML b P F B R L BRE T
LB

11
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Process of Formal Observation and Evaluation
(Formative and Summative) continued...
BNRER S (Y SR R )

» Only what was observed can enter into the written
document 5 3 Adk¥ P BERI|OFAT I~ F G 2 2

» Example: Specific teaching strategies employed by
the teacher, how the students respond, the
groupings, the implementation of an objective-driven
lesson plan, how the students are monitored and
assessed. Is there closure? How was classroom /
student management? Etc., etc.,

&) e - ?IFH“L F P T HE LR A e w R4 it
FREEE?) e RE T F PR FOREFAoR R
igiﬁi?%ﬁ{??ﬁ%ﬁ?ﬁ?%&&ggwwi?

» A narrative is then written with what was directly
observed; commendations and recommendations are
also included. #xitp F3 R 2 fg, lz B 4’5—%},53’-" | g 78
#FH %A ?’réﬁm?ﬁ?a‘i’ *’L*piz* ¢ 7 e o

12

Observations continued.... %

(&...)

The observation narrative differs from a visitation
feedback in that it is much more comprehensive and
examines / analyzes the lesson more closely.

BB kit G w Al & 0 F LR E R L AR AL
{4~ il St 8

It looks at an entire lesson — not just a fragment.
(Planning, Instruction, Curriculum, Management,
Assessment)

frﬁ FEAarH mfg'ﬁﬁ v R B R E P B o (B
CHE R REEE )
It is the evidence to support the final Evaluation which

is the summative tool from the Professional Growth
Cycle.

N IR WA R B Ry o v L £ R R

sl X

All administrators have been trained in courses of
Observing and Analyzing Teaching.

GG nEITA BN R BB R A5 FF o 13
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Specific Strategies lIdentified sz

..... identified the topic, main idea and most important details
included in the text, data, problem or other source, orally and in
¥ writing, in their own words, on their own and with other

~ strategically selected student (s).

FETHF I LEPEZ LR Nlmd > TR F v A~ TR
PRENES RFP e S v v d e N EIR o UREFR
e od Birp e e g R BERNADFL L pma -

» The Key Learning Strategies : i 4205 ¥ ¥ o2
e Think-Write-Pair-Share, Content-Response Notes/Write &

Respond to Text, | See/It Means, Dialectical Journals, It
Says/It Means, Think Aloud, GIST

LY —BiFT—h A% MEF—r o L/ B TR
T A AT R /T hR & }”\,ﬁﬁmﬂ e U AR A
TR/ v Ao EmAp LT NER & 5
» Key Comprehension Strategies: R 432 3§ v%
* Clarify —Question —Summarize-Determine Importance
B3 B — g np — g E R

14

How do we make this happen? s i ucm g 5?2

» Study / Observe the teacher’s repertoire of
teaching strategies

2 ELRREF R RE Keg dha A
» Align Professional Development
BEEFE - R
>What: targeting the specific modeling
and teaching of common teaching and
learning strategies
PECUFTRN PRI RBREEDOREZ Y
»Who: principals, assistant principals,
curriculum directors, teacher leaders,
mentors, coaches working with teacher

AR L BIRE KL E - KPR K
ERW-F IE LT R 15
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Example of descriptors for Initial
Instruction (also called “mini-lesson):
A g fp R (AL R T AR )
Mini-Lesson/Initial Instruction: The teacher...

* Introduced new content clearly and effectively,
through areading, presentation or other
activity. # ingcfe/i- 4% 8 - R RNk B E R
ShE s 0 R G ok A BATEEAR N B

« Complemented expository material with visual
or narrative material.

AL R AT S A R

e Used an effective instructional strategy (i.e.,
Think Aloud) to model new skills/strategies,
including those needed to complete the day’s
product(s). i * 4 »cengk ¥ Kvk (4 @ A p o L4 g
PORAERTOPITA Rk o ¢ FINL A F T RE S RAF
£ ching 16

Example of descriptors for Initial
Instruction (also called “ mini-lesson):
o he B g iR e Bl (R 2 & D AR )

« Introduced new content/skills/strategies in reasonably small,
manageable chunks or steps accompanied by checks for
understanding.

FEFIUAP g BT AR OAR R S N B ATAAR N B [T
g o I RE2 BT HE 2 TRl

¢ Used avariety of explanatory devices to respond to students’
different abilities, needs and learning styles.
AN A ROEE 2 Ar REL DA RNS T R2EY AL
¢ Helped students make connections between new content and
their prior knowledge and experiences.
Fes &4 3Toomd Pavih s g 6
¢ Provided students w/time to think about, discuss & record

new content, strategies, questions & other responses in their
notebooks, in their own words.

REFAPEE REAT LY T UREL hp e chEge k)

TP AER T R BTN T W MR R v
: 17
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Expectations for Administrators s« g ot &

-Principals/Assistant Principals: £ /& & & :

On average, 30+ minutes per day working directly with individual

%< teachers in or outside of their classrooms.

Tink % 35 FE304 A b o B R R SET A dE ) SR b iF
At least two-thirds of these minutes will be spent visiting classes.
MY Rl h DR APRETRE

One-third of these minutes may be spent debriefing with teachers

.- or participating in other instructional improvement work focused

on classroom practice (e.g., notebook reviews, progress
monitoring meetings, watching and responding to videos).

Mz A2 —EPE R AR EFRBAR S N S H U A K
1 TE(Bl4e ¢ w AR 4 S xz&ﬁmg@ ELF; v a5

Debriefings with teachers will occur within one week of the class
visit (orally and/or in writing) and will include concrete,
constructive suggestions to improve instruction, student
engagement and student work.

E?,tgﬂ?ggiﬁxé};—é; g é_fr@.g_y).f#m— A g\.(r'g‘f /E\}%—‘},L‘Ij;ﬁ),
PEEZHWIRIRE A FHIFIRRES G2 A FERY

* On average, 30+ minutes per day observing,
co-teaching or conducting demo lessons in
classes.

Tinmr X 7 0 1“301,,\/@[1 TEERSRERKERN
FTaR T RE E

* They will debrief with teachers within one
week (orally and/or in writing) and provide
teachers with concrete, constructive
suggestions to improve instruction, student
engagement and student work.

B - P Q*?{Fﬂf&ﬁ‘iﬁ (v 2 /82 5
A530) 0 RA P R ?IEF"'F&““P IxE 2%

FRELESED R LM EREDEE o
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Expectations for Coaches and Teacher
Leaders R RFHEAR 2 KEFAAEADF
On average, 120+ minutes per day observing,
co-teaching or conducting demonstration
lessons in classes (teacher leaders: 60+
minutes, on average, per day).

Tiaa x 30 ?:12047\%11 Fﬁ:;. . ]L,,,,p‘;.?tg
604 4517 +)

* They will debrief with teachers within one
week (orally and/or in writing) and provide
teachers with concrete, constructive
suggestions: instruction, student
engagement and student work.

B - P GRBRFREL(TERE/AE A
) P AR L RKE F2 48
£§iﬁ§$%aigw\¢gaw->% =

Visitation Feedback Sample:

e R ¥ 37

Commendations “Students were interacting well with each
other and the new content in a Think-Write-Pair-Share”

g)}?;# TR BT —Ale—n 3 2 NAEF R A gt 2 PR eiT
AR ig"‘xf"*m‘f”ﬁﬁé LA

Recommendations  “Students should interact more with one
another in a Think, Write, Pair-share Activity”

R CFAFRTZF LINMAY —BF—A A3 EHTEFONIT R
Prescriptions “This is how you facilitate more interaction
with a Think-Write-Pair-Share” (explicit directions / modeling /
resources / PD would be given to the teacher)

;fFIT_r : ¢ A H (drfe @ P LY —BF—A e—A % EF g N kiRae g
33 et N (%A :?IFW’F e ?/ﬁ%/pﬁ/&/g 5B auER)

Expectations “It is expected that students will interact
more with each other with some of the strategies that | have
recommended /modeled for you or you have learned in district
professional development”

s

BE I FL LG ARE/F LRS- L AR AR TR

¥FEEY IRt R EARF I HFEL S
) 21
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When Does The Professional Development
Pl Take Place? xirt £8 B mprg 47

g ltis/canbe v £/7 &

£~ « Embedded in daily practice with a
c/oﬂach, etc. & » &j KRFHe e P HEF
%

e Common Planning Time %  chikiz 3]
e R

« Faculty meetings #% A ¢ &

» Early Release Days # 5% <% p

 Full-day Professional Development
ER g e g

» After school workshops % i &a ivp

e Summer institutes 2 ##y

22

¥ Addressing district goals and
, 0objectives with:

R R enp chE p ik

»Common language, practices
and strategies for
administrators and teachers
MEFTA R E R R RAORES K
£ 45 g

»Frequent targeted feedback to
teachers
HREFET 3 PR ar 4

23
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Intended Result:
Expectations for High Achievement by

All for All
FH S H2HE L 2400 I TR G\ifu%

Iy &
+ Equity and access to curriculum

SRR EE LY

% Differentiation of instruction
FRE Lk B
% Connecting across disciplines i4g #* e %
+With common research-based, effective
teaching and learning practices
MERDSFY G AHD Y G TR 2

=
24
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(Z)L4EHI: 0 A 4 AERFEERES 5 2 TR AL
(TAS Standards Based and Multiple Data Source Approach)

A Standards Based and Multiple Data
Source Approach to Teacher Evaluation

e 2R SR YR

Dr. Sharon Hennessy R f'A]
Superintendent a\F'l?Fiy
Taipei American Schoolf‘,:l"*%[ﬁﬁlg"i»ﬁ

Taipei American School
Three-Track Approach to Teacher
Assessment

/r}jt;.e; Eﬁl%ﬁ? F‘—I&F[\J_
Track 1: New Teacher Trac
T~ PR
Track 2: Professional Growth Track
517 B gfﬁ: Ry B
Track 3: Self-Assessment Track

512 B { ISR A
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Track 1: New Teacher Track

5T~ B FESTEE

Process IFFG_'}?E
a. New teacher orientation to professional growth and
evaluation system
PSSR /SR S gt i
. Goal setting — one individual professional goal based on
feedback and one goal for improvement of student learning
FrEEE -~ 7R I'Z'*J%?Lﬂ'ﬁféiﬁ’??ﬁ'@ fﬁ'fﬂﬂ?ﬁx’ Fhas > kb
o ke s
. Evaluator progress report prior to Dec. 15 after 2-3
documented classroom visits

P RS S D ARG S -

omi

#1271 HESE . (HIF) 8¢

]

Track 2: Professional Growth Track Highlights
a;@h%&@%@ﬁﬁﬁ*
For teachers in years 1 and 2 of their contract
RRIELIEIEGC Elfﬁlﬁﬁﬁl”%
Designed for teachers to take ownership of their own
professional growth

Y R AR S TR
Emphasis is on setting goals that are linked to the teaching
standards (one individual goal and one student learning goal)

PR USSR . (- R B
© R s samp )

Assessment of achievement of goals

el L

Collation of a wide variety of data throughout year
LAl

123



Professional Growth Track Process

Ji’ Ry REGE | VA
Review feedback from previous year Agi[#/fji|- ?F R Z[ VRS [paE

Develop professional growth plan including goals, actions, timeline,
and evaluation

HRY ARG WEEE - S IR
Share growth plan with supervisor refine as needed

EST A ﬁ‘lﬁﬂl’?‘);’%ﬁ%’, J IU\F;IE\JTFJ [é.??ﬁg

Collect and collate data including parent and student survey results
and classroom observations by supervisor. Keep in professional
growth folder JJ%& ™ FEZ%’@%?FZ SCEERR 0 M F RIS
IR Wﬁkﬁw@ﬂ@“%%aoﬁweéi%w@iw
Reflect on contents of professmnal growth folder as it relates to
goals F.JTJJ% ey = QNI FL’%ﬂ ISRy = F VRER F”Ef ,E}%

End of year goal attainment meeting with supervisor

PR R ¢ IR VR L

Track 3: Self-Assessment Track Highlights
71 B PR
ntract

For teachers in year 3 of their ¢
‘xx;'lAS/ggJIF)JE o F[\j’r":;rﬁf‘

Teachers assess their performance against all of the TAS teaching
standards

R ERCE GRS e SRR

A teacher is on this track every 3 years

it FIDIHE & G

Data gathered from observations and discussions between teacher
and supervisor is on informal and formal scheduled basis | 1 75{[="
SR - REL SR SRR I8
The outcome of the performance conference at the end of the year
will determine which track the teacher will be on the following year

FAxH J1FlF T Jﬁ?%\' PRE™ — &RV
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Self-Assessment Track Process

Teacher creates a proféssional growth plan (reV|ew of feedback,

links to school-wide priorities, sets goals, actions, timeline, and
evaluation)

S ﬁﬁ@zﬂauﬁﬁ~#@w%ﬂamﬁﬁ EE
AR PR IR sl %JLE 8~ SRR - [T ‘E*,ﬁ)
Goal settmg meeting W|th supervisor

S - [ R

Data collection — survey results from parents and students,
classroom observations and discussions with supervisor

ORI - FRERE S PR R B
Teacher gathers information into professional growth folder to
address all teaching standards

PAPGERIS B BRMR - T F] {HE ot

Self-Assessment Track Process (continued)
r E II&FE‘#L“F-J IEI\J;(H%E (r’l\%f)
» Teacher reflects on contents of folder
o R L
Supervisor reflects upon teacher’s self-assessment
documents

AL~ Y RIS E 12 E Y [
End of year formal Teaching Performance
Conference

R AP
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Role of Instructional Leadership
FEPR S R

* Principals i~

* Assistant Principals Fﬁ'ﬁf‘z:’%

. Department Chairs/Team Leaders
F[ R[22 Ef TalE=

Requirements of Evaluators

—T%L F'IIE“—’H&

Ability to observe and analyze instruction
;_'"EJ fa e ij’:r—ﬁ'?ﬂJF

Ability to evaluate curriculum

t =4

LIRS

-
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Model A — (Taipei American School):
Criteria for Teacher Evaluation
AR — A
(73S B H)

Performance area A: Effective Planning and

Preparation
PEAFUIGA ¢ E IR

Knowledge of content and pedagogy

SIPR| P HEPEE f

Curriculum content, skills, processes and unit plans
follows adopted model

SUEP I  FRAE PR IR S AL e
R R
Effective planning and organization

€ ORI AR
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Performance area B: Productive

Teaching -
:sr“ﬁ”&i%uﬁfﬁﬁ% E‘y%\'j EIFNFE

 Communicates effectively with students and
parents

HEgRE=E RS 22 1
* Defines learning expectations and timely
evaluative feedback

mwiﬂﬁw%i%yHW@u
7&/'5% [:f: IJ*TA‘E{HIA

 Motivates and engages students
WAL & LIRS
MERE S o E

Performance area C: Learning
Environment

jiiﬁﬁﬁﬂc Q@ﬂﬁﬁﬂwﬁ

Personalizes learning  [XNA1hg5%

Shows sensitivity in teacher-student relations
S AR

Provides a safe learning environment

LD 2 SR
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Performance area D: Learning

Community Responsibilities

ﬁ%i%@ﬁD SR 1
Tirﬁfﬁp J%j

Effective interpersonal relatlonships
I~ ERESE]
Models values
WY i (B &R~ D3
Continuous Iearner

B

Model B — (Whalen, MASS):
Criteria for Teacher Evaluation
‘S‘E[F*%%’ =B (X Pff’l{WhalenS:
B )
. Knowledge of subject area ’%ﬁ%ﬁfi[ﬁﬁiﬁﬁfﬁiiﬂﬁ

Communication skills \L]% Il

1
2.
3. Teaching pedagogy 5% 1)k
4

. Ability to activate prior learning

‘Jf? ~RFEET (S T AFEER) P
1 iy

. Planning and organizing for instruction g I
g B S

E1=-7h
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Model B — (Whalen, MASS):
Criteria for Teacher Evaluation

SR -8 45t ()

6. Interpersonal relationships * B]?E}% [

7. Knowledge and use of assessment practices
SEEFS LG R Eel

=~

8. Integrates technology effectively
S R
9. Contributes to the life of the school

SE SRl

Thank you!
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The Three-Track Approach to Teacher Assessment
KEF2Ein= B L
Components, Timeline, Procedures and Protocol
RF PR L - HIUE R

R AEPFRARF AL IEGEEW LR T = fEERFEE L o ERE R S
oA ERERAETHINE LT KFFRRZBA -

New Teacher Track #7i&-E i eragriig

AT fRA R A E R RS R SRR E R B R AL Y
P OAATERE R HU LAY - BP o REGERRSAE 5 LRIEE P

AR S N @ R ST

WL F Bz P o KRG EH PRSI ER (W RS 0 2§
FERTABLEP o SLP RS R S M ERERKEBEL KEBGS

2D Rl B0 § ERRARE TR T
W a7 pzw o B ka2t A rERRa v g mEAR 6 T

B OLR LT EEA | R R ARG K R RIS s
PR AL BT KPR 40— ERGE > R EEA B RS RARH
LoD REF LSRR LEY FF E A LHLORSE AR
BLRT] PR EAT o FF 5 R FREREY FH

W OATERFEIEA RS Hh Tl MERE R E KR LD e T
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Taipei American School

Professional Growth Track % # = & #ui§

TRES AR LA REPTHE P S B ESE LG 3 A R
HERENR2E A FRTRETRET MnP 0 R0 P HEE < L0
ERERTMLL  REep Rt o

Wimirglg TEES RS SR ERRZBEP R G ERE T oA
FREREFRE | oM Hw - ERAE I OTR L AR o KT g
K- BRuniRpEIE - BE2EY BGOP R

EEL) LT 2 G KEF PRSI KR ERFRET AR B E AL

M- 7 ko RFEAIBEERETH s BEBATH N 0 E 7854

Ragd PV gzbm U rivenk & o

r%%‘é’s}*& P RERFFELEE ES L

—= o
o
M
#
. m
%A
5
.sg,h.
“a'i
|
0
y:
Yi<

AL ELENE ATV S RREFRMEE L 0 B
TR §REBR D BORE W ERE

. E'Jé-& ‘Jl 7 Kﬁ"( ’ ?IEH’_IFB%-F}:’;{ ig Jf#‘m?/(%}#%?iéﬂ?}fﬁ\g ) Ijéi_ﬁ %',_—‘*‘-_ ‘E;‘L
LRI EE SRR L -

WA T PR R gtk FORE ART R E BB g &
BERFFHEE2FE R LD L T2 @FhD 4 R 2
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Taipei American School

Self-assessment Track p 3§ g

&ﬁr'ﬂﬁ%ﬁﬁJzﬁﬁﬁﬁrt SEE ) 2R E R BRI Rl BELY
CRMREY LR FEN TR o FREREERE ) kTR L hRE 4
oo B b Bk e ’—Cﬁﬁﬂ;ﬁﬁﬁ—igﬁm$£mﬁo

B RFRFLED DT U2 pRpFE A eg Al |2 Bt o it
FED N EAAH L EE

B LA FFD T LEFRD PP RPFHRERLTH T oM EARRK
FBHEE | KT pe hREFLAR TR ATEE AR EEFETHAL
L AFE R R L B EA R o

W hEADTRFLMGHR, L FI R RN EROT R F S SR RS
Fep AGEE o kg R 0 A AR R T B E R T R e
leg s I & Fé‘fﬁr}mg *ﬂj&_ﬁ,ﬂ)ﬁf °
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Taipei American School
Annual Goal Setting: The Professional Growth Plan
ERPERER: RESEFF

5 iﬁﬂﬁéﬁ]%i@ Yl it ff,{g;s 2% 5 A Pﬁm?‘[ig L350, ff,/,,\ﬁ?f,’zgg\, o AP 'E
Eraipe g s 3L RENFRPREDT AR R B Az a oy
RERKFEHFE M2z ccep ik 2 > VUL RENRFEEY L o

- PRGN EREREEI RS A RE - B A f AARAL g
L ORE G TR P R D R R R S B R R TR SR
PRz G W HERF-FERO T ERPIRES 3R, T5 1395 - _4@§ﬁmﬂ$

PHREz2ART s TP iR p2 KF W ERF SRR -

A B EAEFATREZ A REELAPOTY B Bt §o 2 R g
L FADEY G RFAFBREERTREABEFED

M RBACFRIL BE ML BREEPRE - AREREFLINTHE
LARE S s S

B F0RT I FRELE KT DR G

W6-8 & %2 ¢ F s B
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Professional Growth Plan % ¥ £33

Name 4 ¢ Grade/Team/Dept. & %[/ B Fj/ 5 §*
Division $R% F® Academic Year § #

Consult your feedback from students and parents and your self-reflection to identify potential
areas of growth.

EHEF D RRE AT 0w AR > U E R G RFRRT A S & DA

Professional Goal(s): & ¥ p &

Reason(s) for your goal:3% 2_P %32 d

Linkage to Teaching Standards Linkage to School-Wide Priorities
2R E R N B rREPELTE R M

B Effective Planning and Preparation
(Standards1-3)
ForrenRGI B g (- F =)

u Productlve Teaching (Standards4-7)
FeEORFOREE 3 -)

B [earning Environment (Standards
8-10)
Y RBEARE TS

B [earning Community
Responsibilities (Standards11-15)
Y AHEE EGREL - FLT)

What will you do to achieve your Resources needed to achieve goal(s)
goal(s)? %iE 3| P ffix g A ? ZEA PR DT R

Assessment- How will I know when | Expected Day for Completion

have achieved my goals(s)? FFER>P

e e TV L SIE L)

#3?

Teacher Signature

$ebv & ¢
Facilitator Signature Date
KEWERIFE P
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Teacher Reflection and Comments on Professional Goal Attainment
K2R LA HE LR RS2 5%
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Protocol for Collecting Multiple Input Data
TR TR 2R
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Chart for Collecting Multiple Feedback Data
KB 5 Aw g T R

Faculty Classification % R 1 4 §f Data Collection 7 #! & %

Classroom Teachers ¥ ¥ ¥ EF Student Survey: £ 4 # %

s By ~ B Z 6-8 F %2 ¢ E KA
R

n 9-12 a2 ¥ B iRt ity B4 7
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Parent Survey: %&£ # % :
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Taipei American School

What is the purpose of the Professional Growth Folder?
FLZ X2 EH/HZ 2P eni®?
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WProfessional Growth Plan & ¥ = £33+ 3
BEvidence of Student Achievement (e.g. student work, externally moderated
assessments, authentic assessment results, etc.)
$4 35k Gg(blhe T B2 5 AR R R R
M Student to Teacher Survey 5 # &k fF2. 3 &
MParent to Teacher Survey #& #H&KfF2 3 4
MSelf Assessment Survey p M FFE B 5
BEvidence from classroom observations & p ™% E B2 2 1%
BTeacher work (e.g. unit plans, committee work, etc.)
FEFLiT(bl4e B g 2 F 1 17%)
B Self-Assessment Form (completed once every 3 years on the Self-Assessment
Track)
fAER LR 2 End- X AR )
W[ ctters from students/parents/other faculty * p § 4 /7L /8 & ZBA 2 3
BOther information deemed relevant by the teacher
FEFATIRE 2 B v Ap B A
MPcer coaching feedback (optional: we know some teachers observe each other’s
teaching for reasons of professional growth)

PR Er AT ERD AP PR KT R LR ek
2 U g S

pu
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)

et ARFRORFHRE
[# 748 A] §scit s 2B 5
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The Three-Track Approach to Teacher Assessment

Components, Timeline, Procedures and Protocol

The Taipei American School professional growth and evaluation model provides for three
pecformance review tracks. Each track, bused on the teacher’s tenure at FAS and performance is
desoribed below,

We recognize that teachers new to TAS face a variety of issues that relate to hoth their professional
and personal lives, This track is designed to provide an appropriate level of support for new teachers,
but not te overwhelm them, particularly during their first semester,

o The Professionsl Growth process is introduced during the New Teacher Orientation,

0 Within three weeks of siarting the school year. the teacher will meel with histher goal facilitator
an] establish two professional goal(s) for the yvear These geal(s) will be linked (w the TAS
Teaching Standards or the teaching team student achievement poal, depending on the teaching
assignment

o Belors December 15, and following a sedes of informal classroeom visits and feedback, the
evalnator will DRAFT a progress report.

0 Before winter vacation, the evaluator and the teacher will ineet 1o discuss the draft progress report
decide which of the tracks the tencher will follow for the remainder of the year, then the evaluator
will [nalize the progress report and provide a copy to the teacher. If significant teaching
pettormance concerns are observed the teacher, by coniract, can be non-renewed. The school's
grievance policy iy wvailable to the teacher if needed,

0 Mew teachers and the evalnator will discuss and decide on which track meets the teacher's
proflessional goal{s) and neecds.

Taipei American School
Page ]
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Teachers New to Taipel American School

Asdegiment .ﬁ.;.'li-'\ri.'.:.-

Taipel American School
Page 2

Calerdir Ruspc:nsi_l‘ﬁl'qiﬁ PResoorces | Ph-.r]““{;‘:.—
Mew Teacher Introduciion AuguEn, Tantiputmg Tirne | Puedessinmal
O Orientation to Professional Growth and Evaluation During mew | toackis! ool Ples
hire fazi il (Frpe 57)
System orientatien) | evaluste:
0 Review the handhook incloding tsaching performance

standards, purposes, el
Collaborative Goal Sctiing Between New Teacher and Complete by | Furticipatag, Thiw Revised
the Coal Setting Facilitator for the Coming Schoal Year Ohctrber 15 I.:=.|1|jhﬂ.'r!nr] Pralesianal ey
O lnarder w take advantage of the feedback provided by b et

the professional growih process wnd promete the use of

TeAmSs now learming orgamization o focus on the

imprevement of student learing, all fcolle sst e

professional soals for each scudemic yoar,

O All faculty will set one ndividual professicoal goal
related 1 their feedhack and reaching standards.
0 The second goal for facully who wre members of lower

school prade level wams and middle schoal core eams

wtll s i bsam el frcosed oo the inproverent of

student learning.

O The second goal for fuenlty not members of the above

mendicned fams will he ane thal focusess on the

imprevement of stodent learning end 15 0 be

frrmmialed as either a seeond profossinnal goal or g

collaborative gral set with collengues or departments.
Evaluator Writes Progress Report Prior to December 15 | Ty Dec, 15 Patitipiling Tiene Mates. from
and Conducts Teacher Ferformance Conference JeREULT evalialon's
3 Twao o thres documented classeoom visits, with RN S DAL L

evilualor providing feedhack
3 Ewaluator DRAFTS noizalive report, shares draft with

new tepcher. then completes progress report hased an

disvussion. Teacher con reply to the report fo the

wiprerintendent, Upon satisfactery completion of e

sapoet, e evaldiwator Dles itwith peesonnel office
0 Dweciston regarding continued emplovment or

placement on a specific rack
Data Collection Fibs - Murch Farticiparing T SUrvEYS
O Survey guestivnnaires distribured, 1o be completsd by | factlicire)

putveris nod sHuiEnfs ;::;:igle EEETI Et-.::.:ﬂ';x!

0 Ongoing infoomal anddor schedoled olusanenm ] R Clazsioten visils

cheervation: and discossions with evaluatar, facilites .

Ul peer ) n
Culla.tirtg rata: Teacher g,nlhurs information min a Lol Parlj.-_‘.ir.m'iﬁg Fime: Profissimal
FProfessional Growth folder "hﬂm‘ﬁ!‘d':‘“ L Ledetipmeny
O Trofessional Growih Plan (goalis], action, lneline sku':_lr;g' Spring TRikdcy

evaluatinn) For day
4 Feedhack and information from parents and students

tend of 3 quurter]

o Clussroom visic notes aod discussions with evaloator

4 Etodent wnrl

3 Teacher work

Teacher reflection Sprng Firdiy | Frmicapaling Tome Complers

3 lescher retlects on contents of Professional Urowth teaica F"“ﬂ‘f-;'rﬂwﬂﬂl
Folder specifically relited o goals) as set farth fn g:;\;:lim?rf‘.qg-
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Professional Growth Plan for this year

U Complews “relleciicn'” section of Professional Groweh
PFlan

2 diive copy of Professionnl Growth Plan with written
reflections o goal sciting facilitaor and evaluator

End of Year {roal Attainment Meeting with Goul Sctting

Facilitator

O Dhscuss contents of Professienal Grroswth Folder and
reflect o accomplishment of goalis)

O Decision reparding placement on 2 specific mack

U Develop tentative goal(s) for nest cyclefschool year

o posl sslinp
frcilinster nnd
evaluabrs

Fralnatar Receives Copy of Multiple Vecdback Data,

Places Teacher on Professional Growth and Evaluation
| Traek =

Al = e Farbicpiing Time Slgnaiures om
ar i el Teacher, Gral Frizfesszanal
Setting Coowilh Flin
Hxvalizarar Wrritben moiios ol
prabessional
prawth wack
planement
TeolaLve sy
oL nex yenr's
Prafessinnz]
Szt Flan
My Tenshear arsd
Evaluabos

Taipel American School
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Professional Growth Track

The Prolessional Growth ‘I'rack is designed [or teachers to take ownership of their own professiona
growih, The emphasis is on setting goal(s) that are linked to the TAS teaching standards and then
assessing the achievemnent of those goal(s) after collating a wide variety of data throughout the year.

]

The teachers create a Professional Growth Plan, selting professional goal(s) lor the year, These
goal(s) are linked to the TAS Teaching Standards and are based on data gathersd during the
previous year. The teacher sets one individual performance goal and one student learning team
poal,

Prioe to October 15 cach year, the teachers will meel with their facilitalor and discuss their
Professional Growth Plan.

Throughout the year the teacher will gather data from a variety of sources. including survey
surveys and notes from formal and informal observations by evaluator,

One prolessional development day will be provided in spring for teachers to reflect on the data
relating 1o their Professional Growth Plan and completz the Professional Growth Folder,
Teachers will also complete the reflection section about on their efforts to cotmplets their
Professional Growth Plan; this will be given to the goal setting Facilitator.

Tiwards the cnd of the year, teachers snd their goal setting lacilitalor will meet to reflect on the
teacher’s assessment of their Professional Growth Plan.

From this Goal Attainment Meeting, the track each teacher will ke the following vear will be
decided by the evaluator in consultation with the teacher and Lentstive goal(s) established.

Taipei American School

Page 4
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Professional Growth Track Cyele Planner

“Ansmament Activity

Calenda Rz poniibibivs Besources | Procuctis)
'I'q,-m:Eu- Creates a Professional Geowith Plan August - Prmicipering Thits: Prodeasicezl
L Review lentative goal{s) from provioos year seprambe: teagher Lirawth Flon
O Review feedback fror previous year
O Link e the school-wide aciorities, 15 standards
0O Eefire goulis} (ndividuzl o 1=am)
O Develop Professioral Growth Plan deeal{ss, astion, treline
evaluation fcopy te goal setfing filitlor) T
Goal Seifing Meeting with Goal Setting Facilitilor for the Conzmleted by Furticapatmg Timz Rigised
Coming School Year Detobier 15 teaches ! lacilitator r‘.m.ll.',bxi.l.mal
0 o oorder g otake bt of the fesdback provided Ty the Lireeath Flam
prodessinnu] prowth procsss and proreoie e e ol mn n
T Learniog orzandzaiion e forus oo the boprevement of
student Learning, ull fuculey s=t v professionz] poals lor
cach academic vear.
| & Al faculfy will set ene ndividual professional goal related o
their feedback and teaching standards.
0 The second geal for faculty who are members of lower school
giade lewel eams and middle soheel core teams will be a
team goal focused an the Improvement of sudent leawming.
U The secoend goal for faculty ol membees of the above
e ioned feams will be ane that Feecses on the iopeovement
of siudent learming amil = o be oo lsied as either s sevandl
prafessional goal o g collaborntive goal sen with colleagues
or feparimenis, Ty N
Il Colles!igm Teb - March Farlicipating, Tick Surveys
O Sereey gquestionnaies digtribured, 1@ be completed by pareats Tagikitatar £
Grd disdenis Ths gl cealumiog ! Meacs from
O Omgeing infesmal sndfor scheduledd slassroom observations Al e e ?;:I-.Ilirﬁ:visim
g diseussicons with m-u,luul,nr‘.‘ I_':_u_.'i_i_!.:flf:_r'_._!,!r_ﬁ_r X i«
Collating Datn: Tencher g_ql.l'l.v;:.l-';inli,arlnu!i[:rl iy it CxmibinEmns Fartisipatmy Tirne Prolessiomal
Professionnl Grow b Dolder lbmougha e wachas Creseilapoal
O  Protessicnal Groath Plan Jroal(sh, action, Hmeline yuaf el during Fildir
eviluaion) Sliop Py
0O Feslbaok und informatien from parenis amd stocenis {end of
3 quurier)
L Classroom visies and discussicos with evalearor
| O Stedent work
I Teacher work
Teacher reflection Speme FIr dey Participaring Tome Complete
O Teacher sefleces on contenrs of Professional Crowth Folder renher Professional
spesifically related to goali=h as sct forth o Professional n"""’*_“_”-"“ ]
Growth Flan for this year E‘:I:l"::'u‘":r"r‘
O Cempletc “reflectien™ section of Professtonal Growth Flan I'a.::il;'lal;.ca.r.j
O Giwe cosy of Professional Geowth Plan with written cvnlEaten
'. =15 D st sedlime Vit viator o evsaluanor
miment Meeting with Goal Setting Aqnil - fune or Farticzpating Tice: Sigaaleses <m
Vuililalor A el Tiathw, Gl Pralizssmnal
O IHEsoess comlern bz ol Prolewaonal Cirowth Boloder and reflect on Setling Facliaie, Ll Plan
sceomgdisiment of poals) i Written notice gf
O Prescisior reparding phecerent oo specilic inek el £
3 Develop iendaive goal(s]) r next cyclafschool veur growth truick
plavemman,

leztatier porkai
QN AT s
Frrfeszinezl
Girawth Plan
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Self-pssessment Track

While the process for the Sclf-assessment Track is similar o the Performance Growth Track, the key
dilference is that on this iraek the teacher is respunsible for assessing (heir performance against all
fifteen of the TAS Teaching Standards. In a majorily of cases, a teacher follows this track every thiee
years.

0 Data pathered Itom observations and discussions between a teacher and hisfher evaluator will be on
an informal or formally scheduled hasis,

u During the professional development day in the spring, the teacher will be required to assess
his‘her performance against all [illeen of the TAS Teaching Standards, This sclf assessment
document along with supporting data in the Professional Growth Folder will be submitted 1o the
evaluator,

o At the Teaching Performance Conference at the end of the year, the teacher and the facilitalor
review the teacher's self-assessment of histher performance. Fram this meeting, the question of
which track the Leacher will take the next year will be decided and tentative goul(s) estahlished.

Taipei American School
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Self-assessment Track Cyele Planner

Aaseszinenl Aotivity Calondar Responsililiis | Re- T Produetiss
sz
Tencher Crestes a Peofesionnl Growth Plan AnpiEl- Farticipatiog Time Profissing] Griveth
A Review leniarive goal(zh Gom previows veor Aepeember tacher Flan
3 Review feedbuck 1Tor srevions year P
0 Link to the schonl-wide zrionities Spring
O Refine goalisy {mdivideal andios sellnbaratives EQ )
O Develap Paolessionn! Srowth Man (poalisy, action,
time line, cvalution) ooy o goal seCoue Dilitares L
Ganl Setting hleeting with Goul Setting Faclbitator Tor | Coepleled Gy Participating Time Ry izl Professinea)
the Cyming School Yeur Deteber 15 wuul seting Crvawth Flan
O Bnonder w ke aéveniage of e (kedbuck provided laciliatir s
by the profassonal rowth process and promete the evahinie
use of s inour lezming organication @ s on
A i vement of stodznt leaming, all fuculty s
fwn prolessional goals for cacl acsderic ver
O Al Facalny will g2t ome ndividual prodessioml geal
related 1o feadback and the teaching standards,
O The secand goal for Geclioe who are steebers of
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cure eiims Wil bea tean gonlf focased oo the
mprveerient of snident lerning,
0 The szeond geal for faculty ms members of the
abwrve mentioned foams will he one tat focuses an
the baprovement of stadeat learning andt is 10 be
Formulated as vither o sovond prolesammal rogl or a
collaborative yroal zec with colleagues ar
depariments. |
Lakn Coblorton (New leacher joins process at this Fil: - plarch Fanicipnl, Trme Garvs
pint) | Tarikitator ¢
O Survey questionmaines distibuted, 1o e comploied Euabealoc) Pabes frem evalision's
by pareats und students Tharaughont STUCIME cligiroom visde
O daforreal andvor schedulec elassmoom obeervations o perna
andl i sions with cveluator h |
Collating: Dhata: Teacher gathers information into 5 Cantinsons Pasticipating Timne Frfissional Growt
Frodessional Growih Folder to address all 15 ttrouphout the | tencher Felder
ymdards yeatz) el
o Professional Growts Marogoal{s), action, wmeline dlesing: Spriing
PP L alay
evaluurion)
o Feedback and information from parents and swdens
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O Swdent work
0 Teacher work :
Teacher reflects on contents of Pridesinnul Growth Bpring PI day | Pastivipaiing Fime: Belf ussmssmat s
ladder in preparation lur Teaching Pesformmana: teacher S0Py o pvaluator)
Conference Spring
0 Complete and subi the self-assessment document FI»<day
basest om all L5 1cacling stmdards, using data
SR ity CocmCatEtion
A Slare professional groval: folder wity evaluator
Evaluator Reflection Evaluasr Timse:
3 Bvaluata: reflects upen the teacher's sl nssessment
docnment i pregrasation (or Teaching Pafrimsaice
Comlereras
End of year Formal Teaching Performunce Farticipadin g Trme: I Sigratures oo Sl
Conference Teachir & |
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[iszise conlents of Protessional Growth Folder and
digene el 1 s rmemn

Eviluator responiis in writing (oo the form) to the
teackans self-asessment and mukes o decision
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Annual Goal Setting: The Professional Growth Plan

The multiple input approach provides the teacher with a much different array of data for analyzing
teaching performance. Considering (hat feedback data includes impressions from stadents, parents,
facilitator/principal and student achievement infermation, the setting of improvement goal(s) in
relation to the TAS Teaching Standards can be more focused on teaching and learning,

A standard TAS Professional Growth Plan form is first reviewed at the end of vach school year, with
a first draft of possible goal(s) for the coming vear based on the input data and the year-end goal
altainment meeting wilh the goal setting facilitator, In the fall of each school year, the goal setting
form 1s completed and reviewed with the goal setting facilitator,

In arder to take advantage of the feedback provided by the professional growth process, o promote the
e ol leama inour leaming organization, and to focus on the mprovement of soudent leaming, all
faculry set two professional goals for each academic year.

all faculey will set one individual professional goal related to their feedback and al least one teaching
standard, The second goal for faculty who are members of the Following proups:

s Jower school grade level teams
s middle school core teams

will be a team goal focused on the improvement of studenl learning,

The second goal for faculty not members of the above mentioned teams will be one that focuses on the
improvement of student learning and is to be formuluated as eicher a second professional goal or a
colloborative goal set with colleagues or us a department.

{ritical te the success of goal setting that focuses on leaching and leqrning is the need 1o LINK data
anelvsiy and TAS Teaching Standards with poalls) for student learning, indi viclwal teachier and sohool
wide performance improvement. Research on muliple inpul assessment indicetes that gel
accompliviment i more likely vhen the following factors ave embraced:

a2 The teacher truly believes that the goal is hooked to feedback data,

o Enough time is allowed for analysis, reflection. and discussion with peer(s) goal setting facilitator,
evaluacor and principal

0 A process for assessing sucoess is oullined

Deadlines are reasonabla,

- Coal(z) sre anmouneed publicly (team, grade level, department mectings), (hManail, 19497}

o

Taipei American School
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Professional Growih Plan

Marmg. - CGradeTeamd/Dept,

Diivision Acadernic Yeur

Consult yous feedback from students and parents and your selfreflection w ilentify potential areas of it

Professional Goal(s):

Keason(s) for your soal:

I:I Effective Tlanning and Preparution (Standards 1-5)
|:| Productive 'Teaching (Standards 4-7)
]:I Learning Environment { Stzndards 8 140

D Learning Cormmunily Bespensibilities (Srandacds 11-15)

Teacher Bignature

Facilitarr Signature Take

Taipei American Schoal
Page LG

150



Taipei American School
Page (1

151



Protocol for Collecting Multiple Input Data

Multiple-lnput feedback is not a0 evaluation of an employee's performance, it is a source of data 1o
enrich perspective aboul your professional performance.

The Tollowing chart provides explanation of procedures, roles and responsibilities for collecting Parent
to Teacher, and Student 1o Teacher survey data within the three-tiered system of evaluation,

The protocels are specific to the data that is acquired through the dissemination, collection and
collation of survey data. Confidentiality is crucial in this process.

L

An individual teacher’s multiple inpet feedback data will only be shared with the
teacher and their evaluator, Only aggregated divisional and afi-school (K-12) fecdback
data may be shared with full facalty and community proups.

Chart for Collecting Multiple Feedback Data

j‘:ﬂ._qlh}f Classilication

Data Collection

Classroom Teachers

Stuclent Survey:
*  Lower and Middle and school wachers will survey all students.
* Upper school teachers will provide the survey link e all students.

Purent Survey:

®  All parents will be provided with a Zoomerang survey to complete for sach
teacher.

Taipei American Schoo)
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What is the Purpose of the Professional Growth Folder?

The gathering of dats, letters, antifacts of teaching and students work should be a natural process. The
professional growth folder 13 NOT a portfolio — bat rather a folder for information that is meaningul
te you thal relates to the 15 teaching standards, There is no burden of prool altached to vour folder, bur
rather an organizing tool to assist you in filling out the sell assessment form and discussing yvour work
with vour supervisor.

Thi Professional Growth Folder is the place where teachers store sl of the informarion about their
leaching performance collected from multiple sources of input (self, students, parents, evaluators).
Periodically, during the professional growth and exaluation process, teachers will analyze this
informmation about their performance in order to;

*  Identify strengths and weaknesses so that set annual professional goalis) can be aligned with one or
more of the 13 teaching standards;

*  Develop a Professional Growth Plan that will serve as a guide (o help achieve professional goal(s);

Fngage in substuntive, data-driven conversaiions with colleagues, poal seting fucilitators and

evaluators about teaching performance and peofessional goal uitainment;

* Complete a comprehensive self-assessment that requires teachers to make informed judgments

ahout their perlormance in relation o the 15 teaching standards. (Completed once every 3 years on
the Sell- Assessment 'Track).

A teacher's Professional Growth Folder may contain the following sels of information about teaching
performance:

*  Prolessional Growth Plan

= Evidence of Student Achievement (e.g. student work, exiermully moderaced
assessments, authenric assessmient resulls, e

= Student t¢ Teacher Survey

®*  Purcnt to leacher Survey

= Selll Assessment Survey

*  Evidence from classroom ohservations

®  Tescher work (e.g. unit plans, cormmillee work, et

*  Self-Assessment Form (completed once every 3 vears on the Self
Agsessment Track)

= Leters from studentsiparents/other facully

= Other information deemed relevant by the eacher

*  Peer coaching feedback (optional; we know some teachers observe each
other’s teaching for reasons of professional growth)

Taipei American School
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Using the Self’ Assessment Form
Instructions- Self-Assessment Form

When placed on the Self-Asscasment Track, you are requited o make judgments about your
perlormance in relation to each of the 15 Taipei American School Teaching Standards, You will
docoment these judgments by completing the Self-Assessment Form during a professional
development day scheduled somctime in Spring. Listed below are some guidelines to complete this
forim,

]

G.

Acquire the Sell-Assessment Form Template Fom the TAS Server.

Consult the contents in your Professional Growth Folder that you have gathered over the past 3
years. The contents should include the fallowing:

& Professional Growth Plans

< Results from Student to Teacher Surveys, Parent to Teacher Surveys, and Self- Assessment
Hurvays,

Drocuments related to elasstoom observalions from an evaluator{s).

Evidence of Student Woark

Evidence of Teacher Work

Letters from students. parenls, colleagues and cvaluators

g e o

Examine, analvre, and reflect upon this information in your Professional Growth Folder in relacion
to the rubric describing cach of the |3 Taipei Armerican School Teaching Standards.

Based upon your analysis of the information in your folder in relation to the rubric, refer 1o each
stanclard and check either Mosts Standard or Does Not Meet Stondard, Develop a namative
Justifying your judgment in the space provided.

If you feel that you have exeeeded the standard in some ways, please write 3 narrative descriling
how in the space provided. You may check the box Exceeds Standard if vou feel that you have
fulfilled the expectations expressed in the rubric,

Subrmil a completed Sclf Assessment Form to your Facilitator, so hefshe may respond o your Self
Asseaament Form under Fraluator's Responye.

Schedule an End of the Year Teaching Perforinunce Conference with vour evaluator to review your
Self-Assessment Form. The evaluator will make a decision regarding your placement on a specific
track for the following year. Also at this meeting you will work with your cvaluaror o develap
tentalive goal(s) for the next evelefschool year

Taipei American School
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Self-Assessment Form

_ Perfce .4 A: Effective Planning and Preparation

Tewcher Comments  Plase check coe af ke folleamg: __ Meets the Slandard

L ommments:

—_Duies Mot Meed Standard

TEL Wi wiay ALy thalswn e vamalIng U McmlireL Turt s+t ¥a wais 20 e Elareits i lha 1Hia "R vt B el wecilon, wih s waHbaral £ EacHiveg ¥ Fracameli Scvadiara Ty
(omments: Fxeeeds Atnmdard

Supervisor's Response:

Teacher Camments  Flease chesk ooz of e Jellowing: __ Meets the Standard,

{ omments:

__ Dngs Mot Metd Standard

TRCLe: o ks Ey WAL 3+ e EICLR NIt Sialere, Dot ot whth ¥a wEArEs £ P willita 1138 VEweclls B iarkard sl with iy ikt Chirhlrg " Fraceals Bormlard]
Comments: Exoeeds Stamdard

Supervisor's Response:

Tuipet American School
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Teacher Comments  Plesss aieck o of the fallawing: _ Dines Mot Meet Standsrd ___Mests the Standard

LCnmnents:

1Male: Van o Bkt Wlerl paw goe sicabng the stzemrbrd, Bes s @l 0 b2ade o idenoe s (0 “Eamals Seanihand" sadicn, swed ar wlihare oleacking, - Excoeds Slandent T
Commnenis: _ Exesds Slundord

Supervizor's Tesponsce

Pem'mu a B: I'roductive Teaching

eucher Commants  Pleas. check ane o the folbormiig: —_Dnes Mot Werd Staoland
Conmnents

Mtk Vur ey Nl 1la yrmare nnalirg: rin sTanTrd, Bk a5 w5l o1 e idrncs ST THE “Erveads Sastnibard” seriien, SRR a1 nilliad drakag “loeeds SETRTTT
Commenis: __ Exceeds Sinndnrd

Sopervisor’s Besponse:

Taipei American School
Foge 16

156



— Meets e Standard

Taacher Comments _ PMies Mat Meet ﬂm-d

Conmnenis:

Please chec one of tle folloaing:

Teoe Vau T WIEGTy CAEL Yo rc nestang (v standsenl. i sl s o Ik evience Wi G5 “Exceods BLiied” celian, wik or nitheut cheching “Tesds St dand ™
Comments: _ Hxeceds SiamEard

Supervisor’s Response:

Teacher Carnments  Plase check ane of the Faillosing: Meets the Stundord
Comments

T Mot ¥lee! standard

| abtz ¥ o ruay ety torl pan ey sweeling G srodand, tulake sish windude o wichin thb: Bocsers Seardurd’ oo mior willoed cleciing "Evosala Al
Commments; — Exvesds Stundard

Taipel American School
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Supervisors Response:

L'eacher Comments  Piease check e of the frllwing: Dues Not Moet Standsrd _ Meets the Standaid
Comments

Titlu: ot oty MEREED EE S 0 deeliag, (e sbalare, il ana w15 13 RO £ s sin ik “1m ads Bl s, b e sdiha chackiog Emm s Bt s —
Comments: _ Excoeds Standard

Supervisor’s Response:

Performance Area (!L Environment :

Tracher Cororoents  Please check oo of e folleaing Maxts fhe Slandurd

Cinpments

Taipei American School
Page 18

158



Paene: ¥ou ey Moy el pas sre macting {he stradard, B sk swish e indede ividesce wHbin ks e eds Slandand” seeton, w1l er sllast deakin g “Cers ey S
Coamments: Exceeds Alandard

Supervisor's Hesponse:

Tv:r nmznts - l:k a ol Ly follvaing —Dnes Mot Mot Scodard __Merts the Sumdamd ;
Commenis

etz ¥ou meap mlenly el s are meing she spadard, Do sk sish e indale eidesce w Thn ik =Fareeds Sndad scetie, vl or mthae checking “Facesds Slandand |
Coammients: Exconds Standard

Eﬁéﬁhﬁr‘s K espomse:

Teacher Comments  Plase check ane of e folloaing - _ Dhies Sat Meet Stnodard _ Meels the Standard

Comments

Taipei American School
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{Male: ¥au may WElly 1l rou s Evectiap e s rdnd, Tul e o it 42 ncluds avieros w16 Eassals Svsilars” Sl S e T wiilE ek “Fncreds B tard
Comments: Hreeeds Slandard

Supervisor’s Response: E

Taipei American Schonol
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Performance Area D): Lea Community Responsibilitics

eacher Cormanenls  Please check one of the Fallawing: _ Tepes Mt Meet Stunduord
Comments

o Yow iy il CRal v src meeibup e sandarz, bl as wish i Se evideira: willin by Snomate oA’ oo, a0 ar willoal eLie kg ' Eacnals torrand
Comments: ___Exveads Standard

Supervisor’s Response:

—_Meels e Standurd

Teacher Comnments  Flease sheck pne of the falkneing: _ Tomss Mud Mt Stundard

e Fan mey idunlily thal you wre mpaibag (e Sandarm baiaks wisk I itk e doo: sethie hin - Kecsedle AP Aand” S, o 7har il chacking “lisreads Sardard|

nis: — Exveeds Stamdard

Taipei Ametican School
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Superviso™s Hesponse:

—Meels ibe Slandurd

| Leacher Comments Please check co af the frllesing: _ Doee Mot Mot Sinmdand

Comments

iPbale: Vs vy irbealify ot pan are meading o e, 7 s W R r Triret Svleres wiTe Hs “Eova 6 Sabard welia i, st ar willaral ke KinE STieats Sansant
Comments: _Expeeds Sundned
Supervisor's Besponse:

Teacher Comments  Flease check ane of fw follvating _ Ihows Nod Meel Standand

Comments

iPéatr: Veu e lrraly Bl pan sen meng b SaraRLTL bl 058 #is 13 210 0% crrbe e wabin s Eacoals Shiwssl seaae, wiih sewithae rhacking “Ercere Srmdad
Conments: _ Exzceoda Standand

Taipei American School
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Supun:.i.sur’.li Kesponse:

Teacher Comments  Plese sheck one of the fallowing; _ Ihors Mot Meet Standord
Clomments

it Vo oy (ki TR soa e nelieg Uee stamslars Pl ek ir rarhirks peiden: sl (16s ' Evcank Mapbird” seiiin, wHE ar « Hhoer rhesking “Faceods Slaeduid™i
Comirmenls: Fexorals Bramkarl

Supervisor's Response;

Taipei Amenvan School
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Taipei American School Teaching Standards

Performance Ares A: Effective Planning and Preparation

" Behaviors that Indicate a

]lchaﬂmt Indicate a

Teacher Daes Mot Meet thiz Teacher Meets this Standard
Standard Include; ___Include:
o Mok corsioens congent s DHaplaws celevint comtent
ETTCmS knpwdedsn

B [hes nid SOCRSST SONENE £rves
viuieris make

& Displays fircle urdssannding of

pedzgagical issum irveived in
siucer] raming of condent

Ehﬂ thit Imiiale 1 ::
Exceeds this Stundard Include:

s P colerions willic aod
acrass carraln

s Dhediisates pedapogical
praciies that feflset cusvent
research an best pmimices

= Gives evidecce of conlimuing pursuln o
izl cotil Enweledge

= Displays comiinmg s=arch Sor best
legching praclices

*  [hmemsiraees anil shames hest pracrices
tmil comtent Enowledpe with colleagues.

Behaviors that Indicate a Hehaviors that Indicate 5 Beliyiors thal Indicate the Teacher
Teacher Dz Mot heet this Teacher Meets this Standard Exceeds this Standard Include:
Standard Inclode: Include:

* Dwes nok deiansians:
merractional plarning hased
v the TAS cunivabum,
coiient, skills, procemaes and
umit plans.

TncZaades Qe dssential simponents of -
anir plais] thiz inelols ineaalion o
ESLE's, commemiyv hell values,
alancards ol bachmmaris, and -
inferacion lieracy and 1ocimodags.
Intvgraies multi-coltora] perspectres:
e iz swd slivilivs.
lceprmanes leaming aren philaspphy
arl ¢ tm Ieachiog o

Implemenes k=aming ploms thor acs highly
relivenl di slwderss and leaming enalis), whils
reflarring essentinl eoenpesszs ol uni pho,
Drememstrats pood bessin plmnang,
focusing an pnit alans that cooaiztently alkoe
frr flexiale ndrasrment fo szt iass needs.

aviors that Indicate the Teacher
Exceeds this Standard Include:

r5 that Lndicate a Behaviors that Indicate @
Teacher Dipes Mot heet this Teacher Meets this Standard
Stamilaed Tnclwde; Inchude:
| Dictodis LRI.IJIjJI[.'. H.L'i:'.'il‘il.'.i il wry # Bizm cp e anchsdencnl -

mappereTine for sradenrs o

l inscructional goakis).

| & T e progesty sUDRo sl
learmmy ard develrpmenrzl nesds by
the progocesion ol instowctioe wilin
arsd beraren lessois,

2 Do o use assessment nesulis as o

o Lo g larining.

DTk s b n Az orks and
deveiepioentl neads of sjaleds dnl
CICTETLN.

Toswcsss im npproprace Teopression within
and betwesn kEssine.

Flang Zsircesion eonibci with Fapliss -
Binguagze needs of slucens,

Uiszy assexsmen mesulls o guite
el ksl plming

Farpzipze = aacllabarrstive andior sepm
ciatziing,

Taipel American School
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un mmihlem solving,

Allesas far varety o isstrectiznal grouping,
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Behaviors thatl Indicate 2
Teacler Thaes Mot Meet this
Standard Include:

Behaviors that Indicate a
Teacher Meeis this Standard
Include:

Behaviors thut Indicate the Teacher
Foscwrds this Standard Tnchide:

= Daes mat give clear dizeslions and
progiduncs wees unclear spaken ane
writan [ Jung:

*  Makes grammr and snla Evor

= ks questions that ars of pees
quitlzly and irvebevamt dn rhe lesson
plan

* Relws sulely oo leclume style,
mediaring questicas and answers

= Has low sbclent pamicipaticn in
disriesianes

¢ aves clear direstions acd provedures
L siwdents anid which coromin an
appragriane ol al delail.

#  Usis saumecl spoken ekl writen
Language.,

#  Uscs vocahelary apprapiian: q
st oo sl inlenos

® Ak guestoms dhat are of high
qaaliny mnd relevant o oo
plamming,

#  Upcs & variely of teachng fechodiizs.
by SO R WL bl

®  AIGIY: woengage gl shodents in
disoussicn

= Gives directions aod procedures that ere clear
Lo shedenbs andd anrizipate posssile siudml
[IRETH Y BT | T

= Comsistencly wses coimscs spaken il writien
Innpunge that is expressed inwe l-hasen
weenbulary that cilezls stodemts' vrenhulbary,
usagne, aned indarsraoding besoad leaming
(o RERMITICS

»  Coasislently asks guestions il ane of
umificmly high qrality

» Froeades oppormnilics oulside e class 1o
wanEmacate with incivicdial 2ndentz,

® Ui informarion taksmlogy Cweh page,
FrravrPainl emel} v commndzans wiih il
Engrpd sl

liehaviors that Todicple g
Teacher Dnes Mot ¥eet this
Standard Include:

Behaviors that Tinlicaie a
Teacher Meets this Stundard
Inchude:

Behaviors (hai Indicate the Teacher
Exceeds this Stundard Inchide:

# Does nod canstslenlly coonmomicaie
leaming expestaisong

& Hrovides weullcient infeomztion o
e wowd stodents vogirding siudent
performance md achievwernsl

= Conionuscales leaming sspeciation:
amdl fakes ingo pent devckipoienbal

= Consatently provides limely feedback
regardinp student perormance and
achicvement

Companmicanes with panas and
shusdemle abaut studerds pregeess il is
Available K rispond o namens
questisig,

* Conmisimily prosades rinedy fesgnsck,
malcing wrilbas zoed oral commenrs regand ing
stuidens chisvenient ol makes provisions for
scuideenss b use fesdhack i dieis Rening.

= Pragezively lnforms 4 parent abont student
grwath,

Behaviors that Iate i
Teacher Does Mot heet (his
| Stanand Tnelurde:

ehu'r'[nl‘s that Indicate a
Teacher Meeis (his Standard
Trvichusche;

[a Chanses. cantens, walasels, and
resnrces K e impppopeiate,
cxmples ime amolear

» Chonses-sorivsies, A, and
assESsMENt BChmigoes hay
inappeopriab: anil da nol sacot for
shedent d-cw:}:lpmla] krvals and
mackgranrads.

= s neid inrcs g, nooeeant o the
sludent

& Ihoen niot eovey enthusiasn for
rearning and beaching.

Behaviors that Indicate the Teacher
Exeesds this Standard Inclode:

w Chaoeses Cooplent, malzrials, redurees
and mssessment echnigus thal e
apprepriate and link with stpdent
basduaige 2ol experience.

& Ancertns that students s cugnitivel v
e,

= Ensures thol fnsmaticnal groups e
productre 2o conmenr 25 i ivgl
Rkl

= Pdakes leamning relevant t e siden

= Convess enthiizm for Baming and
teaching.

& Raniioes ain povides evidente of
student lezming

= Uhoogt: santend and develaps asseasmznt thal &
highly ampropreaie ard links well with shident
knoawledpe aid enparizioe

& P appariucilies for shedenis o
demomsrran: cothugiasm axl o high deyres of
iy

& Provides motlvatios and cppartunity for
sLlemis e engaps npanjesls o aclivicies b
cathines mulerstandicz.

= Comveys a bigh deproe of cothusiaso G
lzarming wred teaching,
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Behaviors that Indicate a
Teacher Does Mot Meet this
Standard [nclude:

Behaviors that Indicate a
Teacher Meets this Standard
Tirclude:

-

Reflects mpdequing knoedaige of
shodert English language nequisition
s in planning, leaching practicss,
and assessment,

D ot promete litercy leaming
Acrass clETiculia

= Dhoes mok provide appropisie

oppoctimilies for stederd speaking,
Bsteming, meli

s writng, |

il writing.

Behaviors that Indicate the Teacher
Exceeds this Standard Tnclude;

& Demanstrares knowledge of student
Enplich langeage acqiialtien needs m
plarnmiag, leachme practices amd
nssegsmEnt

*  Fromodes lieracy leaming across
curricuia.

= Provides appropriste oppectanities for

student spraking, listening, resding,

*  Displays knowledge of student Enghish langoape

acqumisation nesds, consislent with the lainguage
andl culbtmral diversity of students s
demorsirated through planming aed delivery of
instruction.

*  Provides appropeiabo apporumites for mesting

the full ange of sudend [Reracy neods,

Performance Area C: Learning Environment

Behaviors that Indicate a Behaviors that Indicate a Behaviors that Indicate the Teacher
Teacher Does Mot Meet this Teacher Meets this Standard Exceeds this Standard Include:
Standard Include: Include:

o [Ipes o pocoemmuodate for the vanious

indivedual legving styhes and needs of
BT

*  Diowm nod prosest curricalum

appraprinie o sludent shilities.

*  Accommedates for a variety of
leamimp vk,

= Presents curricubam appropriate to
studend abilities

®  Teacher differestiates instraction.
disphaying understanding of snadenis”
disparme skifls, knowledge, inlenests
il hackgriond.

*  Implemenis a variety of strancgics 16 address
atedient beamming styles, modalities and variou
“miclipences.”

Behuviors that Indicate s
Teacher Does Mot Meet this
Standard Include:

Behaviors that Indicate a
Teacher Meets this Standard
Include:

Behaviors that Indicate the Teacher
Exceeds this Standard Inchode:

&  leracts with stedenis i oan

ungralessional manner.

= Rehates inappropriately wich snidents,

sonsxlening their developmental level
ur-cultural hack groand,

* Impdecuutely sddresses conffict

brelviim slodemts

= Dempnstrases professionslison, cammg
arxl mespect in relations with soodenis:

= Ioieracts approprimely with ssudents,
cimsidering their developmental amd
culumal peeds,

=I5 aceessibil 10 meet witk and get o
Ences stud

*  Birives 1o know cach studene 2 an indivicosl |

& Denscnsizales sapenor shility in wiocking wich
fragibe or al-risk shadents

*  Prosctively belps students avercome difficu®
barriers ioomunal andecsanding and respect

: Behaviors that Tndicate m Behaviors that Indicate a Behaviors that Indicate the Teacher
Teacher Does Mot Meet this Teacher Meets this Standard Exceeds this Standard Include:
Standard Includ Tnclude;

Droes mat maintain & sale learsing
eivvromment o studenes
Demenicales madedquese supervision
which ploces susdents al risk

Do mod hokl students respansthle
Far inappacpaiare bebaviors.

= Modch o privmales umsafe hehavior

= Mainining & safe heaming envirommens

[or Avmlemts

*  Addresses student hehivior tet may
e harmiful

= Promoles safely aworeness amd

knowleaiige of relevant safety
presdures.

* Cremes acl ervi twhers
affer peer social and emolional ssppor.

= Anticapaies (hcatoning situstions mmd imervenes.
before stndent safety ts comgrameied

» Mdvocates For improvemints in school safety.

Taipei American School
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Perforimance Area I): Learning Community Responsibilitics

Behav.'in tt Indicate a

Teacher Toes Mot Mleet (his Tencher Blecis this Standicd LExcevds this Standard Include:
Stomclard Toclade; Tocludde;

Behaviu that Indicate a

Echaviors that Indicate the Teacher

Iz pemerilly not suppartive af pecs in
sepand o ciision-makivg, skasmg
s, itens, merheds, aod mareily,
P ol ecmdisiently snpage o open,
hinest und respeczial
communisalion.

4 Pxeris 2 nepaties infloeree oiiepm

AT g Cynamscs.
+  Daes natexhibit or anemps o boild
oross cithumal imidersianiding.

Paintzms collaboratve 2l
cralive e lalEmekips
Furlicipzees in ond sappeets fenim or
dhapestmental decision-rabking 2md
rean- kuildang acriviciss
Daerpransiraies croes- calmal
underaanding

Comsistendly sharss new ideas, methocks and
renciures wilh peers

ks a ledesaipo ke i neao - g,
Plakocss & Avgnidoosuil SlTeet a0 vard e tiond and
ripend b eulrurs] differences

Beha»that nd:ate a

Behaviors that Indicate a

Behaviors that Indicate the Teacher

Teacher Does Mot Meet this Teacher Meets (his Standard Exceeds this Standard Include:
 Swandard Tnclude: Ineludes
s el kogp podissbanal Upluolds arel madels commiemly held Proameles misgrarion of commenly held values
S RE vilugs of homesly, cespeel o s choal curriculam

= Bhwet disregand lir seheol
coun0aly Bikl vl of lonesty,
respecl cespemeabilicy 2od kmdness.

& Ehoas lock of folemmnes for diversiy
uf bediefs imd values m oehems, be
ey intelleeieal, religaue, culturz],
vidated G peadhin, sace < natgmali.

mesaansibiliny and kocness roseqnd pll
sepmeris af the schanl comnmms=y.
Hnciages sislents - emdhrace nnd
2 upon L school values,
Diemocsirates sensilivity, iodsmnce
and respect for diverse valoe sysrems.
lnapares e ofasivial Trnsn s
cmiiderce.

Insqires cahers chraugh own mece! af living
cvenmmemby helid values.

FPrizeides stwderts che mativarion ano
oppoetanily Lo contribube o TAS and the wida
comnimisy,

Behuaviors that Indicate a

Behaviors that !'e the Teacher

u.»'iur.s {hat Indicale o
Tencher Dhoes Mot dMeet this
Standard Incluode:

Teacher Meets this Standard

Exceeds this Standard Include:

s Demanstrides mimimal cnosadedpe of
relevant TAS policies ard
repulniions, and ek litlhe alemp
B el o them,

v s ingopropeiats meens of
eesolyinp workplacs coosas anl
prahlems.

relevent TAS prdizies and
regulutions, und adhemes wr these.

= [lses aopreprizcs: memns of resolving

wicknlupe cancermes imil prohlems.

Cimlribrles G ozesing review mi
deavalzpment of procedures ané oo
Televans b hesdber woek anen,

Lxernensirates acoy c ievalveasnl in aeeking
preitive znd lasting solurions toenrd resolvling
werrkplace concems ard problems.

11
Behaviors that Indicate a
Teacher Does Mot Meet this
Stancard Inclucde:

= Enpapes Inominimel prolesional
develnpmenr ocfivties o enhance
oozt kpowledyy, vaching sills, oo
akills v suppart Tas schoal
Impreececnt mitialivs.

= Mk licbe abtvnps o soop
canrriznim and e practieos

Belaviors that Tndicate a Beluviors thol Tndicaie (he Tescher
Teacher Meets this Standard Excerds this Standard Incluede;
Imnclude:

* Secks vl uppoclimiiics for
[ireifesaivaal deeelapent 0 anhangs
conlmt knoadedpe amil eachimg
prachices 1o supoart TAS schaal
firsroyenend ioilisives.

®  Seeis w keep the schools curriculum
Al leiing praclices cuntal

*  Leads m sharmy professionz] development

*  Boeky oot professional activisies chal soppos

adlisilios will celhagcs.

sickoal Initiatives.

currenl, = Coolribeiles g schoolowide
Aoy eTcd milislives,
Taipei American School
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Behaviors that Tndicute a
Teacher Does Mot et this
Standard Include:

Behavines thal Indicate a
Teacher Wects this Standand
Include:

Hehaﬁom ihat Imil.e mul‘eachw
Exeesds this Standand Lnclude:

= s mat ineolved in schazl evens,
stutent acrivitics saklioe sohnnd
il

Paricipages in schon! svente, siadent
artivibes amlir schind improseeral
icillacives hepant o clasmazn,

Atively wolundesss wd partizipabes o
iy ol school svens, guden scivities
arelior sehoal nprreement nitiative beyeed
e clussmaom,

Inftianes schoal events, studkl serivities and
MOVl sttivilies.

Pheiennstates renlvemen in shedent life
beynnd the 2lasuomm.

Taipei American School
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(F)ifEFHIVIis A F RERE? j ATR RNy AR ek E ST
(Examples of Feedback from Multiple Data Source to Improve Quality of Instruction
in TAS)

Multiple Source Feedback
2] 57 SR I
! [ L AT

TS

Dr. Sharon Hennessy R 1]
Superintendent A%~
Taipei American School¥ P AT BIER

Why use multiple sources for feedback?

EBI er&iH ] 27 BPR IR [l E S LT

* Responds to the need for teachers to have a more
robust source of performance data

e EIES
When students prowde feedback to their teachers
about classroom climate and learning, there results a
p05|t|ve impact on student Iearnlngff =4 [ﬂ' :‘Fﬁﬁ

ﬁa%ﬁ ﬁngﬁi‘%ﬁﬁ FRUEGL, S Eiﬂi Hf-&&

E| LI
Feedback from parents who are answering appropriate
survey questions about their child’s teacher, more
times than not, provide supportive and positive
feedback to the teacher [fil & *%[F#,L. f HEpvE= %
$ﬁ3ﬂﬁfﬁﬂﬁﬁwﬁﬁlqu%f
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Example of Early Elementary Student Feedback
| (S RS [ PR
| like being in this class =% & s -=8
| like to learn new things in this class =Y @X’T}%ﬁz%ﬁ
FrE s
| feel like | do well in this class Y& Fie 17 Fir FAF
arE
| understand what my teacher wants me to do =y {1 ¥
HTe! =5t e
My teacher gives me the help when I need it =5 {1V [{f %
=y %fv‘ Eﬁa’:ﬁﬂ Akl

My teacher makes learning interesting f“?EI'U%ZE[m%%??,'

YR~ [FE J@Efjiﬂi‘[ﬁj
My teacher helps me do my best =5 [V [{[7Z~Y g@;}}'@@zfj:
My teacher cares about me =% p@:&zaﬁ%g@fy

Example of Upper Elementary Student Feedback

| S 5 58 4 S RO

. My teacher knows a lot about what we learn
in class =5 V[ o5 PHE 125 [ S0 F=9
T

. My teacher tells me what | am expected to
learn and why it is important i‘?EI'?J%ZEﬁf[F%
I S F R

. My teacher is prepared and well organized

for class =5 FYE Hf ﬁﬁ%ﬂg%g = ;\E‘“»f%»#%

il
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4.

My teacher gives me help when | need it. =%

EK‘J%Z HF]TA;[* 5a" %J:E;[ Eg[J: ?ﬁ? =S

. My teacher gives me helpful comments

about my work. = IV TS5 PYERR fe i
HE PR

. My teacher makes Iearning interesting =y~

:&ZHITEE =53 EME&/ £ T Ifr 5 F[(—JEJ;E?]

. My teacher is kind and understanding toward

me Ty YU HFE@—‘W e F" Sl AR

. My teacher cares about me =Y EIC‘FQEWEJ%@ES

Example of High School Student Feedback
RIEE RS

. My teacher is well-prepared and organized

for class =5 N R TE e o0 ~ AR A
_FL;Z

. My teachers provides timely feedback on

work | have handed in =5 iV |25 25 py &
S SikdiF it G

. My teacher clearly explains the course

materials and expectations =% iV [fj5 155
R SV FHA ==
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My teacher clearly demonstrates knowledge
of what is being taught =% # | 5! ['TEJEI’?%‘?
R
. My teacher paces instruction to meet my
needs as a learner :EZE[ﬁJEIfJ?SF%%ﬁﬁF%] el TG 25
S
. My teacher helps me try to be successful in
this class YU ARIEDY ol FA3 L
J-

. My teacher is kind and understanding toward
me Ty PV HI A (L~ %} L ERETY

. My teacher helps me to become involved
with the ideas and concepts taught in this
class =5 PN HHIRIEDT it g 25 7

. My teacher’s assessments (projects, labs,
tests, quizzes) relate to what is being taught
in this class. =y IS FIArE AV S ~ Bk
A U BRSSO T
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Parent Feedback Example

% RS P RRREET
. My child appears motivated by this teacher. 33
R O e
. My child appears appropriately challenged by
this teacher. ; ,+ ﬂﬁﬂﬁ”ﬁ PRERZS 39" AuA
. This teacher heIps me understand how my ch|Id
is performing. s b BHTRIZNZS o AR5 4~
e ERER
. My child appears to understand his/her
homework assignment for this class. =% }5%~

P

. This teacher is available for extra help when
my child needs it. = |7 LFZ/IEJJ‘ ?E{Fﬁ
L R R J}J}
. This teacher responds to my questions in an
effective and timely manner. 35 ?Hﬁr ST
IR 7 53 S S B
. Inmy mteractlons W|th this teacher | felt
treated with kindness and respect. @JEZE[FEI"J

R, RS R EES R J%p%-: ETE
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Advantages of Multiple Source Feedback
5 YR Yo VI TR
* Feedback from more sources gives a richer
plcture of performance %7+ [~ fY[HIEF< 1|15

TS YR

Feedback from different perspectives may
identify strengths that may be unknown to a

smgle evaluator} A [,%’ lJ[ﬂ"é [NE 23
(A e B M 55 Fﬁi !Jff H &gﬁ
Feedback rom students can be particularly

useful in identifying teacher behaviors that
promote or inhibit learning ~ inj\ 12 Ay

gﬂ'@@’g ;I?JEE“FJ’H% ﬂumtﬁ F i }\@JFW i3
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TAIPEI AMERICAN SCHOOL.
STUDENT FEEDBACK TO TEACHERS
KA -KG
2004- 2005

Teacher Name: Teacher 1D
Directions
The designated facilitator (not the home room teacher) should give this survey to

one KA/KG student at a time. The designated facilitator should take dictation
from each student — using the student’s exact words.

I. Tell me about your teacher *(use teacher's name e.g. Mrs, Smiley).

2. What does your teacher * do to help you?

Taipei Amnerican School
Page 24
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Taipei American School
Student Feedback to Teachers
Grades 1-2 Students
{2004-05)

Teacher Mame: Teacher ITx:

Dlrections: Designatad faclitater (not the home room teachen) hands the supey to.ofl studends
in the class, and then reads each question aloud os the students respond.

S,.... Yes

@.....5omalimes

&..... No

1, | ke belnginihis loss: wiimmmssissminminimnn S 8
2. | like to learn new things in this class. ... & @ &
3. | feel ike | do well In This Class. .mmmminemnae. G 8 B

4, | understand what my teacherwants meto do.....@ @ @

5. My teacher gives me help when | need it ... . @ @ @

6. My teacher makes leaming inferesting ... @ @ @
7. My teacher helps me do my best.....cciiiiinnn . @ @8 8
8. My teacher cares about Me. ... @ & 8

Taipei American School
Page 30
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What makes your teacher* a good feacher?

How can your teacher® help you more?

* {use teacher's name e.g. Mrs. Smiley)

Taipei American School
Page 31
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Tewcher LI

TATPEI AMERICAN SCHOOL G
Student Feedback to Teachers ololalola
Grades 3-5 “ N
(2004-2005) BB EEAER
Teacher Name - _z_i : i: 5

Mote to Students: Please remember that completing this form is valuntary. You may keep this
form if you decide not 1o participate.

Directions: The statements below are designed to find out more about your class and teacher.
This is not a test. Do not put your name on this paper, Please respond to all the statements. Please
work independently 1o complete the survey.

| {000 not Know, Does not Apply (1) Never (2) Not Often (3 Sometimes_(4) Often (5} Very Often |

What is your experience in this class during this school year?

1. Iam learning new things in this class. g2 3 & 5

2. lamencouraged 1o work in different ways: in groups, with partners,a 0 | 3 4 5
On Y owr,

3. Iamusing technology to help me learn in this class. i S I -k R T

4. Tcan finish all my school homework within 45-60 minutes, S e S .

3. The homework | am given helps me to learn more about what T am o e e T

studying in this class.

b [am encouraged to ask questions and participate in class. i JR [ R . R
7. Tunderstand what my teacher asks me to do. [ JE B e O T
8. [ am expected to take responsibility for my learning, 0123 45
9. lenjoy being in this class, 01 23 4 5
10. 1 have worked harder than I thought 1 could and feel good about my 01 23 4 5
efforts,
11, I feel comfortable in this class. g 12 3 4 5
12, 1 am encouraged to write clearly and effectively. i B g
13. 1am encouraged to speak clearly and effectively, 01 33 4 5
I4. 1 amencouraged to do my best. i RS e e S

What is your experience with this teacher during the school year?

15, My teacher knows a lot about what we learn in class. il BT G N

16, My teacher tells me what T am expected to leamn and why it is 2 RO G- L T
important,

I7. My teacher is prepared and well organized for the class. 1 IS0 B A S Sl |

I8, My teacher gives me help when [ need it. T B T B o

19, My teacher gives me helpful comments about my work. 01 2 3.4 5

Taipei American School
Pape 32
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2L

23
24.
23
2.

My teacher makes learning interesting.

My teacher knows how to get along well with students.
My teacher teaches me in different ways.

My teacher is kind and understanding toward me,

My teacher cares about me,

My teacher encourages me to work with others and to cooperate,

My teacher encourages all students to follow the TAS values of
respect, honesty, responsibility and Kindness,

1. Whalt do you like about how your teacher teaches?

2. How can your teacher help you more?

3.1 you gave your teacher a low rating on any of the above statements, please explain why.

Taipei American School
Page 33
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TAIPEI AMERICAN SCHOOL
Student Feedback to Teachers
Grades 6-8
{2004-2005)

Teacher Name

Note 1w Students: Plesse remember that completing this form is
voluntary.

Conrse I Teacher I
plolofjalalo nlololmfn
T T T T T T I I
I EENER B R ERENERFEE
N N N N EER ) P B z
sl alajaga A |4 [a[a[a
£ [ I 8 I
B|h |6 |Aafa]a) G| h | G| 6|6
i A 0 6
E[R[Alafwlv] LR |k |&|&
3 " 0 [ 4 [] 3 3 [l [] [

Directions; The statements below are designied 1o lind out more about your class and teacher,
This is not a test. Do not put your name on this paper. Please respond to all the statements. Please

work independently to complete the survey.

(Do nut Know, Does not Apply (1) Never (2) Mot Ofien

{3 Sometimes  (4) Often  {5) Very Often

What is your experience in this class during this school vear?

I.  Tamleaming new ideas and skills in this class.

2, 1am encouraged to ask questions and participats in this class,

3. I'work on assignments that require me 10 use information from a
number of sources.

4, I am encouraged to revise and edil a paper or assignment before
turning it in.

5. lhaveused some form of technology in this class to help me learn.

6. I receive helpful commnents from my teacher on my performance in
this class.

7. My homework assignments help me learn what is taught in this
class.

8 Inithis class there is 1 variety of learning activities,

9. lam encouraged to communicate (speaking, writing) clearly and
effectively,

100 T am taught to apply what [ have learned in class to different
situaticns.

11, lunderstand what is expected of me in my class,

12. 1 am encouraged 1o work with others and 1o cooperate,

What is your experience with this teacher during the school year?

13, My teacher is well-prepared and organized for class.
14, My teacher returns my work in & timely manner.
15. My teacher explains things clearly and effectively.

Taipei American School
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6. My teacher clearly knows a lot about what he or she is teaching in
this class,

o
—_
]
()
g
L

17. My teacher meets my needs as a learner. 1 2 3 4 5
18, My teacher helps me to be successful in this class. 4 T - I« I
19, My teacher is kind and understanding toward me. G I Z 54 3
20, My teacher makes learning interesting in this class. T O S
21. My teacher models the TAS values of respect, honesty, B 12 3 4 5
responsibility and kindness and encourages students (o follow these.
22, My teacher encourages me to work with others and to cooperate. 0 L X 3 435
23, My teacher’s assessments (projects, labs, quizzes, lests) relate to g1 3 45

what we are learning in class.

Think about what you have been learning in this class, What has been your most interesting unit
of study and briefly explain how the teacher made it this way,

Deseribe one way that teacher could help you more with your leaming.

If you gave this teacher a low rating on any of the above statements, please explain why

Taipei American School
Page 35
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TAIPEI AMERICAN SCHOOL,
Student Feedback to Teachers

Grades 9-12 E] Conrse D | [ Jeacher I
[zm‘l-ZMSI ala L] {1 L ola !|| [
[ (W |
b P
Teacher Name RS S AR AEAE S
L] O e ) T3 =113
2 : I I T N ENEEAEE TS
MNote 10 Sudents: Please remember that cormpleting this form is _: T : R T I ;
voluntary. You miay keep this form if you decide not 1o participate. Gt .‘,i e

Directions: The statements below are designed o find out more about your chass and teacher. This is nota test. Do not pat your name
on this paper. Please respond o all the statements. Please work independently th complete the survey.

' (0o not Know, Does mot Apply (1) Never (2) Not Often  (3) Sometimes_(4) Often (5) Very Often ]

What is your experience in this class during this school vear?

1. Tam leaming new ideas and skills in this class. 0.2 % 4 5
2. Tamencouraged to ask questions and actively participate in this class, Q- 1.2 % 4 35
3. I'work on assignments that require me 1o integrate ideas or information from a ¢ fer R . T
number of sources (ex. print media, online databases, personal interviews, inbernet ).
4. lam encouraged to continually improve, revise or refine m v work, Berhicdo 3 & 5
3. I am required to use sorme form of technology in the completion of an assignment [herziads o 4
in this class, (ex. caleulator, digital media, computer, internet, word processing,
spreadsheet) for my leaming.
6. Ireceive helpful feedback (written and verbal) from my teacher about my € JE R R
performance in this class.
1. My homework assignments support what is taught in class, g 23 4 8
8. Inthis class there is a balance of learning and teaching approaches. (Tecture, i s B R S

discussion, group projects, collabarative group work).
9. Homework assignments for this class generally do not exceed 45-60 minutes o
complete.

=
b
i)
S
L

10.  Tam encouraged to write clearly and efTectively. B 1 2534 5
11. Tam encouraged to speak clearly and effectively. 0 12 3.4 5
2. Tam encouraged to do my best, a1 234 §
13, Inthis class I have challenged myself and fec) good about my efforts. 0 1 23 % 5
14, Tappreciate the value of what [ am learning in this cluss, 01 23 4.5
15, T am taught to think critically: to go beyond memorizing facts, ideas or methods. 01 2345
16. Tam taught to analyze elements of an idea, concept, experience or theory, 1 2345
17. lam taught to synthesize and organize ideas, information and cAperiences into new g 1 2.3 4.5

or more complex ideas,

What is your experience with this teacher during the school year?

L. My teacher is well-prepared and organized for class. F 1 3 A ‘4g
19, My teacher provides timely feedback on work [ have handed in. 0L 23435
20, My teacher clearly explains the course material and expectations. 0123 4 5
21. My teacher clearly demonsirates knowledge of what is being taught. 0 1 2 :3 45

Taipei American School
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= ~ Malden 2 > & RKFFFFEL Y T

Philosophy

Within our school district, the primary purpose of the Professional Growth Cycle is to provide
a collaborative opportunity to discuss and improve effective teaching practice. The cycle is
designed to maximize student learning through
e the continuous improvement of teaching
¢ the enhancement of the professionalism and accountability of teachers, and
e the ongoing refinement of the instructional program to assist all students in
performing at high levels.

Teacher evaluation is an event within a larger system of constant examination and
improvement of teaching. The emphasis of the “cycle” of events in different years is
professional growth.

The agreed-upon performance standards are intended to promote a common language and
concept system for talking about teaching.

Because the integrity of the professional growth process is critical to the success of a school
district, the process identified by the Malden Public Schools supports the goals and ideals of
the School Committee, Superintendent, administration, faculty, parents and
community-at-large as represented in the Malden Public School District’s Strategic Plan.

It should be noted that, over the past several years, the district has made available to teachers
courses in Research for Better Teaching’s “The Skillful Teacher,” which is the basis for the
principles for teaching and learning that influenced the development of the newest standards
for Massachusetts teachers. It is hoped that district teachers will continue to take advantage of
this training when it is made available in-district.

Changes to this document from the 2005-06 pilot version to this final one have been
influenced by the work of the District Task Force on Supervision and Evaluation, the results
of a district-wide survey conducted in the spring of 2006 and ongoing communications with
the Malden Education Association.
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Malden Public Schools
Professional Growth Cycle

Teachers with Professional Status

The four years of the cycle for teachers of Professional Status include the following:
e Year 1 Administrative Assessment (Formal Evaluation, Long Form)
e Year 2 Individualized Planning and Self-Assessment
e Year 3 Administrative Assessment (Formal Evaluation, Short Form)
e Year 4 Individualized Planning and Self-Assessment

Year 1 Administrative Assessment (Long Form)

By October 15™ of the academic year in which the Administrative Assessment occurs, each
teacher with Professional Status will have been provided with (1) a complete copy of the
Professional Growth Cycle packet, including those Performance Standards against which
his/her performance will be evaluated and (2) copy of any published school, department, or
district goals of particular interest.

The designated evaluator will then arrange to observe the teacher at least once during the
academic year, completing the classroom observation and the evaluation by April 15™.  The
observation shall be preceded and followed by a conference; during these conferences,
evaluator and teacher should discuss any activities, plans or the like that illuminate the
process of observation and evaluation. At this time, if a teacher maintains a portfolio, he/she
may choose to share its contents with the evaluator so that the evaluator might consider its
content in addition to observations, performance standards and ongoing supervision in
assessing the teacher’s overall performance.

The Teacher Performance Evaluation Form reflects the teacher’s performance against the
standards established in the following ten major categories (specialists’ forms are similar in
some standards and different in others):

Planning Skills
Instructional Skills
Classroom Management Skills
Motivation Skills
Currency and Consistency with the Curriculum
Promotion of Equity and Respect for Diversity
Please note that Standards 7-10 will not be addressed in the formal document for 2008-2009
7. Operational Duties
8. Professional Relationships
9. Relationships with Parents and Community
10. Own Professional Development

S e

NOTE: There are specialist evaluation tools, tailored to their positional responsibilities that
must be used in evaluating the following positions: nurses, guidance counselors, school
psychologists, school adjustment counselors, occupational therapists, physical therapists, and
speech pathologists in a separate document.

184



DETAIL ABOUT EACH STANDARD
Introduction:

Years 1 and 3 of the Professional Growth Cycle are based upon established teacher
performance standards that have been designed to ensure that teachers assist all students in the
goal of performing at high levels.

I.  Planning Skills
« Do the students understand what the learning objective is? (Exactly what are they
supposed to be learning or getting better at?)
o Is what the students are doing (whatever it is — listening, making, talking,
experimenting, writing, practicing, participating in Q&A with the teacher,
discussion in group — whatever) likely to lead them logically to the intended

learning?

« Does today’s lesson have continuity, proper sequence, and integration with
yesterdays and tomorrows?

« Does the teacher examine student progress to adjust instruction?
« Does the teacher plan for a range of assessments, formative to summative?

e Does the teacher understand and use the principles of child growth and
development in working with students?

Il. Instructional Skills
« Do the students know what good performance from them would look like?
Do the students get effective and frequent feedback on how they’re doing?
Do the students get any cognitive framing for the material that connects it with
what they already know, activates their understanding of how it is meaningful,

and/or gets them cognitively active in summarizing what has taken place in class?

o Is student understanding checked broadly and frequently so the teaching doesn’t
get ahead of the learning?

« Do the students experience variety in learning experiences that allows for different
learning styles?

« Do the students experience instructional opportunities where they are effectively
interacting with ideas, materials, teacher(s) and one another?

Classroom Management Skills
« Do the students enter an environment where materials are out and ready to go and
hang-ups and intrusions that could cause downtime, confusion or delay are
anticipated and prevented?
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« Is student engagement maximized by use of an appropriate range of attention
getting strategies?

o Is the space arranged to support the kind of instruction going on?
« Are classroom routines sufficient, understood, and efficient?

o Are teacher radar, body language and consequences appropriately tuned to respond
quickly and appropriately to off-task or disruptive behavior?

 Does the teacher maintain a systematic approach to discipline by establishing and
administering a consistent and fair set of rules supporting appropriate
expectations?

« Does the teacher maintain a high level of student time on task and ensure smooth
transitions from one activity to another?

o Does the teacher communicate standards, expectations and guidelines regarding
quality and quantity of work, work procedures and interpersonal behavior to
students and parents?

I11.Motivation SkKills (confidence, perseverance, increased personal student responsibility)
o Is there regard and respect between teacher and students based on fairness,
listening, courtesy and humor?
« Has anything been done to build support and community among the students?

« Do students make choices in the classroom setting?

« Is anything observed that aims to make students feel safe taking risks, answering
hard questions they might get wrong, or sticking with tasks that are a struggle?

« Do students receive the messages “This is important; you can do it; and I’'m not
going to give up on you” through choice of language and personal interaction with
the teachers (situations where these show up: dealing with errors, giving
assignments, giving students help, detailed feedback on work)

« Do students experience teacher tenacity, persistence and explicit expression of
confidence in their ability of they exert effective effort?

IV. Currency and Consistency with the Curriculum
« Is the teacher up to date regarding curriculum content, both local and state?

 Does the teacher demonstrate a working knowledge of the core curriculum?
e Does the teacher frame curriculum around essential concepts of the disciplines,

which provide opportunities for reasoning, analysis and synthesis when planning
units, lessons and assessments?
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« Does the teacher keep current in the field and apply knowledge to the instructional
program?

o Does the teacher contribute to the on-going evaluation of curriculum in the
district?

« Is the focus of the lesson consistent with what the curriculum is supposed to be?

« Do the students experience confusions or any content miscues that the teacher
picks up and acts upon?

V. Promotion of Equity and Respect for Diversity
« Does the teacher strive to ensure equitable opportunities for student learning?

« Does the teacher provide opportunities to include all students in the full range of
programs and activities and extra-curricular activities?

« Does the teacher address the needs of diverse student populations by applying and
adapting constitutional guidelines and statutory laws, state regulations, and district
and Board of Education policies and guidelines?

« Does the teacher act on the belief that all students can learn and can master a
challenging core curriculum with appropriate modifications of instruction?

« Does the teacher demonstrate sensitivity to differences in abilities, modes of
instruction, kinds of contribution, and social and cultural backgrounds?

Please note that Standards 7 through 10 will not be addressed in the formal document 2008-2009.

V1. Operational Duties
« Does the teacher perform all required non-classroom duties such as hall
monitoring, lunch and bus duties, etc.?

« Does the teacher regularly monitor student behavior beyond the classroom and
reinforce appropriate student behavior?

« Does the teacher report discipline and other problems to the administration in a
timely manner after making appropriate attempts to solve problematic classroom
situations?

« Does the teacher engage in dialogue, problem solving, planning and/or curricular
improvement with other teachers at the same grade level or subject discipline

either within the school or across the district?

« Does the teacher participate in required staff, team, committee, department
meetings and parent conferences?

« Does the teacher meet professional obligations in a timely fashion (e.g. submits
paperwork, reports, grades, and requests for student information on time)?
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« Does the teacher start and end class on time?

« Does the teacher leave well planned and documented lessons when absent?

VII. Professional Relationships
¢ Does the teacher shares responsibility for accomplishing the goals and priorities of
his/her grade/team/department, building, and school district?

¢ Does the teacher maintain professional boundaries with colleagues?

¢ Does the teacher work constructively with others to identify school challenges and
suggest possible solutions?

e Does the teacher work collaboratively with other staff to plan and implement
interdisciplinary curriculum, instruction and other school programs?

¢ Does the teacher share expertise and new ideas with colleagues?

IX.  Relationships with Parents and Community
e [s the teacher constructive and cooperative in interactions with parents and
receptive to their contributions?

e Does the teacher keep parents informed of student progress in culturally
appropriate ways to aid in the total development of the student?

¢ Does the teacher maintain professional boundaries with parents?

X.Own Professional Development
= |5 the teacher a reflective and continuous learner?

* Does the teacher reflect on his/her own strengths and weakness and modify
instruction accordingly?

= Does the teacher develop an Individual Professional Development Plan (IPDP),
implement strategies that support the plan’s goals, and demonstrate a means of
assembling evidence to meet the goals of the plan?

= Does the teacher participate in workshops, conferences, activities sponsored by
professional organizations, etc. to bring ideas back to the school and try them out
in his/her own instructional practice?

= Does the teacher examine student data and student work with colleagues and then
adjust instruction accordingly?

= Does the teacher seek the support of colleagues and is he/she open to applying
advice and suggestions?

The formal evaluation must be completed and signed by both the evaluator and evaluee not
later than April 15™ for Professional Status Teachers, April 15™ for Non-Professional Status
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Teachers. Should a teacher wish to comment on his/her evaluation, that commentary should
occur in a timely manner so that the completed Teacher Evaluation Form is given to the
evaluator to be submitted by him/her to the Administrative Assistant to the Superintendent in
one packet no later than May 15"
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Years 2 and 4 Individualized Planning and Self-Assessment: Stages 1 and 2

During Years 2 and 4 of the Professional Growth Cycle process, the teacher with Professional
Status will develop a professional growth goal and select an activity or means to meet that
goal or may not involve working with others but should constitute substantial and continuous
activity for the year. Because of Massachusetts regulations regarding teacher certification and
federal regulations regarding the attainment of “highly qualified teacher” status, teachers
should use their growth plans as an extension of the Individual Professional Development
Plans required for certification and highly qualified teacher status. To those ends, the growth
plan must connect the goals of the district, the school, and the individual. A plan for the
teacher’s engagement in this activity will be provided to the evaluator by November 1st of the
academic year. The evaluator will contact the teacher regarding the submitted plan no later
than November 15" to affirm the plan or request new or revised information.

It is recommended that the teacher choose a goal he/she personally and professionally “owns”
and values and that that goal be established in accordance with system/department/school
goals and its potential impact on student learning. Activities to support such professional
growth may include, but are not limited to, course work, internal workshops or seminars,
teacher exchange programs, independent or self-study, participation in a collaborative study
group, experimentation within a classroom, a combination of the aforementioned activities or
others of a comparable nature.

There are many possible options for years of professional growth cycle. (Specialist teachers
who travel between schools may elect to engage in an activity in any one of the schools to
which they are assigned.)

The Individualized Planning and Self-Assessment Professional Growth Plan must be
completed and signed by both the evaluator and evaluee no later than May 15", Either the
teacher or evaluator may request a post-conference as part of on-going supervision and
evaluation. All Individualized Planning and Self-Assessment Professional Growth Plans
must be submitted by the primary evaluator to the Administrative Assistant to the
Superintendent in one packet no later than June 1*.

See Appendix for the appropriate Years 2 and 4 Planning and Self-assessment forms.
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Year 3: Administrative Assessment (Short Form)

To comply with state statute requiring teacher evaluation every two years, evaluators will use
Evaluation Short Form, Year 3 to summarize the teacher’s performance for the year. No other
forms will be required.

Recognizing that professional growth is a continuum, Year 3 of Administrative Assessment
(Short Form) necessitates that by October 15" of the academic year in which the
Administrative Assessment occurs, each teacher with Professional Status will have been
provided with (1) a complete copy of the Professional Growth Cycle Packet, including those
Performance Standards against which his/her performance will be evaluated and (2) copy of
any published school, department, or district goals of particular interest.

The designated evaluator will then arrange to observe the teacher once during the academic
year, completing the classroom observation and the evaluation by April 15™.  The
observation shall be preceded by a conference and center on one mutually agreed upon
standard to be assessed through the classroom observation; the classroom observation will
then be followed by a post conference.

The Teacher Performance Evaluation Short Form reflects the teacher’s performance against
the standards established in the following ten major categories, though for the purposes of this
phase of the process only one of the standards that can be assessed through classroom
observation* will be decided upon and used (specialists’ will choose from their respected
standards as reflected of the long form):

*Planning Skills
*Instructional Skills
*Classroom Management Skills
*Motivation Skills
*Currency and Consistency with the Curriculum
*Promotion of Equity and Respect for Diversity
Please note that Standards 7-10 will not be addressed in the formal document 2008-2009.
7. Operational Duties
8. Professional Relationships
9. Relationships with Parents and Community
10. Own Professional Development

ANl e

This formal evaluation--which is a short, focused document of several paragraphs--does not
require a written attached Observation Report. Rather, Year 3 is a summary of the teacher
pre-conference and observation that is debriefed in a post-conference and then signed by both
the evaluator and evaluee no later than April 15th. Should a teacher wish to comment on
his/her evaluation, that commentary should occur in a timely manner so that the completed
Teacher Evaluation Form is given to the evaluator to be submitted by him/her to the
Administrative Assistant to the Superintendent in one packet no later than June 1%. See Year
3 Observation and Evaluation form.
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Teachers without Professional Status

Teachers without professional status are to be evaluated annually via Year 1, Administrative
Assessment. By October 15th of the academic year, each teacher will have been provided
with (1) a complete copy of the Professional Growth Cycle packet; including those
Performance Standards against which his/her performance will be evaluated and (2) a copy of
any published school, department, or district goals of particular interest.

Prior to October 15th or four weeks from the date of appointment, a designated evaluator will
meet with any teacher new to the system in order to discuss teaching expectations, district and
school/department goals, district and school/department philosophies and the like.

Teachers without Professional Status will be observed three times and evaluated once.

Each required observation will be preceded and followed by a conference; during these
conferences, evaluator(s) and teacher should discuss any activities, plans or the like that
illuminate the process of observation and evaluation.  As per the contract, the
pre-observation meeting between the evaluator and the teacher must occur at least one
workday before the observation but no more than ten workdays before the observation. At this
time, if a teacher maintains a portfolio, he/she may choose to share its contents with the
evaluator(s) so that the evaluator(s) might consider its content in addition to observations,
performance standards and ongoing supervision in assessing the teacher’s overall
performance against the standards established in the following ten categories (or for
specialists those reflected in the specialists’ form):

Planning Skills

Instructional Skills

Classroom Management Skills

Motivation Skills

Currency and Consistency with the Curriculum

Promotion of Equity and Respect for Diversity
Please note that Standards 7-10 will not be addressed in the formal document 2008-2009.

Operational Duties

Professional Relationships

Relationships with Parents and Community

Own Professional Development

Any formal evaluation must be completed and signed by both the evaluator and evaluee not
later than the due dates. The observation narrative must be given to the teacher no later than
five workdays following the observation. Similarly, the evaluation should be given to the
teacher in a timely fashion to comply with the April 15th deadline. Should a teacher wish to
comment on his/her evaluation, that commentary should occur in a timely manner so that the
completed Teacher Evaluation Form is given to the evaluator to be submitted by him/her to
the Assistant Superintendent’s office in one packet no later than a week after the due date.
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Timeline for Teachers with Professional Status
Year 1 Administrative Assessment (Formal Evaluation, Long Form)

October 15™
= A complete copy of the Professional Growth Cycle packet, including those
Performance Standards against which his/her performance will be
evaluated, is given to the evaluee.

= A copy of any published school, department, or district goals of particular
interest given to the evaluee.

May 15"
* One required observation is complete.
» Evaluation is complete.

June 1*
= All Teacher Evaluation Forms are submitted by the primary evaluator in one
complete packet to the Administrative Assistant to the Superintendent.

Years 2 and 4 Individualized Planning and Self-Assessment: Stages 1 and 2

November 1st
» Teacher submits a plan for a professional growth activity to the designated
evaluator(s)

November 15
= Contact between evaluator(s) and teacher on submitted plan is made.

May 15"
= Both evaluator and evaluee sign all teachers’ Individualized Planning and
Self-Assessment Professional Growth Plans.

June 1*
= All Teacher Individual Planning and Self-Assessment Growth Plans are
submitted by the primary evaluator in one complete packet to the
Administrative Assistant to the Superintendent.
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Year 3 Administrative Assessment (Formal Evaluation, Short Form)

October 15"
= A complete copy of the Professional Growth Cycle packet, including those
Performance standards against which his/her performance will be evaluated,
is given to the evaluee.
= A copy of any published school, department, or district goals of particular
interest given to the evaluee.

May 15"
» One required observation is complete.
= Evaluation is complete.

June 1*
= All Teacher Evaluation Forms are submitted by the primary evaluator in one
complete packet to the Administrative Assistant to the Superintendent.

Timeline for Teachers with Non-Professional Status

Years 1-3Administrative Assessment (Formal Evaluation, Long Form)
(Repeated annually until Professional Status is/is not received)

October 15"
= A complete copy of the Professional growth Cycle packet, including those
Performance standards against which his/her performance will be evaluated, is given
to the evaluee.
= A copy of any published school, department, or district goals of particular
interest given to the evaluee.

First 90 days:
* A minimum of one observation must be completed and signed.

April 15th
* A minimum of three observations and the evaluation must be completed and
signed by both the evaluator and the evaluee no later than April 15" and submitted to
the Assistant Superintendent’s office.

May 15"
= [f the district is considering not rehiring a teacher for the following school
year, the teacher shall be notified of this intent in writing as soon as possible prior to
May 15™,
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IMPROVEMENT PLAN FOR TIER 2 IDENTIFIED TEACHERS

Should a professional status teacher receive a “Does Not Meet the Standard (unsatisfactory)”
determination in any given year in one or more of the evaluation categories, that teacher may
be put on Tier 2 Evaluation. Once an evaluator identifies a teacher for Tier 2 status, that
evaluator will present his/her documentation to a three or four member committee consisting
of the Superintendent, Assistant Superintendent, a union designee and a curriculum director as
appropriate.

If the committee does not determine that there is adequate documentation and evidence to
support the Tier 2 rating, the teacher will not enter Tier 2 status and procedures. If the
committee concurs with the evaluator’s recommendation, a letter will be sent to the teacher
informing him/her of the Tier 2 designation and the institution of the following procedures:

1.

An intensive assistance plan will be formulated, with the teacher’s input, by the evaluator
of record and a central office or union designee. A curriculum director may also help in
the formulation of the plan as appropriate.

Three evaluators will observe the teacher’s performance during the six months after the
initiation of the Tier 2 intensive assistance plan: the primary evaluator, an administrator
from another building, and a central office administrator. Each formal observation will be
followed by an observation write-up and a conference with the teacher. Observations by
one of these three parties will take place approximately every two weeks.

The three evaluators will meet after the six-month period and write a final evaluation
summary that declares whether the teacher is “satisfactory” or as yet “unsatisfactory” in
performance as determined by consensus. Should consensus not be reached, the
Superintendent will make the final determination of “satisfactory” or “unsatisfactory,” or,
should evidence be unclear, remand the teacher to a continuation of Tier 2.

If the rating continues to be “unsatisfactory,” the Superintendent will move for teacher
dismissal. If the rating is “satisfactory,” the teacher will be returned to the regular
Professional Growth Cycle.

A teacher identified as Tier 2 will not be awarded any negotiated teacher raise for the
period of time he/she is put on Tier 2 until that teacher has been removed from Tier 2 due
to satisfactory progress.

Observation and evaluation forms for Tier 2 the same as Year 1.
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Timeline for Tier 2 Identified Teachers
Administrative Assessment (Formal Evaluation)

October 15"
¢ A complete copy of the Professional Growth Cycle packet, including those
Performance standards against which his/her performance will be evaluated, is given
to the evaluee.
¢ A copy of any published school, department, or district goals of particular
interest given to the evaluee.

January 15" or by the 90™ day of the school year, whichever comes first
e The first three observations and accompanying evaluation must be
completed and signed by both the evaluators and evaluee not later than January 15th
or the 90" day of the school year.

February 2™
e All completed Teacher Evaluation Forms must be submitted by the primary
evaluator to the Administrative Assistant to the Superintendent in one packet no later
than February 2".

April 15"
e The final three observations and accompanying evaluation must be
completed and signed by both the evaluator and the evaluee no later than April 15"

April 15"
o All Teacher Evaluation Forms must be submitted by the primary evaluator to

the Administrative Assistant to the Superintendent in one packet no later than April
15th.

May 15"
o If the district is considering not rehiring a teacher for the following school

year, the teacher shall be notified of this intent in writing as soon as possible prior to
May 15™.

Identified Circumstances Requiring a Change in Evaluation Procedure

1. Any teacher without professional status hired into the district after November 1*
and before March 1 will experience a minimum of two observations and one evaluation
due no later than April 15™,  Teachers hired after March 1* must be observed twice and
evaluated once no later than one month after hiring.

2. If an evaluator falls ill for an extended time or leaves the district, a teacher with or
without professional status will be reassigned to a comparable evaluator only if the

required minimum evaluations have not been completed.

3. If ateacher with or without professional status falls ill for an extended time, that
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teacher may be reassigned to the same phase of the evaluation process again during the
following school year.

APPENDIX
PROFESSIONAL DEVELOPMENT OPTIONS

Peer Reflective Conversations
* Invite a peer to discuss and help you reflect on a specific aspect of your teaching
= Choose a reference point for these conversations such as student work samples,
videotape of a lesson, or peer visit information.

Peer Visit with Reflection
» [nvite a peer to observe a specific aspect of your teaching, so that together you
can reflect on the teaching and learning-taking place.
= Participate in a planning conversation to identify the focus of the lesson.
= Participate in a reflective conversation to discuss ideas for improving teaching
and learning.

Professional Visits
= Ask to observe a peer or a program.
= Participate in a planning conversation to identify the focus of the visit.
= Participate in a reflective conversation to discuss application ideas and clarify
questions.

Action Research
» Study your own teaching/learning practices (as an individual or with a group) to
make formal decisions on ways to improve instruction.
» Engage in action research steps in the following sequential order: observe
situation; document and discuss; question; collect data; analyze data; identify actions
steps and implement; document and discuss; summarize and share lesson learned,
implications, or conclusions.

Study Group
= Meet with a small group of educators on a voluntary basis to study and
experiment with topics of interest around your craft that will increase your professional
repertoire for the benefit of students.

Audio/Videotaping
= Create a tape to collect data for analysis and/or reflection.
= Participate in a peer reflective conversation focused on the audio/videotape.

Delivery of Workshops/Courses
» Prepare, develop, and/or deliver courses or workshops.
» Provide a measurable educational impact for peers, parents, or others.
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Develop Instructional Materials
= Create collections of thematically related materials and share with colleagues.

Journal Writing
= Reflect on or synthesize professional readings.
= Critique your own teaching or the teaching of a colleague.
» Record data from classroom observations; analyze trends.
= Write for a specific length of time or amount in response to a prompt, stem, or
question.
]
Networking
= Participate in regular or frequent collegial dialogues and collaborative activities
ocused on school improvement.
= Work with practitioners from different schools.
» Conduct purposeful work focused on educational change.
» Engage in practitioner-driven school-based renewal.

New Curriculum Development
» Develop and pilot new curriculum and share with colleagues.

Participation in a Course
= Apply strategies learned in the course to current instructional practice and share
with colleagues.

Teacher Exchange Program
» Teach in another school, district, or country and share insights with staff.

Team Teaching
» Plan, teach, and evaluate a unit collaboratively.

= Share responsibility for developing, presenting, and assessing a lesson.

Others, as agreed upon by the evaluee and evaluator.



Malden Public Schools’ Professional Growth Cycle

Year 1
Observation Record

Teacher’s Name:

Grade/Subject level:

Evaluator’s (Observer’s) Name:

Date of Pre-conference Meeting:

Date of Observation:

Summary of observation:

Evaluator’s Signature:

Teacher’s Signature:

Teacher’s comments (optional)
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Malden Public Schools

Year 1: ADMINISTRATIVE ASSESSMENT TEACHER EVALUATION FORM

Total No. of Observations:

Evaluee: School:

Grade or Subject:

Date: Evaluator: Position:

Professional Teacher Status, Yes/No:
No. of Years in Malden
In present position

Tier 1
Non Professional Teacher Status: Interim Final

Directions: In narrative form, describe and evaluate performance as Meets the Standard or
Needs Improvement in the following categories:

Planning Skills
Instructional Skills
Classroom Management Skills
Motivation Skills
Currency and Consistency with the Curriculum
6. Promotional of Equity and Respect for Diversity
Please note that Standards 7-10 will not be addressed in the formal document 2008-2009.
7. Operational Duties
8. Professional Relationships
9. Relationships with Parents and Community
10. Own Professional Development

MRS
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Dates and Duration of Conference(s):

Observation Pre-conference Post-conference

Recommendation:

Non-Professional Teacher Status Professional Teacher Status
Second Appointment Remain in Tier 1
Third Appointment Recommend to Tier 2

Professional Teacher Status
Non-reappointment

Date: Signature:

(Evaluator)

I have read this evaluation, a conference has been held with the evaluator and the stated
number of visits and hours are correct.

Date of Conference: Signature:

(Evaluee)

The teacher’s signature does not imply agreement with the evaluation. The teacher has the right and is
encouraged to comment on this evaluation.

Teacher Comments (Optional):

NOTE: Please attach completed observation forms to this evaluation form for
submission to Central Office. Thank you.
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Malden Public Schools’ Professional Growth Cycle

Year 3
Summative Evaluation, Short Form

Teacher’s/Specialist’s Name:

Grade/Subject Level:

Evaluator’s (Observer’s )Name:

Date of Pre-conference Meeting:

Date of Observation:

Summary of teacher/specialist performance:

Evaluator’s Signature: Date:

Teacher’s/Specialist’s Signature: Date:

Teacher’s comments (optional)
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MALDEN PUBLIC SCHOOLS
Years 2 and 4: FORM FOR INDIVIDUALIZED PLANNING AND

SELF-ASSESSMENT
PROFESSIONAL GROWTH PLAN

Name: School:

Assignment:

Academic Year: Evaluation Phase:

Part I: Briefly describe the professional growth goal you are concentrating on this year and
how it connects to district goals and the appropriate school improvement plan to improve
student achievement. What activity (ies) are you proposing to engage in to meet this goal?

Signature of Teacher/Specialist: Date:

Signature of Supervisor: Date:

Part I1: Briefly summarize the activity (ies) you engaged in and describe how you have used
/ will use what you learned in your position to improve student achievement and the evidence
that will substantiate that claim.

Signature of Teacher/Specialist: Date:

Signature of Supervisor: Date:
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Classroom Visitations: Expectations, 2009-10

Principals/Assistant Principals: By October, principals and assistant principals will spend, on
average, 30+ minutes per day working directly with individual teachers in or outside of their
classrooms. At least two-thirds of these minutes will be spent visiting classes. One-third
of these minutes may be spent debriefing with teachers or participating in other instructional
improvement work focused on classroom practice (e.g., notebook reviews, progress
monitoring meetings, watching and responding to videos). Debriefings with teachers will
occur within one week of the class visit (orally and/or in writing) and will include concrete,
constructive suggestions to improve instruction, student engagement and student work.

Curriculum Directors/Program Managers: By October, curriculum directors and program
managers will spend, on average, 30+ minutes per day observing, co-teaching or conducting
demo lessons in classes. They will debrief with teachers within one week (orally and/or in
writing) and provide teachers with concrete, constructive suggestions to improve instruction,
student engagement and student work.

Coaches/Teacher Leaders: By October, coaches will spend, on average, 120+ minutes per day
observing, co-teaching or conducting demo lessons in classes (teacher leaders: 60+ minutes,
on average, per day). They will debrief with teachers within one week (orally and/or in
writing) and provide teachers with concrete, constructive suggestions to ie instruction, student
engagement and student work.
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Principal: Xxxx Xxxxx

Sample Visitation Log

Month: October

Name of | Length of | Feedback | Next Steps

Teacher | Visit

Xxx Xxxx | 40 min. Oral Great ELL teacher directed instruction but have students
stop to turn and talk

Xxx Xxxx | 40 min. Oral List objectives on the board and then refer and use them

Xxx Xxxx | 40 min. Oral Small children need a huge amount of structure/scaffolding
to the lesson, provision better for the lesson

Xxx Xxxx | 40 min. Oral Use what you know about teaching when you start teaching
Scott Foresman. The beginning of this is like the
beginning of Think Math. Pick one thing at a time to
concentrate on.

Xxx Xxxx | 40 min. Oral Train your students to run the Morning Meeting so that
frees you up for individual instruction

Xxx Xxxx | 20 min. Oral When you introduce the center to the children, introduce
the goal or objective of the center first; be clear and explicit

Xxx Xxxx | 40 min. Written Spend time carefully modeling the center activities so the
time spent by the students at the centers is more productive

Xxx Xxxx | 20 min. Written More reading should be taking place, including partner
reading

Xxx Xxxx | 15 min. Written The transitions to centers needs to be crisper; practice the
transitions and time them until the students move quickly

Xxx Xxxx | 55 min. Oral Set up 2 student number lines to increase participation
Compact curriculum if this is something that students had
an easy time with last year also
BE CLEAR IN YOUR OWN MIND about how and why to
start counting on the number line
State the objective in the beginning of the lesson and then
frequently go back to the objective

Xxx Xxxx | 45 min. Oral Have table groups read together rather than one person
reading at a time; use turn and talk

Xxx Xxxx | 20 min. Oral The para needs to be more engaged and assertive

Xxx Xxxx | 35 min. Written One student working on his own needed quite a bit of help

Xxx Xxxx | 15 min. Oral Make connection on the right side of the two column notes,
don’t simply list the definition

Xxx Xxxx | 35 min. Oral Always think about percentage of participation. When
students were talking about the definition of words, have
the students jot something on the top of their paper to
increase the level of student participation

Xxx Xxxx | 30 min. Oral Have students read silently more than chorally since they
are basically good readers.

Xxx Xxxx | 60 min. Written Use the common writing language of six traits writing
within the objective you put on the board

Xxx Xxxx | 25 min. Oral Tell the kindergarten students the objectives for gym class
in their own words, even if it is something they understand

Total: 615 min.
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CLASSROOM VISITATION GUIDE:

Generic Date: Time & Duration:
Teacher: Visitor:
Subject/Course:

Environment/Atmosphere:

e The classroom was arranged for whole class instruction, small group instruction and/or
independent work to support the lesson’s objectives.

e Reference materials, manipulatives, technology and other essential learning tools were
available to support the lesson’s objectives.

e “Anchor charts,” recent student work, rubrics, exemplars, and other resources were posted
to guide student practice and indicate student progress.

¢ Classroom rules and procedures were posted (or in students’ notebooks) and referred to as
needed.

e Posters, pictures or other artifacts were used to personalize the classroom and connect ontent
to students’ lives and the world outside of school.

e ELA: A classroom library of labeled books (if available) was accessible to students and used
by them; the books included different levels and genres.

Classroom Management: The teacher...

e Communicated clearly, effectively and respectfully throughout the class and held students to
the same standard.

e Utilized established procedures & routines to manage interactions, activities and transitions
and ensure students worked efficiently and effectively.

e Responded effectively to interruptions.

e Utilized visual and verbal cues to bring students to attention and to curtail inappropriate
behavior.

e Effectively apportioned and utilized time during each segment of the class.

Instructional Objectives: The teacher...

¢ Posted and clearly explained what students would know and be able to do as a result of the
day’s lesson, including key vocabulary/terms, and why the content is important.

e Referenced the objectives throughout the lesson.

e Identified challenging product(s) students would complete to demonstrate they met (or made
progress toward) the day’s objectives.

e [dentified challenging, measurable objectives aligned with the standards and pacing guide for
the course (where available).

Preview: The teacher...

206



e Used a brief “Do Now” or Pre-Reading activity to activate/assess/build prior knowledge,
connect with a prior lesson and/or homework, preview important vocabulary, and/or generate
curiosity/predictions about a new topic, concept or skill to be studied.

¢ Provided students with an opportunity to clarify their initial understandings or
misconceptions with the class, in small groups or in pairs.

Mini-Lesson/Initial Instruction: The teacher...

e Introduced new content clearly and effectively, through a reading, presentation or other
activity.

e Complemented expository material with visual or narrative material.

e Used an effective instructional strategy (i.e., Think Aloud) to model new skills/strategies,
including those needed to complete the day’s product(s).

e Introduced new content/skills/strategies in reasonably small, manageable chunks or steps
accompanied by checks for understanding.

e Used a variety of explanatory devices to respond to students’ different abilities, needs and
learning styles.

¢ Helped students make connections between new content and their prior knowledge and
experiences.

¢ Provided students w/time to think about, discuss & record new content, strategies, questions
& other responses in their notebooks, in their own words.

Initial Assessment: The teacher...

e Engaged students in a brief activity to check for understanding and explore students’
questions and thoughts.

¢ Frequently directed questions at selected students (versus the class as a whole) to engage and
hold all students accountable.

e Included sufficient wait time; resisted the urge to provide answers and elaborations until
students were finished.

¢ Acknowledged and gave credit for constructive responses and participation; redirected
students who were disengaged.

[

o Asked for explanations, details, examples or evidence when responses were unclear,
incomplete, or understanding wasn’t apparent.

¢ Encouraged students to probe one another and to build on one another’s responses and
understandings.

Processing/Conferring (Independent Practice/Application/Assessment): The teacher...

¢ Provided students with a thoughtful, challenging activity to practice new skills, respond to
new content, master new vocabulary, utilize effective comprehension and learning strategies,
and demonstrate understanding.

¢ Provided students w/clear expectations, directions, responsibilities & performance criteria for
their independent/small group work and products.

e Utilized and effectively managed small group structures to facilitate collaborative learning
(e.g., centers, partners).

e Circulated/conferred to check for understanding; provide suggestions when students were
struggling, off task or ready for more; make note of students’ successes and instructional
needs; affirm good work; push students to challenge and support one another.

e Held students accountable for good work and engagement (orally and through some
credit-recording/clipboarding system).
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e Collected, checked, responded to, and graded students’ notebooks/journals at least once each
month.

Closing: The teacher...

¢ Provided students with the opportunity to summarize what they had learned, in writing, or
orally share and discuss what they had learned.

e Worked with the students to connect the day’s work and learning to the day’s objectives and
to resolve misconceptions.

¢ Held students accountable for thoughtful engagement (orally or through some
credit-recording/clipboarding system).

e Assigned homework that extended students knowledge or skills, provided much-needed
practice, and/or helped them prep for the next lesson.

The Students...

e Listened and engaged thoughtfully with the teacher.

e Worked effectively on their own and with one another; listened, questioned, probed and built
on one another’s responses and understandings.

e Used their notebooks to record and respond to new content throughout the lesson, on their
own and with one another.

e Used their notebooks as review, study and reflection tools.

e Made good use of reference materials, manipulatives, technology and other essential learning
tools, where appropriate.

e Used rubrics to guide their work and discussions, when appropriate and available.

e Produced quality work and responses that went beyond recall/copying; demonstrated an
understanding of the day’s objectives; included sufficient details from available sources.

e ELA: Have reading logs that demonstrate they’ve read texts of various genres and levels,
constructed meaning through writing, and used the strategies they’ve learned to have
discussions about what they’re learning.

Additional reflections/suggestions: Use other sheet(s) as necessary.



CLASSROOM VISITATION GUIDE:

Literacy Block— Grades K-5 Date: Time & Duration:
Teacher: Visitor:
Grade Level:

2 — Strong Implementation 1 — Partial Implementation N — Not Observed
N/A — Not Applicable

Environment:

e There is a rug area for meeting with the whole class and/or small groups. The meeting area
contains a chair for the teacher and an easel, chart stand, or whiteboard.

e Materials for instruction are conveniently located in the classroom, e.g., markers, magnetic
letters, and books for read-aloud and shared reading.

e Core curriculum materials are visible, well organized, and readily available to students.

e Bulletin boards and charts reflect the learning in the current reading theme.

e The word wall contains appropriate high frequency words and other high utility words.
Words are added and removed throughout the year.

¢ The furniture arrangement is flexible and supports independent and small-group work.

¢ The classroom library is accessible to students and used daily for independent reading. Bins
contain books in different genres and on different levels, and are labeled in many ways (e.g.,
by genre, topic, theme, or author). Note: Every book does not need to be leveled or labeled.

¢ There are clearly-defined areas, centers, or tubs where students can do authentic and
meaningful independent or collaborative work. A workboard/other management tool is
visible and used by students.

Instruction/Planning: All Grades — The teacher...

¢ Provided students with 90 or more minutes for reading instruction. The schedule was clearly
visible.

e Used the core curriculum and adhered to the scope and sequence.

e Clearly posted the daily content and language objectives for the literacy block.

o Explicitly taught the five essential elements of reading: phonemic awareness, phonics,
vocabulary, fluency, and comprehension.

e Differentiated instruction; worked with students in small groups based on needs determined
by the data from writing assessments and DIBELS, GRADE, MELA-O, and MEPA progress
monitoring.

Instruction: Kindergarten — The teacher...

e Shared Writing: Composed the morning message or other piece of shared writing with
students with specific teaching points in mind.

e Phonemic Awareness: Included a five-minute daily activity.

e Mini-lesson: Taught two to four mini-lessons focused on phonics, comprehension skills and
strategies, vocabulary, high-frequency words, word study, and/or speaking and listening
during whole group instruction.

e Shared Literature: Conducted a shared literature session using a big book, library book, or
the core.
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¢ Small Groups: Met with small groups of students to work on skills and/or to read
pre-decodable, decodable, or leveled books.

e Small Groups: Met with the most struggling students, maybe even more than once.

e Center Work: Actively engaged students in meaningful activities such as letter work, reading
decodable books, listening to books on tape, independent reading from browsing boxes,
reading around the room, working in a poetry or computer center, and practicing oral
language skills.

Reader’s Response: Students responded by drawing and some writing on a daily basis to

analyze and synthesize what they have read.

Instruction: 1% Grade — The teacher...

e Shared Writing: Composed the morning message or other piece of shared writing with
students with specific teaching points in mind.

e Shared Literature: Read aloud from the selection in the teacher’s guide to develop
students’ listening comprehension skills.

e Phonemic Awareness: Include a five-minute daily activity.

e Minilesson: Taught two to four minilessons focusing on phonics, comprehension skills and
strategies, vocabulary, high-frequency words, word study, or speaking and listening during
whole group instruction.

e Shared Literature (Reading Street): Used the text selection to model comprehension skills
and strategies and expose the students to grade-level texts. Built background, reviewed
vocabulary, and read a FEW pages with the whole group (2 days each week).

e Small Groups: Met with small groups of students to work on skills and/or to read the text,
decodable books, or leveled books.

e Small Groups: Met with the most struggling readers, maybe more than once.

e Center Work: Actively engaged students in meaningful activities such as word study,
listening to books on tape, practicing phonics using decodable books, reading independently
and with partners, working at a computer center, and responding to literature.

e Center Work: Built students’ stamina in independent reading, increasing the time spent
reading to thirty minutes by the end of the year.

e Reader’s Response: Students responded in writing on a daily basis to analyze and synthesize
what they have read.

Instruction: 2" Grade — The teacher...

e Shared Writing: Composed the morning message or other piece of shared writing
with students with specific teaching points in mind.

e Shared Literature: Read aloud from the designated selection in the teacher’s guide to
develop students’ listening comprehension skills.

e Minilesson: Taught two to four minilessons focusing on phonics, comprehension skills and
strategies, vocabulary, high-frequency words, word study, or speaking and listening during
whole group instruction.

e Shared Literature (Reading Street): Used the text selection to model comprehension skills
and strategies and expose the students to grade-level texts. Built background, reviewed
vocabulary, and read a FEW pages together with the whole group (2 days each week).

e Small Groups: Met with small groups of students to work on skills and/or to read the text,
decodable books, or leveled books.

¢ Small Groups: Met with the most struggling readers, maybe more than once.
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o Center Work: Actively engaged students in activities such as working in a word
study/vocabulary center, listening to books on tape, reading independently and with partners,
working at a computer center, and responding to literature.

e Center Work: Built students’ stamina in independent reading, decreasing the use of center
activities. By the end of second grade, students should be spending 30-40 minutes reading
each day. Students may be discussing books within small groups.

e Reader’s Response: Students responded in writing on a daily basis to analyze and synthesize
what they have read.

Instruction: Grades 3-5 — The teacher...

e Shared Literature: Read aloud from the designated selection in the teacher’s guide or
self-selected, theme-related stories to develop listening comprehension skills.

e Minilesson: Taught two to four minilessons (grade 3) or one to two minilessons (grades 4-5)
focusing on phonics, comprehension skills and strategies, vocabulary, high-frequency words,
word study, or speaking and listening during whole group instruction.

e Shared Literature (Reading Street): Used the text selection to model comprehension skills
and strategies and expose the students to grade-level text. Built background, reviewed
vocabulary, and read a FEW pages together with the whole group (2 days each week);
students turn and talk about their learning.

e Small Groups: Met with small groups of students to work on skills and/or to read the text,
decodable books, or leveled books.

¢ Small Groups: Met with the most struggling readers, maybe more than once.

¢ Independent Work: Actively engaged students in meaningful activities such as working in a
word study/vocabulary center, listening to books on tape, reading independently and with
partners, working at a computer center, and responding to literature.

¢ Independent Work: Built students’ stamina in independent reading, decreasing the use of
center activities. Students in third grade should be reading at least 45 minutes each day.
Students in grades 4-5 should devote even more time to independent reading. Students may
discuss books within small groups.

e Reader’s Response: Students responded in writing on a daily basis to analyze and synthesize
what they have read.

The Students...

e Demonstrated an understanding of the day’s objectives, and the content, skills and strategies
being taught.

e Listened and engaged thoughtfully with the teacher and one another throughout the lesson.

e Used their notebooks to record and process new content and strategies throughout the lesson
(grades 4-5).

e Produced quality work and responses that  went beyond recall/copying,  demonstrated
understanding, and __ included sufficient details.

e Used rubrics to guide their work and discussions, when appropriate.

Additional reflections/suggestions:
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CLASSROOM VISITATION GUIDE:

Elementary Math  Date: Time & Duration:
Teacher: Visitor:
Grade Level:

2 — Full Implementation 1 — Partial Implementation N — Not Observed
N/A - Not Applicable

Environment/Atmosphere:

e The classroom was arranged for whole class instruction, small group instruction and/or
independent work to support the lesson’s objectives.

e Reference materials, manipulatives, technology and other essential learning tools were
available to support the lesson’s objectives.

e “Anchor charts,” recent student work, rubrics, exemplars, and other resources were posted to
guide student practice and indicate student progress.

e Classroom rules and procedures were posted (or in students’ notebooks) and referred to as
needed.

e Posters, pictures or other artifacts were used to personalize the classroom and connect
content to students’ lives and the world outside of school.

Classroom Management: The teacher...

e Communicated clearly, effectively and respectfully throughout the class and held students to
the same standard.

e Utilized established procedures and routines to manage interactions, activities and
transitions.

¢ Responded effectively to interruptions.

e Utilized visual and verbal cues to bring students to attention and to curtail inappropriate
behavior.

¢ Effectively apportioned and utilized time during each segment of the class.

Instructional Objectives: The teacher...

e Posted and clearly explained what students would know and be able to do as a result of the
day’s lesson, including key vocabulary/terms, and why the content is important.

e Referenced the objectives throughout the lesson.

e Identified challenging product(s) students would complete to demonstrate they met (or made
progress toward) the day’s objectives.

o Identified challenging, measurable objectives aligned with the standards and pacing guide
(where available) for the course.

The students ...

e Recorded the objectives in their notebooks (grades 4-5).

Developing Mathematical Language: The teacher...
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¢ Built mathematical language and vocabulary through concept development.

¢ Developed mathematical language and vocabulary in context.

¢ Allowed students to discuss and explain mathematical concepts to stimulate vocabulary
development.

¢ Provided students with opportunities to explain their understanding of mathematical concepts
in writing.

Developing Problem Solvers: The teacher...

¢ Developed problem-solvers through open-ended situations, high interest sequences and
puzzles.

¢ Developed problem-solvers by using real world situations and moving children to
mathematical descriptions.

¢ Provided leveled problems to meet the needs of all students.

¢ Encouraged students to participate in reflective thinking and share their methods for solving
problems.

¢ Encouraged students to construct their own math stories and word problems.

Building Conceptual Understanding: The teacher...

e Supplied students with manipulatives, models and pictures to develop mathematical
understanding through problem situations.

e Helped the students connect the manipulatives, models and pictures to the mathematical
concepts and procedures.

¢ Encouraged students to connect new mathematical concepts to previously learned
mathematical content.

e Presented good explanations of reliable techniques and a variety of strategies for mastering
the concept.

¢ Offered many levels of practice (i.e. intervention and challenge activities) for all students to
master concepts.

Building Skill Fluency: The teacher...

¢ Provided focused practice for students to build skill fluency while learning a new
mathematical concept.

e Supplied students with interesting problem situations and puzzles to practice math facts.

e Made available interesting mathematical games that require the use of basic skills while
developing mathematical concepts.

e Offered opportunities for students to participate in mental math activities.

Assessment: The teacher...

e Provided a variety of activities for students to demonstrate knowledge of their mathematical
understanding.

e Conducted ongoing assessment and used the data to create flexible, needs-based groups.

¢ Encouraged students to self-assess their mathematical growth and understanding.

e Clearly communicated mathematical progress to the students (and their parents).
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Closing: The teacher...

¢ Provided students with the opportunity to summarize what they had learned in writing, or
orally share and discuss what they had learned.

e Worked with the students to connect the day’s work and learning to the day’s objectives.

¢ Held students accountable for thoughtful engagement (orally or through some
credit-recording/clipboarding system).

o Assigned homework that extended students knowledge or skills, provided much-needed
practice, and/or helped them prep for the next lesson.

The Students...

e Understood and accurately explained the instructional objectives for the day, when asked to.

e Listened and engaged thoughtfully with the teacher and one another throughout the lesson.

e Made good use of reference materials, manipulatives, technology and other essential learning
tools.

e Used their notebooks to record and process new content and strategies throughout the lesson
(grades 4-5).

e Produced quality work and responses that _ went beyond recall/copying;  demonstrated
understanding; and __ included sufficient details.

e Used rubrics to guide their work and discussions, when appropriate.

Additional reflections/suggestions: Use additional sheet(s) as needed.
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CLASSROOM VISITATION GUIDE: Secondary Math

Date: Time & Duration:
Teacher: Visitor:
Grade/Course:

2 — Full Implementation 1 - Partial Implementation N — Not Observed
N/A — Not Applicable

Environment/Atmosphere:

e The classroom was arranged for whole class instruction, small group instruction and/or
independent work to support the lesson’s objectives.

e Reference materials, manipulatives, technology and other essential learning tools were
available to support the lesson’s objectives.

e “Anchor charts,” recent student work, rubrics, exemplars, and other resources were posted to
guide student practice and indicate student progress.

e Classroom rules and procedures were posted (or in students’ notebooks) and referred to as
needed.

e Posters, pictures or other artifacts were used to personalize the classroom and connect
content to students’ lives and the world outside of school.

Classroom Management: The teacher...
e Communicated clearly, effectively and respectfully throughout the class and held students to
the same standard.

e Utilized established procedures and routines to manage interactions, activities and
transitions.

¢ Responded effectively to interruptions.

e Utilized visual and verbal cues to bring students to attention and to curtail inappropriate
behavior.

¢ Effectively apportioned and utilized time during each segment of the class.

Instructional Objectives: The teacher...

e Posted and clearly explained what students would know and be able to do as a result of the
day’s lesson, including key vocabulary/terms, and why the content is important.

e Referenced the objectives throughout the lesson.

e Identified challenging product(s) students would complete to demonstrate they met (or made
progress toward) the day’s objectives.

o Identified challenging, measurable objectives aligned with the standards and pacing guide
(where available) for the course.
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Preview: The teacher...

e Used a brief “Do Now” activity to activate/assess/build prior knowledge, connect with a
prior lesson and/or homework, preview important vocabulary, and/or generate
curiosity/predictions about a new topic, concept or skill to be studied.

¢ Provided students with an opportunity to clarify their initial understandings or
misconceptions with the class, in small groups or in pairs.

Mini-Lesson (Initial Instruction): The teacher...

e Introduced new content/vocabulary/concepts clearly and effectively, through a reading,
presentation or other activity.

e Included the three components of mathematical ideas (linguistic, conceptual, procedural).

e Used an effective instructional strategy (i.e., Think Aloud) to model new skills/strategies,
including those needed to complete the day’s product(s).

¢ Introduced new content/skills/strategies in reasonably small, manageable chunks or steps
accompanied by checks for understanding.

¢ Guided students to the appropriate level of understanding of the mathematical idea being
presented (intuitive, concrete, pictoral/representational, abstract, application,
communication).

¢ Demonstrated an understanding of the students’ mathematical learning personalities (ways of
making sense of mathematics information) by including both quantitative (sequential) and
qualitative (visual/spatial, holistic) approaches.

Mini-Lesson (continued): The teacher...

¢ Used multiple representations of functions (the rule of 4) and facilitated students’ ability to
understand the connections among the representations.

e Integrated technology to teach multiple representations of functions (the rule of 4.)

e Demonstrated a multi-representational approach to investigate and solve problems and to
write about conclusions.

e Used a variety of explanatory devices to respond to students’ different abilities, needs and
learning styles.

e Modeled and taught the new material with clear examples.

e Modeled appropriate calculator use: used a calculator: 1) for complex computations but NOT
for basic facts; 2) to develop number concepts and skills; 3) to develop an understanding of
the connections among the multi-representational forms of a function (the rule of 4)

¢ Helped students make connections between new content and their prior
knowledge/experiences to solidify understanding.

¢ Provided students w/time to think about, discuss & record new content, strategies, questions
and responses in their notebooks, in their own words.

Initial Assessment: The teacher...

e Engaged students in a brief activity to check for understanding and explore students’
questions and thoughts.

¢ Frequently directed questions at selected students (versus the class as a whole) to engage and
hold all students accountable.

e Included sufficient wait time; resisted the urge to provide answers and elaborations until
students were finished.

e Acknowledged and gave credit for constructive responses and participation...or demerits for
lack of attention or thoughtful effort.
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o Asked for explanations, details, examples or evidence when responses were unclear,
incomplete, or understanding wasn’t apparent.

¢ Encouraged students to probe one another and to build on one another’s responses and
understandings.

Processing/Conferring (Independent Practice/Application/Assessment): The teacher...

¢ Provided students with a thoughtful, challenging activity to practice new skills, respond to
new content, master new vocabulary, utilize effective comprehension and learning strategies,
and demonstrate understanding.

¢ Provided students with activities that balanced their need to: 1) build skills by practicing
“naked” math problems, and 2) apply these skills to real-world situations. (Knowing math
means “automatizing” skills, facts, and procedures and applying them to other mathematical
ideas, disciplines, and real life.)

¢ Provided students w/clear expectations, directions, responsibilities & performance criteria for
their independent/small group work and products.

e Effectively managed the transition from whole class to independent/small group work.

e Allowed the use of a calculator when not focusing on computational proficiency and
encouraged appropriate use.

e Circulated/conferred to check for understanding; provide suggestions when students were
struggling, off task or ready for more; make note of students’ successes and instructional
needs; affirm good work; push students to challenge and support one another.

¢ Held students accountable for good work and engagement (orally and through some
credit-recording/clipboarding system).

e Collected, checked, responded to, and graded students’ notebooks at least once each month.

Closing: The teacher...

¢ Provided students with the opportunity to summarize what they had learned in writing, or
orally share and discuss what they had learned.

e Worked with the students to connect the day’s work and learning to the day’s objectives.

e Held students accountable for thoughtful engagement (orally or through some
credit-recording/clipboarding system).

o Assigned homework that extended students knowledge or skills, provided much-needed
practice, and/or helped them prep for the next lesson.

The Students...

e Listened and engaged thoughtfully with the teacher.

e Worked effectively on their own and with one another; listened, questioned, probed and built
on one another’s responses and understandings.

e Used their notebooks to record and respond to new content throughout the lesson, on their
own and with one another.

e Used their notebooks as review, study and reflection tools.

e Made good use of reference materials, manipulatives, technology and other essential learning
tools.

e Used a multi-representational approach to investigate and solve mathematical problems, to
write about their conclusions, and to work in groups to communicate mathematics orally.

¢ Produced quality work and responses that went beyond recall/copying; demonstrated an
understanding of the day’s objectives; included sufficient details from available sources.

e Used rubrics to guide their work and discussions, when appropriate and available.

Additional reflections/suggestions:
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